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or

Novel as a Theme

or

Take One Book

The Teaching The Teaching 

Sequence for Sequence for 

WritingWriting

Phase 1b

Reading with a 

writer’s eye:

How has the writer done it? 

What techniques can I learn 

and apply?

The Teaching Sequence for WritingThe Teaching Sequence for Writing

Phase 3

Teacher modelling

Planning, drafting, editing, 

writing

Phase 2

Capturing ideas, learning the skills, 

practising, planning, having a go

Phase 1a

Reading with a 

reader’s eye: 

Do I like it? 

How does it affect me?

Familiarisation 

with the text type

Capturing 

ideas

Teacher 

demonstration

Teacher scribing

Supported writing

Independent writing

Diagram from Raising Boys’ Achievements in Writing UKLA 2014 
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The Teaching Sequence for WritingThe Teaching Sequence for WritingThe Teaching Sequence for WritingThe Teaching Sequence for Writing
is still the most recommended 

approach for the teaching of 

reading and writing. The process 

from reading to writing may be 

repeated several times over a unit 

of work as children read, discover, 

practise and apply what they have 

learnt to their own writing.

Further recommendations are that learning about 

grammar should be more about children looking at how 

language works with the purpose of using it in their own 

writing than labelling word classes and learning rules.

Teaching the craft of writing using the teaching sequence 

will ensure that children learn from authentic texts in a 

meaningful way. 

The teaching of grammar and 

punctuation has the most 

impact on  children’s 

understanding when taught 

within a meaningful context.

However, there may be times 

when the discrete teaching of a 

grammatical skill is necessary, 

but it is important to strike a 

balance between the two and 

provide sufficient opportunities 

to apply the grammar and 

punctuation learnt. 
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Year 2

40%40%40%40%40%40%40%40% of the above of the above 

‘‘domainsdomains’’ to be taught by to be taught by 

the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2

Year 1

Question focus activity – work with a partner
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taughttaught by by the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2the end of Year 2

Year 1

Year 2
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Year 1 – gathering the ingredients, 

naming them, seeing them in a 

real context (i.e. reading), having 

a go using them.

Year 2 – combining the ingredients, 

experimenting with different combinations.

Year 3 and 4 – Mixing the ingredients, 

carefully putting the mixture in cases, 

baking the cakes.

Year 5 – icing the cake, experimenting with 

techniques, varying the colours and the 

finish.

Year 6 – adding the cherry on the top!

Notice how many 

questions assessed Y6 

objectives.

Analysis of KS2 GPS 

test 2017

10 out of 50 questions 

= 20%

Year 5 objectives 6

Year 4 objectives 7

Year 3 objectives 8

Year 2 objectives 15

Year 1 objectives 4
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This is the reason she left.

Naming of parts –
which ‘slots’ in the sentence do these words fill?

verb

from 

the 

verb to 

be

noun

(clue: follows 

the determiner)

What about the word ‘this’ at the start?

Is it a determiner? Like in this one? 
Is it the subject of the sentence?

Is it an adverbial?

Is it a pronoun?

pronoun

(stands 

in place 

of a 

noun)

verb

(past 

tense 

of the 

verb to 

leave)

determiner

pronoun

(stands 

in place 

of a 

noun)

A sentence is a group of words that express a 

complete idea, and are (together) grammatically 

complete without needing anything else.

A sentence usually contains a subject, and mustmustmustmust

contain a verb.

A set of words that is complete in itself, 

conveying a statement, question, exclamation, 

or command, and consisting of a main clause 

and sometimes one or more subordinate 

clauses. (Merriam(Merriam(Merriam(Merriam----Webster Linguistic Webster Linguistic Webster Linguistic Webster Linguistic 
dictionary)dictionary)dictionary)dictionary)

What is a sentence?
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the familiar sounds of the morning

bowl of sweet tea

Tashi shivered

through the mountains

the dark hillside above her

a light the colour of lemons

the water came to the boil

a cockerel crowed

lamps were being lit in the village

small squares of light

her mother coughed, twice

the air was very cold

Sentence/ not a sentence

Planning Circles

Familiarisation withFamiliarisation withFamiliarisation withFamiliarisation with

the text typethe text typethe text typethe text type

Capturing IdeasCapturing IdeasCapturing IdeasCapturing Ideas

Oral rehearsalOral rehearsalOral rehearsalOral rehearsal

Apply the skills learned to writing 

across the curriculum

TeacherTeacherTeacherTeacher

demonstrationdemonstrationdemonstrationdemonstration

Police Report

Back stories

Advertisement

Mantle of the expert

Story mapping

Balanced argument

Diary or letter

Newspaper report

Read as a reader

Tell me more…

Read as a writer –

identify features

Develop confidence to 

contribute

Raise questions

Twinkle, twinkle moments

Write from alternative 

viewpoints

Investigate vocabulary

Immersion in Text Immersion in Text Immersion in Text Immersion in Text 

Comprehension Comprehension Comprehension Comprehension 

InterpretationInterpretationInterpretationInterpretation

ResponseResponseResponseResponse

Opportunities 
for writing

Opportunities 
for writing

Magpie ideas and record

Opportunities 
for writing

Gathering informationGathering informationGathering informationGathering information

PractisingPractisingPractisingPractising

ImitatingImitatingImitatingImitating

Authoritative voice

Interview

Paired talk

Role play

Drama
Garden Gossip

Hot seating

Freeze Frame

Conscience or decision alley

How has this effect 

been created?

Shared writing Shared writing Shared writing Shared writing ---- teacher scribingteacher scribingteacher scribingteacher scribing

Supported writingSupported writingSupported writingSupported writing

Guided writingGuided writingGuided writingGuided writing

Independent writingIndependent writingIndependent writingIndependent writing

TfW
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Twinkle, twinkle, little star,

How I wonder what you are…

How I wonder why 

Goldilocks broke into 

the Three Bears’ house.

Twinkle, twinkle moment

A point in the story where you, as 

a reader, are left wondering why 

something happened or what is 

going to happen as a result.

Garden Gossip

Imagine you are standing with 

a neighbour talking about the 

events that have just occurred 

in the story. Discuss in hushed 

tones as if a secret.

I heard that Snow White’s 

stepmother turned 

herself into a witch and 

gave a poisoned apple to 

Snow White.

Well, I heard that the 

very same woman talks 

to mirrors.
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Make up your own short 

‘back story’ for Little Bo 

Peep.

She is clearly not a very 

good shepherdess. What 

might she have done 

before? Why does she 

keep losing her sheep?

Invent ‘back stories’ for characters

Stories begin with a character already developed and in 

place. What happened to them before? Constructing a back 

story for the character involves a level of investigation which 

will deepen children’s understanding of the story.
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What the experts say – Ros Wilson

Ros Wilson has many years’ experience in education, 

including twenty-seven years in schools, ten years in 

Senior Management positions and fourteen years in 

advisory and inspection work. She has taught in primary, 

middle and secondary schools in England and overseas.

Big Writing provides a school with a definitive, comprehensive 

model that ensures both teachers and children know what they 

can and can’t do, identifying any gaps to accurately inform the 

next steps in teaching and learning. 

Ros Wilson’s Big Writing messages have become commonplace 

throughout the UK with V.C.O.P. displays and punctuation 

pyramids forming the foundation of many classrooms.

Big WritingBig WritingBig WritingBig Writing is an approach to teaching writing and raising 

writing standards that focuses on:

•The importance of TALK and oral rehearsalTALK and oral rehearsalTALK and oral rehearsalTALK and oral rehearsal

•Accurate basic skillsAccurate basic skillsAccurate basic skillsAccurate basic skills – spelling, punctuation, grammar and 

handwriting. 

•Regular and meaningful assessmentmeaningful assessmentmeaningful assessmentmeaningful assessment and target setting. 

•High expectationsHigh expectationsHigh expectationsHigh expectations for all pupils. 

•Giving writing a purposepurposepurposepurpose and making it fun! 

What is Big Writing?
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Exposure to the very bestExposure to the very bestExposure to the very bestExposure to the very best language possible:language possible:language possible:language possible: TALK TALK TALK! High-

quality talk and the chance to listen to, read and talk about the very best 

books and stories.

Lots of opportunities to write: tLots of opportunities to write: tLots of opportunities to write: tLots of opportunities to write: the more they write and the more they 

think about what they’re writing, the better they’ll get.

Grammar and punctuation Grammar and punctuation Grammar and punctuation Grammar and punctuation in contextin contextin contextin context:::: children best learn to use 

grammar and punctuation through the context of their own writing, 

rather than lots of exercises detached from real writing. 

Redrafting: edrafting: edrafting: edrafting: one vital thing we can teach children is that when they put 

their pen down after writing the first draft, there is editing, improving 

and redrafting to be done in order to produce their very best writing. 

High quality feedback: High quality feedback: High quality feedback: High quality feedback: tell them what they’ve done well, so they keep 

doing it, and what could be improved, then give them time to improve it.

James Clements, the founder of ShakespeareShakespeareShakespeareShakespeare and Moreand Moreand Moreand More. 
Inspirational English adviser working with schools and local 

authorities across the country to develop the teaching of 

reading, writing and drama. Consulted by the DfE on the 

English curriculum. 

What the experts say – James Clements

http://www.shakespeareandmore.com

All the English units, like 

everything on the site, are 

free to download. 

Some of these are included in 

your download.

If we want children to become confident users of language, it 

is likely that they’ll benefit from a balance of explicit, discrete 

grammar teaching and embedded grammar teaching, drawn 
from the books they are reading. The trick is bringing these 

two approaches together so that they complement one 

another. 
James Clements Primary Matters 2017



NATE Primary Matters Too - The 

Teaching Sequence for Writing

11

What the experts say – Debra Myhill

• LargeLargeLargeLarge----scale researchscale researchscale researchscale research has shown that embedding the grammar 

relevant to the genre of the text has significant gains for children’s 

writing;

• Contextualising the grammarContextualising the grammarContextualising the grammarContextualising the grammar in writing being taught makes it 

meaningful for the learner, especially when using authentic texts;

• Grammar must make links and connection to the text type being 

taught so learners can see the links;

• Children who grasp the metametametameta----languagelanguagelanguagelanguage are more able to discuss their 

work;

• The opportunity for children to discussdiscussdiscussdiscuss the choices they were making 

relating to grammatical structures and consider the effects that might 

have. This is critical in moving learner writers from doing it because 

the teacher says it is a good idea to really understanding what effect 

it has.

Debra Myhill,  Director of the Centre for Research in Writing, is 

committed  to ensuring that young people's experience of 

learning to be literate enables them to be confident, articulate

citizens of the future, able to use language and literature for 

personal fulfilment and economic well-being. 
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What the experts say – Suzanne Horton

• The teaching of grammar should be embedded within a meaningful 

literacy curriculum, using authentic texts, rather than taught 

discretely; 

• Expose children to the features you need to teach in key texts first;

• Teaching grammar needn’t consist of pupils highlighting words in de-

contextualized sentences;

• Children need sufficient opportunities to apply the grammar being 

taught, orally rehearsing them first before committing them to paper;

• Ensure children develop a sense of how a grammar choice enhances a 

sentence through reading; 

• The more you talk about the use of different grammar, such as how 

conjunctions are used to extend sentences, adding detail for the

reader, the more they will become an automatic addition within 

children’s own writing. 

Suzanne HortonSuzanne HortonSuzanne HortonSuzanne Horton is a senior lecturer and subject leader for 

Primary English at the University of Worcester, and she has a 

particular interest in grammar, phonics and reading 

comprehension.
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What the experts say – Bob Cox

• Using high quality literary texts as models to stimulate quality writing, 

supporting the need for greater knowledge of literature and providing 

the scope for deeper learning;

• Write with your pupils;

• Build in ‘beyond the limit’ reading and investigations as early in the 

process as possible;

• Allow plenty of opportunities for reflection and peer to peer feedback;

• Give the children ‘wings to fly’. 

Bob CoxBob CoxBob CoxBob Cox is the Director of the website Searching for Searching for Searching for Searching for 

ExcellenceExcellenceExcellenceExcellence, and an advanced skills teacher with 23 years 

teaching experience. Most of his ideas have been used in his 

own workshop sessions with pupils.

http://www.searchingforexcellence.co.uk/
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What the experts say – CLPE

The CLPE is an independent UK charity with a global reputation for the 

quality of their research into literacy and teaching. Their work

promotes high standards in the teaching of literacy. They particularly 

emphasise the importance of books and literature in enabling children 

to become confident, happy and enthusiastic readers and writers,

with all the benefits this brings. 

CLPE’s mission is: ‘to improve the life chances of children by ensuring 

that every child has access to quality experiences of literacy and that 

all teachers have the knowledge and resources to support children 

become confident, happy and enthusiastic readers and writers, with 

all the benefits this brings.’

CLPE influences and informs practice, pedagogy and policy in 

literacy. We build capacity and subject knowledge through the use of 

good quality children’s literature in all learning. Teaching sequences 

using an authentic quality text are at the heart of all resources, with 

reading, writing, spelling and grammar embedded into meaningful 

contexts.

https://www.clpe.org.uk/

Free 

teaching 

sequences 

are 

available 

from CLPE.

Included in 

your 

download.

The Power of Reading

The Power of Pictures
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Teaching sequenceTeaching sequence

Phase 2Phase 2Phase 2Phase 2
Gathering content, 

learning the skills, 

lots of short writing 

opportunities, 

agreeing 

success criteria
Phase 3Phase 3Phase 3Phase 3

Planning, drafting, 

ongoing editing, 

responding to 

feedback, 

improving

Phase 1aPhase 1aPhase 1aPhase 1a

Book Talk

Reading as a

reader

Creating 

interest

Gram
m
ar punctuation, spelling and vocabulary

Gram
m
ar punctuation, spelling and vocabulary

One now (scaffolded), 

one soon, one later

Phase 1bPhase 1bPhase 1bPhase 1b

Book Talk

Reading as a

writer

Creating 

interest

Poem 

Film Clip

Soundtrack, music 

Object 
Drama/Role play  

Scenario 

Image 

Storytelling, learning a story off 

by heart, learning a non fiction 

text, learning a poem
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Phase 1aPhase 1aPhase 1aPhase 1a

Book Talk

Reading as a

reader

Encouraging 

children to put 

forward ideas

Exploring how 

the text makes us 

feel

What’s in your 

head?

Proposing ideas 

using tentative 

language

Be prepared to 

change your 

mind

Developing and deepening 

understanding through a 

collaborative interpretation

All ideas are 

accepted

Reading widely and often increases pupils’ vocabulary because they encounter words they 

would rarely hear or use in everyday speech. Reading also feeds pupils’ imagination and 

opens up a treasure-house of wonder and joy for curious young minds. 

Consider the 

opinions of others

Identify and 

discuss unknown 

words

Read aloud with 

prosody

Phase 1bPhase 1bPhase 1bPhase 1b

Book Talk

Reading as a

writer

What effectWhat effectWhat effectWhat effect has been 

created and howhowhowhow did 

the writer do that?

What clues has the 

writer included to 

reveal how the 

character feels 

through action and 

dialogue?

How is the character 

introduced?

What words and 

phrases has the 

writer chosen to 

create the effects?

How has the writer used 

different sentence structures?

What interaction is 

there with other 

characters?

where will your model texts come 

from to precisely meet the needs of the children?

Can you extract the bare 

bones of the plot?
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… is at the heart of good writing.

Good readers make good writers.

Are the texts you use with your classes 

challenging enough?

Are you familiar enough with children’s literature?

Is there a rich vein of literature – narrative and poetry –

running all the way through your school?

Are children exposed to a wide range of literature?

Do children have opportunities to raid and plunder high 

quality texts to feed their imagination?

Are your children marinated in a text to deepen 

understanding?

Phase 1aPhase 1aPhase 1aPhase 1a

Book Talk

Reading as a

reader

The National Curriculum states that: 

pupils should know what information they need to look 
for before they begin and be clear about the task. They 
should be shown how to use contents pages and indexes 
to locate information.

In order to efficiently retrieve information from fiction and 
non-fiction texts, pupils need to be explicitly taught the skills 
of skimming, scanning and close reading.

when you want to read 

through something 

quickly to get the general 

idea of the text.

when you want to find 

a specific piece of 

information in the text.

Make sure your eyes follow the text from 

left to right, and from top to bottom.
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SkimmingSkimmingSkimmingSkimming refers to the process of 

reading only the main ideas within a 

text to get the general idea of the 

content. 

How to Skim read:

Read the title. Does this give any 

clues?

Read the first paragraph. 

Read the first sentence of the 

other paragraphs.

Are there any numbers, such as 

dates or statistics?

Are there any headings and sub-

headings?

Are there any illustrations to 

help?

Is any text in bold or italic print?

Which words are the most 

important?

You have 15 seconds to read this 

paragraph and get the gist of the 

meaning:

The climate of the earth is 

always changing. In the past 

this has altered as a result of 

natural causes. The changes 

that have been identified 

since the 1900s, however, 

are thought to be mainly as a 

result of human behaviour 

rather than due to natural 

changes in the atmosphere. 

The climate of the earth is

always changing. In the past 

this has altered as a result of

natural causes. The changes 

that have been identified 

since the 1900s, however, 

are thought to be mainly as a

result of human behaviour 

rather than due to natural

changes in the atmosphere. 

Confident readers, especially when under pressure of 

time, pick out the lexical content words in order to gain 

the main sense of the text’s meaning. We make 

judgements about what the words refer to (their semantic 

fields) and whether the text is impersonal or formal.

Here is a demonstration of that skill:

Tongo lizards are sometimes mistaken for Iguanas and 

have many similar features. Their distinguishing marks

are the row of black spots on either side of its body. They

have 4 toes on their front feet and 5 on their back feet, all

with sharp claws which help it to grip tightly to the 

narrow branches. The Tongo’s head has a large crest

which stands up dramatically when it is angry. It has 

large, red eyes which swivel through 360° giving it all-

round vision.

Tongo lizards are sometimes mistaken for Iguanas and 

have many similar features. Their distinguishing marks

are the row of black spots on either side of its body. They

have 4 toes on their front feet and 5 on their back feet, all

with sharp claws which help it to grip tightly to the 

narrow branches. The Tongo’s head has a large crest

which stands up dramatically when it is angry. It has 

large, red eyes which swivel through 360° giving it all-

round vision.

Tongo lizards are sometimes mistaken for Iguanas and 

have many similar features.  Their distinguishing marks 

are the row of black spots on either side of its body. They 

have 4 toes on their front feet and 5 on their back feet, all 

with sharp claws which help it to grip tightly to the 

narrow branches. The Tongo’s head has a large crest 

which stands up dramatically when it is angry.  It has 

large, red eyes which swivel through 360° giving it all-

round vision.
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ScanningScanningScanningScanning is a technique used for finding 

specific information quickly. You know 

exactly what you are looking for and you 

read the text just to find the answer. 

How to Scan read:

Know what you are looking for.

Consider what clues will help you.

Are you looking for numbers or 

names? These are easier to find.

Are there headings, illustrations 

or captions to help you identify 

which section you need?

Look out for text in bold or italic 

print as these are often important.

If you are given a clue about 

where the answer is, focus on 

that and don’t be distracted!

You have 15 seconds to read this 

paragraph and respond to the 3 

questions:

The magnitude system, which 

dates back roughly 2000 years, is 

the measure of the brightness of 

stars. Those that are nearest will 

excel in lustre and bigness; the 

more remote ones will give a 

fainter light, and appear smaller 

to the eye. The larger the number 

on the magnitude scale, the 

dimmer the star appears to us 

here on earth.

How long ago did the magnitude  

system begin?

Which stars appear smaller?

Find and copy a word that means 

radiance.

Think aloud

Infer

Summarise

Note the 

structure

Clarify
How have words 

and phrases 

been 

understood?

Predict
What do you 

think will happen 

next?

Question

I wonderI wonderI wonderI wonder…………

Why has the 

character said/ 

done that?

Infer characters’

feelings, thoughts 

and motives from 

their actions or 

speech.

Make a text-

to-text 

connection

Make a text-to-

world 

connection

Make a text-

to-self 

connection

What is the 

character saying, 

thinking and 

feeling?

Read a few 

sentences 

then verbalise 

what has been 

understood.

Investigate 

cause and 

effect

You lost a tooth

The tooth fairy came

How has the 

author created 

the effect?

Write a 

summary of the 

section in no 

more than 100 

words. 



NATE Primary Matters Too - The 

Teaching Sequence for Writing

20

Written responses
Many schools like to use 

reading journals or reading 

records to provide a written 

record of how children have 

responded to different texts 

over time.

These can be used by children 

independently, working with a 

partner or in a group, or in a 

group led by an adult, 

depending on the needs of the 

children.

More confident or proficient 

readers can be given greater 

choice and autonomy in their 

responses.
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Marvellous books that ‘do the trick’!
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tea growing 

– Darjeeling  

region and 

tea

Draw inferences such as inferring 

characters’ feelings, thoughts and 

motives from their actions, and 

justify inferences with evidence mountain 

environment -

Himalayas

Predict what might 

happen from details 

stated and implied

animals 

helping 

humans

Write an parallel 

recount of an event 

from an alternative 

viewpoint

Science

Spell words as accurately as 

possible using phonic knowledge 

and other knowledge of spelling, 

such as morphology and etymology 

Create settings, 

characters and plot 

Perseverance, 

kindness, 

hope 

Compose and rehearse sentences 

orally, progressively building a 

varied and rich vocabulary and an 

increasing range of sentence 

structures 

green plants

Write about Langur 

monkeys

Use further prefixes and suffixes 

and understand how to add them

Discuss words and phrases that capture 

the reader’s interest and imagination 

Extend the range of sentences with 

more than one clause 

One by one, the familiar sounds of 

morning drew Tashi from her sleep. Her 

mother breathing life into the fire; the hiss 

and crackle of the twigs as the flames 

caught; the whispering of the soot-blackened 

kettle as the water came to the boil.

Tashi took her bowl of sweet tea outside 

and stood on the rough road in the blue 

morning. The sun had not yet found a way 

through the mountains but it was coming; a 

light the colour of lemons was soaking into 

the sky and painting out the stars. The air 

was very cold. Tashi shivered and pulled her 

shawl more tightly around herself. As the 

stars went out, small squares of light 

appeared on the dark hillside above her: 

lamps were being lit in the village. A cockerel 

crowed and another answered. Inside the 

house her mother coughed, twice.
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Tashi took her bowl of sweet tea 

outside and stood beside the rough 

road in the blue morning.

Multi-clause 

sentences

verbsubject

A sentence can be made up of a main clause 

and 

one or more subordinate clauses. 

Tashi took tea.

the familiar sounds of the morning

bowl of sweet tea

Tashi shivered

through the mountains

the dark hillside above her

a light the colour of lemons

the water came to the boil

a cockerel crowed

lamps were being lit in the village

small squares of light

her mother coughed, twice

the air was very cold

Sentence/ not a sentence
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Possible written outcomes throughout

Report writing:

• Tea growing

• Darjeeling – region and tea

• Langur monkeys

• Mountains – the Himalayas

Diary writing:

• Tashi

• The overseer

• His Excellency the Royal Tea-Taster

Parallel recount:

• Tashi

• Aunt Sonam

• His Excellency the Royal Tea-Taster

• Rajah

Persuasive writing

• Buy Monkey-picked tea

• Should animals be used by humans?

Final written outcome

Narrative based on 
Cloud Tea Monkeys

Possible cross curricular links:

Geography:

• Develop conceptual knowledge of the location of places;

• Interpret a range of sources of geographical information, e.g. 
maps, diagrams, globes, aerial photographs;

• describe and understand key aspects of physical geography 
including mountains.

DT:

• Design purposeful, functional, appealing products for themselves

and other users based on design criteria 

Art and design:

• Develop a wide range of art and design techniques in using colour, 

pattern, texture, line, shape, form and space (Rangoli art)
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Creating 

interest

Words to use in your reportWords to use in your reportWords to use in your reportWords to use in your report

• BloomBloomBloomBloom: Use to talk about the surface of the leaves.

• BrightBrightBrightBright: The colour of the tea when it has been infused.

• ColourColourColourColour: Use when talking about dry tea leaves. 

• HueHueHueHue: How dark or light the infused tea is.

• NoseNoseNoseNose: A term used to talk about the fragrance of the tea.

• TippyTippyTippyTippy: A term used to describe the unopened buds which are 

transformed into silvery particles called Tips.

Tea tasting report
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These leaves are thick and lustrous with a fine bloom. 

The tender young leaves and buds are a bright emerald 

green and the surface has a reflective sheen. Once the 

leaves have been dried, the colour is dark and the 

leaves are now crumpled and tight. The delicate scent 

can be immediately recognised from the nose of the 

shrivelled leaves. 

After the tea leaves have been infused for at least five 

minutes, the hue of this delicious drink is light and 

fragrant. 

Possible modelled write

fronted adverbial followed by a comma

passive

specific determiner

One by one, the familiar sounds of 

morning drew Tashi from her sleep. Her 

mother breathing life into the fire; the hiss 

and crackle of the twigs as the flames 

caught; the whispering of the soot-

blackened kettle as the water came to the 

boil.

Tashi took her bowl of sweet tea outside 

and stood on the rough road in the blue 

morning. The sun had not yet found a way 

through the mountains but it was coming; a 

light the colour of lemons was soaking into 

the sky and painting out the stars. The air 

was very cold. Tashi shivered and pulled her 

shawl more tightly around herself. As the 

stars went out, small squares of light 

appeared on the dark hillside above her: 

lamps were being lit in the village. A 

cockerel crowed and another answered. 

Inside the house her mother coughed, twice.

PredictionWorried 

about

Wonder 

about

Like



NATE Primary Matters Too - The 

Teaching Sequence for Writing

27

One by one, the familiar sounds of 

morning drew Tashi from her sleep. Her 

mother breathing life into the fire; the hiss 

and crackle of the twigs as the flames 

caught; the whispering of the soot-

blackened kettle as the water came to the 

boil.

Tashi took her bowl of sweet tea outside 

and stood on the rough road in the blue 

morning. The sun had not yet found a way 

through the mountains but it was coming; a 

light the colour of lemons was soaking into 

the sky and painting out the stars. The air 

was very cold. Tashi shivered and pulled her 

shawl more tightly around herself. As the 

stars went out, small squares of light 

appeared on the dark hillside above her: 

lamps were being lit in the village. A 

cockerel crowed and another answered. 

Inside the house her mother coughed, twice.

PredictionWorried 

about

Wonder 

about

Like

What evidence is there in the 

text that this opening scene is 

set in early morning?

How do you know?

How do you think Tashi 

is feeling as she stands 

on the rough road?

Why do you think that?

In what ways might Tashi’s 

character appeal to the reader?

What do you think 

will happen next?

What makes 

you think that?

What impression does 

the description of the 

scene give you?

What might Tashi be 

thinking as she drinks 

her hot sweet tea?

What makes you 

think that?

This is Tashi … tell me more.

How do you 

know?

What evidence is there that 

things might be about to 

change?
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We are going to put Tashi in the hot seat to 

find out more.

In pairs, think about one question you 

would like to ask Tashi which will help you 

to learn more about her.

Role on the Wall – Tashi

Inside the outline, write 

words and phrases to 

describe Tashi’s character.

Use the word becausebecausebecausebecause to 
justify your opinion.

I can say this -

because the text 

says that!
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I think Tashi is a happy little girl because the text 
describes the whole morning scene in positive language 
such as the hiss and crackle of the fire and the 
whispering of the kettle. 

She is independent because she goes outside on her 
own to drink her tea on the rough road and stands 
still by herself looking at the signs that morning is 
coming. I think this is something she does every day 
before she goes to work with her mother because the 
author describes it as if it is a very ordinary 
experience for her.

I think she might be a bit worried about her mother 
when she coughs at the end because the author has 
used the word ‘twice’ which suggests it might be 
serious.

Expanded noun phrases

An expanded noun phrase is a phrase 

containing a noun which consists of more 

than either a single noun or a noun prefaced 

by a determiner. It gives the reader more 

information to create a clearer picture of the 

items being described. 

Adjectives must be chosen carefully and 

must earn their place – don’t tell your reader 

things they already know!

• a bad-tempered man
• young leaves and buds
• great wicker baskets
• big cats with jade-green eyes
• snakes like yellow whips
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One by one, the familiar sounds of morning 

drew Tashi from her sleep. Her mother breathing 

life into the fire; the hiss and crackle of the twigs 

as the flames caught; the whispering of the soot-

blackened kettle as the water came to the boil.

Tashi took her bowl of sweet tea outside and 

stood on the rough road in the blue morning. The 

sun had not yet found a way through the 

mountains but it was coming; a light the colour of 

lemons was soaking into the sky and painting out 

the stars. The air was very cold. Tashi shivered 

and pulled her shawl more tightly around herself. 

As the stars went out, small squares of light 

appeared on the dark hillside above her: lamps 

were being lit in the village. A cockerel crowed 

and another answered. Inside the house her 

mother coughed, twice.

Respond and reflect – text marking

Highlight words and phrases you think are effective. Discuss in a small 

group why you have chosen these.

One by one, the familiar sounds of morning 

drew Tashi from her sleep. Her mother breathing 

life into the fire; the hiss and crackle of the twigs 

as the flames caught; the whispering of the soot-

blackened kettle as the water came to the boil.

Tashi took her bowl of sweet tea outside and 

stood on the rough road in the blue morning. The 

sun had not yet found a way through the 

mountains but it was coming; a light the colour of 

lemons was soaking into the sky and painting out 

the stars. The air was very cold. Tashi shivered 

and pulled her shawl more tightly around herself. 

As the stars went out, small squares of light 

appeared on the dark hillside above her: lamps 

were being lit in the village. A cockerel crowed 

and another answered. Inside the house her 

mother coughed, twice.

Respond and reflect – text marking

Highlight words and phrases you think are effective. Discuss in a small 

group why you have chosen these.
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It was not long before they heard voices and laughter from 

where the road curved down the hill. Then the women 

came, their white headscarves glowing in the half-dark, 

their clothes bright patches of scarlet, 

green, indigo. Each woman carried a 

great wicker basket, bigger than Tashi. 

They called her name, their voices 

wobbly in the cold air. Her mother came 

out of the house, her back bent under 

the burden of her tea-basket.

The walk to the tea plantation was long, but for Tashi this 

was a happy part of the day. The women gossiped and 

made jokes about their husbands. The sun was kind too, 

laying in the road that were good to walk into out of the 

cold shadows. Later, the sun would turn cruel, burning 

down from a hazy sky.

Identify where noun phrases have been used in this extract. 

Why do you think the author has chosen these words?

It was not long before they heard voices and laughter from 

where the road curved down the hill. Then the women 

came, their white headscarves glowing in the half-dark, 

their clothes bright patches of scarlet, 

green, indigo. Each woman carried a 

great wicker basket, bigger than Tashi. 

They called her name, their voices 

wobbly in the cold air. Her mother came 

out of the house, her back bent under 

the burden of her tea-basket.

The walk to the tea plantation was long, but for Tashi this 

was a happy part of the day. The women gossiped and 

made jokes about their husbands. The sun was kind too, 

laying in the road that were good to walk into out of the 

cold shadows. Later, the sun would turn cruel, burning 

down from a hazy sky.

Identify where noun phrases have been used in this extract. Why do you think the author 

has chosen these words?
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Distribute the word cards to the other children in the class. On the word 
‘Go!’ the word cards are shown and the heads of the families must 
locate and collect their family members as soon as possible. The
winning team is the first ‘family’ to gather all its members.

Further opportunities can arise such as exploring the words in context, 
considering which is the most effective to replace the original, etc..

Select 6 words from the 

current text and find an 

image for each. Find 4 

synonyms for each words. 

Cut out picture cards and 

words. Choose 6 children, 

each to be the ‘head’ of the 

family and give them a 

picture card.
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Question 

mark

? Comma

,
Exclamation 

mark

!

Full 

stop
Opening 

inverted 

commas

“ Closing 

inverted 

commas

” Capital 

Letter

Punctuation fan for Point and Punctuate
(Print, laminate, cut up and make into a fan)
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When Tashi and her mother and the women arrived at the tea 
plantation the Overseer came out of his hut, yawning and 
scratching his belly. He was a bad-tempered man with a beaky 
nose and eyes like sharp little stones.

The women stood silently while he told them what they already 
knew, what they had always known: to pick only the young leaves 
and the buds from the tops of each bush. Then they found their 
places and began, plucking the tender leaves and buds and 
tossing them over their shoulders into their great wicker baskets.

The rows of glossy green tea bushes curved into the distance 
like waves. Tashi had never seen the end of the plantation. 
Perhaps it had no end. perhaps it went right round the world.

Within an hour the sun had sucked the mist up out of the valleys
and hung it like a great grey curtain over the tops of the 
mountains. Up there, on those wild mountain-tops above the 
cloud, were things that Tashi was afraid of: big cats with jade-
green eyes and snakes like yellow whips.
Focus on:

Effective words and phrases, use of colons, use of hyphenated words (and why), noun 

phrases, language effects, impressions of the Overseer; the effect of repetition (young 

leaves and buds, what they had always known, wild mountain-tops above the cloud)

Tashi and the monkeys met in their usual place, where the endless 

rows of tea bushes were broken by a jumble of rocks and a tree spread 

its shadow on the ground. Here she sat and crossed her legs. The

monkeys watched her with their deep, serious eyes.

After a while the youngest ones left their mothers and came over to 

her. There was fruit in her lunch-bag and she shared it. The young 

monkeys inspected Tashi’s fingers one by one. With their own delicate 

fingers they groomed her thick dark hair. The mothers relaxed, trusting 

her. They snoozed in small groups or flirted with the young males. Rajah 

stalked around the edge of the tree shadow, watching everything.

The women stopped work when the sun was a blurred red globe, 

hanging just above the rows of tea bushes. There was less talk on the 

way home. The women’s tiredness was like a cloud above them. Tashi’s 

mother had bruised-looking eyes. Her cough was worse. Once or twice 

she stopped walking and pressed her hand to her chest. 

I can say this -

because the text 

says that!
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compassionate

kind

caring

sympathetic

concerned
thoughtful

patient

kind-hearted

considerate

sensitive

supportive

understanding

Drag the words to the position on the zone of relevance you think 
they belong. The words describe the character of Tashi.

Adjective Information

Adjectives make sentences more interesting to read but 

must always earn their place.

They can go before a noun to make the meaning more 

specific: 

She stood beside the rough road in the blue morning.

They can go after a the verb to be, as its complement: 

The air was very cold.

They can come in twos: 

The rows of glossy, green tea bushes.

They can come as a simile or metaphor:

A light the colour of lemons was soaking into the sky and 

painting out the stars. 
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dismissive

malicious

unkind

uncaring

unsympathetic

unpleasant

cruel

hard-hearted

inconsiderate

insensitive

mean

heartless unhelpful

hostile

aloof

cool

frosty

unapproachable

unfriendly

stand-offish

indifferent

unwelcoming

irritated

impatient

Think about the character of the Overseer and choose the most effective 
words:

Choose three words you think are the most effective at creating an impression of 

the Overseer. Find evidence in the text to support your choices.

Questions, questions

What clues are there in the illustration to tell you what 

time of day this is?

Why do you think the illustrator in leading us into the 

valley and up the mountain?

How is Tashi feeling?

How has the illustrator created

the sense of power and 

authority held by the Overseer?

How would you describe the 

clouds that hang over the 

mountains?

What impression do the tracks on the 

mountainside give you, the reader?

What impression does the pen and ink 

drawing of the Overseer have in contrast to 

the colourful picture of the tea plantation?
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http://www.softschools.com/facts/animals/langur_facts/241/

http://www.animalstown.com/animals/l/langur/langur.php

http://www.bbc.co.uk/nature/life/Gray_langur

http://theanimalfacts.com/mammals/dusky-langur/

Find out more about grey Langur monkeys

Tashi’s diary

What an amazing day I have had! The monkeys came as usual and 

we met in the place we always meet but they were even more 

curious than they normally are. They watch me with their serious

eyes. The little ones were inspecting my hands and grooming my 

hair whilst Rajah stalked around the edge of the tree shadow, 

watching all the time. He is such a large monkey and I find him a 

little bit frightening. 

The mothers weren’t worried, though. They just sat around, 

relaxing, snoozing. I think they trust me with their babies.

I had some fruit in my lunch-bag and I shared it with the monkeys. I 

was having so much fun that the day just flew by.

When it came to the end of the day, I was

really worried about my poor mother. She

was exhausted and her cough was worse.

Her eyes looked bruised and I noticed her

pressing her hand to her chest as we

trudged home. I hope she is all right.

Possible modelled write
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Tashi dragged the empty basket down to the shade 

of the tree that grew out of the rocks, and when she 

got there she sat and wept with her head in her 

hands. She wept for her mother and for Aunt 

Sonam and for herself. She cried for a long time. 

Then she wiped her wet eyes with the back of her 

hand and looked up.

The monkeys were sitting in a circle of shade, watching her. They 

were all watching her – the babies hanging from their mothers, the 

older ones quiet for once, Rajah himself sitting looking at her with his 

old head tilted curiously to one side. So she told them everything. She 

told them everything because there was no one else to tell.

When she has finished there was stillness and silence for a few 

moments. Then Rajah walked through towards her, coming closer 

than he ever had before. He stood and was suddenly taller than Tashi. 

He put his long fingers on the rim of the basket and felt along it 

carefully. Then, without moving his head, he gave a harsh cry: “Chack! 

Chack-chack-chack!”

Discuss with a partner and make a prediction. What do you 

think will happen next and why?

Rajah’s diary

The small female human comes to us every day and my troop love 
her and trust her. She plays with all my little ones and they like to 
play with her fingers and her hair. 

Today was different. She sat with her head in her hands and did not 
look at us at all. Her face was wet. I led my troop in silence to just sit 
with her and offer what comfort we could. When she looked up, we
were all there, sitting around her in the circle of shade, watching 
her. We did not know what was wrong.

Then she began to speak. She talked for a long time and it seemed 
as if she was telling us everything that was troubling her. I listened 
intently. I started to understand.

Possible modelled write

When she had finished, we all sat very still 
and made no noise. I stood and felt the rim of 
the basket. It was empty. The large female 
humans fill these baskets with plants every 
day. A thought formed in my head: this must 
be what is needed. 

I summoned my troop with an urgent call: 
“Chack! Chack-chack-chack!”
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Synonym Race
• You have thirty seconds.

• Think of as many 

alternative words

as you can for…

looked
gazed

stared

glanced

glimpsed
glared

peeped peeked
watched

gawped observed
spotted

regarded spied viewed
observed surveyed

inspected eyeballed
ogled saw

•Instead of ‘Tashi looked
into the basket…’

worried

scared

w
ea
ry

benevolent

im
patient

ho
pe
fu
l

e
c
st
a
t
ic

c
o
u
ra
g
e
o
u
s

When did 

Tashi feel … ?
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Create a story map

Sett
ing: 

the t
ea 

plan
tatio

n Build-up: daily events

Sudden
ly, an u

nexpec
ted 

event:

the monkeys
 take th

e bask
et

The basket is returned full of 

the best tea leaves

Build-up: Mother ill!

The Ro
yal Tea

 Taster
 arrives He makes a deal with Tashi

In the end, all is well.
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He suggests they are 
entered into a 
competition which 
they win.

He makes a deal with 
Tashi who can then pay 
for a doctor for her 
mother who doesn’t 
have to work anymore.

All is well

The local landowner 
arrives and 
recognises the talent 
of the sheepdogs.

His Excellency the Royal 
Tea Taster arrives and 
recognises the high 
quality of the tea.

Unexpected 
event

The dogs return 
herding the sheep 
into the barn.

The monkeys return the 
basket full of the best 
tea leaves.

Unexpected 
event

Build-up 2

Build-up 1

Setting

Character

Boxing up

Tashi tries to herd 
the sheep but can’t. 
The sheepdogs run 
off.

Tashi tries to pick the 
tea but can’t. The 
monkeys steal her 
basket.

Tashi’s father falls ill 
and he can’t gather 
in all the sheep.

Tashi’s mother falls ill 
and she can’t go to 
work.

A farm in Scotland 
where her dad is a 
shepherd.

A tea plantation in Nepal 
where her mother is a 
tea-picker.

Tashi, a young girlTashi, a young girlTashi, a young girl

Yours?MineOriginal

Phase 2Phase 2Phase 2Phase 2

Gathering content, 

learning the skills, 

lots of short writing 

opportunities, 

lots of practice

Innovate a new story on the theme of animals helping humans

More competent writers

What does a ‘more competent’ writer (or reader) look like at each stage 
of their development?

How independent are these children?

How much responsibility are they given for their own learning?

Do they ever support you, the teacher?

Have your more competent writers moved beyond ‘naming of parts’? 
Can they talk and write about the impact different writing techniques 
have on the reader?

Have you tried slow reading/ slow writing?

Create a writing challenge box using images (e.g. Writing Springboards).

Try creative book-making projects.

Try word investigations – morphology and etymology.

Try pairing them with children who need specific support.

Try creating classroom resources.

Try using the more proficient/confident writer to model the writing.


