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73: Teach Shakespeare: 
Shakespeare’s Globe’s 
website for teachers 
The Shakespeare’s Globe website offers 
teachers a wealth of carefully tailored 
resources linking both with the 
performance work and with the research 
and education work of the company. 
Charlotte Bourn, Deputy Head of Learning 
at the Globe, offers a practical guide to the 
resources available to English teachers 
and explains the philosophy behind them. 
A version of this article was published in Issue 21 of Teaching English, and is available 
online to members of NATE, along with the entire archive of NATE magazines. 

 

It's approaching midnight. All I need is that one final idea - that one final resource - that will 
complete tomorrow's year 9 ‘Romeo and Juliet’ lesson. It needs to be active but objective-led, 
engaging but rigorous, increase the cognitive load but not introduce its evil twin: cognitive 
overload.  

I've racked my usual hotspots for teaching resources, but to no avail. I'm at the point of no 
return: do I continue searching in the blind hope that I come across the key to unlock my 
students' learning, or do I bite the bullet and redesign the lesson from scratch? The frequency 
of my clichés confirms it: resource-panic has set in. 

Most of us have experienced this, or a similar situation, at some point in our teaching careers. 
It is part of the perennial question of how best to transform subject matter knowledge for the 
classroom, and involves us making decisions about ‘the most useful forms of representation of 
ideas, the most powerful analogies, illustrations, examples, explanations, and demonstrations 
- in a word, the ways of representing and formulating the subject that make it comprehensible 
to others.’ (Shulman, 1986, p.9). 

Whilst teaching resources are certainly no substitute for this ‘pedagogical content knowledge’ 
(as Shulman terms it), they can undoubtedly support our quest for knowledge transformation, 
the best ones providing helpful models of how to do this effectively. 

But in the time-poor economy in which teachers trade, accessing high-quality resources that 
can be adapted for teachers’ needs can be costly, both in terms of time and money. As many 
of these resources are now accessed online, this leads us to an overwhelming question: what 
do teachers want from a resource website?  

At Shakespeare’s Globe, we grapple with this question continually. Our aim is to provide 
resources that excite and develop intellectual and creative curiosity, utilise the power of 
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performance, and unite people under the banner of Shakespeare for all. An intrinsic part of this 
is considering how we share these with teachers, and we do this through Teach Shakespeare. 

 
Teach Shakespeare: the website 
Teach Shakespeare is Shakespeare’s Globe’s website for teachers, providing hundreds of free 
learning resources in myriad formats. Designed with input from teachers, the easy-to- navigate 
site enables searches by age range, play, format, or purpose (e.g., lesson plan versus exam 
revision).  

No sign-up is needed to access the resources. However, if you do sign up for a free account, 
you can save/bookmark your favourite resources, organise these into different folders for 
different classes, and use the My Notes feature to remind yourself how you used – and 
perhaps adapted – the resource previously.  

 
The resources: links with productions 
Let's now turn our attention from usability to content. What makes our content distinctive is our 
ability to draw from:  

i) our Research Department, a thriving community of scholars who lead research into 
Shakespeare in performance 

ii)  the productions in our two unique spaces: the Globe Theatre and the Sam 
Wanamaker Playhouse (our intimate, candlelit indoor playhouse).  

Beginning with the ideas and resources that link to our productions, we have a wealth of video 
clips that focus on key scenes from the plays. For example, we have ten clips from the 2011 
production of Macbeth, and six clips from the 2013 production of Romeo and Juliet. Live 
performance will always provide a helpful route into the language of the plays. To relate this 
back to Cognitive Load Theory, using both the visual channel and the auditory/verbal 
processing channel maximises working memory’s capacity, as both channels are conveying 
complementary information (i.e. gesture, movement and facial expression to support 
understanding of the spoken language). Furthermore, both of these productions were aimed at 
11-18 year olds, and therefore focused on maintaining the attention of this particular age 
group. 

Cast interviews give students the opportunity to unpick the texts in performance – critical in 
appreciating the form, as they could listen to several Macbeths discussing their interpretations 
to understand that, unlike a novel, a drama text is incomplete on the page. Our previous 
productions archive contains interviews with Globe actors and directors from every 
performance at the Globe since 1997.It therefore provides a way to interrogate the relationship 
between the text and the context, as each actor’s interpretation will have been shaped by a 
particular context.  For example, how Lady Macbeth is positioned by the actors playing 
Macbeth in these two productions: 

Jasper Britton: Maybe Macbeth feels that [killing Duncan] is how he may prove his love. 
However, the deed has the reverse effect – they are pushed further apart. I think that 
the moment of Lady Macbeth's death is Macbeth's biggest moment of discovery. 

Elliot Cowan: She knows how to turn him round and change his mind, and this changes 
his mind in the most profound sense once he’s killed Duncan. The guilt and insecurity 
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of that act creeps up on him and pushes him further into his own mind and his own 
actions without [Lady Macbeth] as his confidant, which then I think ultimately leads to 
her mental demise. 

They provide a window into hearing how someone else arrived at an informed, personal 
response, and can also demonstrate that actors may struggle, but also find strategies to 
unpack Shakespeare’s language. 

These resources support students in recognising that the text is a conscious construct, shaped 
by the context in which it is received. With follow-up questions, these resources can also 
support the development of critical thinking: How am I looking at this character? What leads 
me to have this viewpoint? What does my viewpoint ignore? Is there another way to look at 
them? How might a different culture, gender, etc., view them? Which of these possible 
viewpoints makes the most sense given the text? This could be modelled in advance by the 
teacher, as ‘revealing the thought processes of an expert learner helps to develop [these types 
of] metacognitive skills.’ (EEF, 2018). 

The above resources all highlight our belief in the importance of engaging with Shakespeare 
through performance. This also translates into our resources that involve students themselves 
taking part in rehearsal room techniques. These have experimentation, collaboration and 
reflection at their heart, and encourage students to make their own discoveries about the text. 
For example, one resource suggests the activity ‘walking the line’ to investigate Shakespeare’s 
use of metre: foot up on unstressed syllables and down on stressed syllables, noticing and 
commenting on irregularities in the ‘Gallop apace’ speech in Act 3 Scene 2 of ‘Romeo and 
Juliet’. The ‘commenting’ is particularly important, because it is the collaborative nature of 
reflection that helps further the metacognitive talk referenced above. We provide video clips 
showing the actors undertaking some of these techniques, to model the insights that come 
about through exploring the text actively in this way. 

 

The resources: links with research and learning 

We now turn our attention to the resources supported by Shakespeare’s Globe’s Research 
and Learning Department. One of our most popular resources are the fact sheets on various 
aspects of historical context: Shakespeare, London, special effects, the first Globe, 
playhouses, audiences, writing plays, actors, indoor theatre, and costumes and cosmetics. 
They are particularly useful for introducing KS3 to Elizabethan and Jacobean context in an 
accessible way. The popularity of these arises from their credibility, but also their adaptability 
to your lesson objectives. 

They can be used to explain how performance conditions impacted directly upon texts. For 
instance, this section could be followed by a discussion around which of Shakespeare’s plays 
they think would suit each type of theatre: 

‘There were practical reasons why some plays were better suited to indoor theatres. 
Indoor theatres had a small stage (about half the size of an outdoor theatre’s stage). 
There were also stools allowed on the stage: the most expensive seats, where rich 
‘gallants’ sat to be seen as well as to watch. This gave the actors far less space for big 
battles or crowd scenes. On the other hand, the smaller space and the candlelight 
enhanced a play’s magical effects.’  

They can also be used to support the development of critical literacy skills:  
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‘We have very few accounts of how the audience behaved, and most of them are about 
‘bad’ behaviour. This probably tells us more about what was ‘news’ than how audiences 
behaved all the time.’  

And they can help with language and terminology. For instance, do you know the origin of the 
phrase ‘Box Office’? The fact sheets will tell you. 

There are then research articles on particular plays, written for a KS3-4 audience that is 
moving to focus in more detail on the relationship between text and context. These provide a 
rich exploration of writer's craft that cannot be separated from context, and can be used to 
model the integrated approach to this required for higher level literary analysis. You can read 
about ‘Shakespeare’s Poisonous Remedies’, ‘How to Tame a Shrew’, ‘Love, Loss, Identity and 
the Sea’, to name but a few, all providing cultural knowledge that helps to illuminate the texts. 

Many of our resources encourage students to envisage how they would approach the text in 
performance, but this can be tricky if they cannot picture the performance space. Another 
Globe offering that overcomes this is Globe 360. Packed with interesting facts, videos and 
photos, this free app allows anyone in the world to explore a virtual version of this most iconic 
theatre. 

 

Schemes of work 
In addition to these stand-alone resources, we also provide ready-made lesson plans and 
schemes of work for several plays at KS3 and KS4. For each play, these schemes of work 
are segmented into Text in Performance, Characters, Context, Language, and Themes, 
meaning that you can select one section if you are looking to work on a particular skillset with 
your class.  

Each of the lesson plans begins with a series of key questions for students, which can be 
adapted to fit your school’s preferred format for learning objectives. For example, a Character 
lesson on Macbeth for KS3 begins by asking: ‘Can I explore the dramatic function of the 
witches in Macbeth? Can I develop my ideas about how the witches could be portrayed on 
stage?’ The lesson activities that derive from the key questions all embody our active 
approaches to teaching Shakespeare, and combine many of the resource types referenced 
above. There are also further resources provided for each lesson, which can be utilised for 
setting homework or extension activities. 

Key vocabulary is also provided for each lesson, which can be used to support students in 
understanding and using the language of the subject; in the aforementioned Macbeth lesson, 
the vocabulary includes: alliteration, archetypes, choral speaking, motivation, repetition, 
rhythm, rhyme and riddle. These are provided to allow you to adapt the lesson to your 
learners’ needs. For example, you might want to use direct vocabulary instruction to introduce 
the new term ‘archetype’; alternatively, you might decide to focus on developing students’ word 
knowledge by looking at ‘how [a] word functions in different contexts’ (Stahl and Kapinus, 
2001); or you might want to plan for repeated exposure to a word across the scheme of work. 

 

And finally … 
'Here, here, here be my keys: ascend my  
chambers; search, seek, find out' 
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Teach Shakespeare is intended to provide you with a huge range of options, giving you the 
power – and ease – to select ‘the most useful forms of representation’ to suit your learners’ 
needs. For free.  

 
Visit https://teach.shakespearesglobe.com to find all the resources mentioned in this article. 

 

 

 


