
Jonathan Morgan 
Director of NATE

I hope the image above doesn’t bring back too many painful memories from 
the Euro final and the emotional roller-coaster was at least a distraction from 
the pressures of school and the end of term. 

A well-deserved summer break is close and the highly anticipated (and 
debated) ‘freedom day’ is nearly upon us. Some things are coming home 
though, such as NATE’s membership, with our new membership manager, 
Janet Gough in place from August 1st. 

In this edition, we have a conference report from another successful 
online NATE event on the theme of inclusion, gender & sexuality, whilst we 
include all the latest news from our colleagues within the English teaching 
community, including details of CPD, competitions and enrichment. With a 
new IllumiNATE and latest news from Teaching English, Primary Matters and 
English in Education, there’s plenty of updates for English teachers at all key 
stages. 

NATE continues to be concerned with the latest figures surrounding the 
study of English at university and believes that the GCSE English Language 
curriculum has contributed to this. You can read NATE’s GCSE English 
Language survey report, including proposals for curriculum reform and hear 
from key figures within the creative industry too. 

We have latest CPD news, including NATE’s ITE conference in November this 
year, plus plans to restart our Regional TeachMeets in the Autumn term. 
There’s a fantastic article on how Peter Rabbit can help with KS2-3 transition, 
another lockdown special, whilst Peter Thomas offers a personal response to 
Minister for Schools Nick Gibb’s post-pandemic plans in ‘Subject Matter’. 

Have a well-deserved summer break, forget about the football (for a few 
weeks at least) and keep safe, well and in touch with NATE. 

Jonathan Morgan
Director of NATE 
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L AT EST N E W S, E V E N T S & R ES O U RC ES

FOY L E YO U N G P O E T S O F 
T H E Y EA R CO M P E T I T I O N 

The competition for young people 
aged 11-17 welcomes poems on 
any theme and any length. Poems 
must be in English, British Sign 
Language or Braille. 
Find out more here. 

Deadline: July 31st, 2021
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T H E N AT I O N A L P O E T RY 
CO M P E T I T I O N FO R 2021 

First Prize: £5,000 
Second Prize: £2,000
Third Prize: £1,000 
Commendations: £200

Find out more here. 

Deadline: October 30th, 2021

O P P O RT U N I T I ES FO R 
S C H O O L S

The Poetry Society has been 
commissioned to contribute 
to Festival UK - a project that 
celebrates creativity. You can 
register your school’s interest here 
and find out more by contacting 
the poetry society team @ 
youarehere@poetrysociety.org.uk

P O E T RY BY H EA RT U P DAT ES

Julie Blake, Co-Director of Poetry By Heart, writes: 
“Poetry By Heart is pleased to announce that - Covid willing - our 
2020 and 2021 student finalists will take part in a celebration event at 
Shakespeare’s Globe. On Sunday 18th and Monday 19th July, these young 
people - accompanied by teachers and parents - will occupy this magical 
theatre space for the celebration programme cooked up by Poetry by 
Heart’s director Julie Blake and poet Daljit Nagra, with colleagues at 
The Globe. There will be poetry, an audience-choice performance of a 
Shakespeare production and a reading by Poet Laureate Simon Armitage. 

If you’re a teacher and interested in joining us for next year’s national 
competition, register now and you will receive a wonderfully-designed 
poem-a-month calendar for 2021-2022. 

View all the latest PBH news here. 
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L AT EST N E W S, E V E N T S & R ES O U RC ES

S U M M E R R EA D I N G 
C H A L L E N G E 
The Reading Agency, in 
partnership with public libraries 
and the World Fund for Nature, 
has created a summer reading 
challenge for young people 
across the UK to engage in 
environmental issues through 
their love of reading.  
Find out more here. 
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P EA RS O N W R I T I N G 
CO M P E T I T I O N 

Pearson’s annual writing 
competition, My Twist on a Tale, 
is back for 2021. The competition 
will launch on International 
Literacy Day (Wed 8th Sept) for 
children aged 4 to 19. 

Register here. 

P O E T RY FO R G O O D 
CO M P E T I T I O N W I N N E RS 
A N N O U N C E D  

Poetry for Good is a national 
poetry competition that 
celebrates the UK’s key workers 
and provides a platform for their 
creativity. 
You can find out more about the 
competition here and read the 11-
15 winning entry by Jacinta-Maria 
Ifeoluwapo Chidiebere Wajero 
(right). 

LIFE SUPPORT

She was oxygen; transparent. 

Like the infinite windows she wiped

Infinite like the spiraling stairs she scrubbed

Which made her dizzy looking up 

She was oxygen; invisible.

Discounted, dismissed, disregarded

By the poisonous pontifical people

Parading in a pool of palpable pride. 

She was oxygen; lethal.

Eloquent and valiant and beautifully strong

Vivacity screamed through her humble mumbles

When provoked into a monoxide of carbon 

She was oxygen; exposed.

PPEless without a choice in the matter

Wiping diseased desks deprived of protective clothes.

Did her voice, her opinion, her thoughts not matter? 

She was oxygen; everywhere.

In escalators, corridors, toilets, canteens

Molecular, with her mop and bucket and netted hair

Anywhere deemed dirty enough to require a clean 

She was oxygen.

She was exploited and unappreciated

If they were on life support, maybe then

They’d cherish her diligent efforts. 

Maybe then they’d treasure her time.

Maybe then they’d prize her profession.

Maybe then they’d realize.

She was oxygen. Crucial.

Jacinta-Maria Ifeoluwapo Chidiebere Wajero 

Winner, ‘Growing Word’ Category
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L AT EST N E W S, E V E N T S & R ES O U RC ES

O U P R E P O RT S O N L EA R N -
E R AG E N C Y 

Oxford University Press has 
recently published its white paper 
that explores the impact of the 
pandemic on educators and how 
young people can be inspired to 
take a more active role in their 
own learning. 

Find out more here. 
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H I S  FO R H A R RY 
D O C U M E N TA RY S E T FO R 
N E T F L I X R E L EA S E 

Delegates who attended NATE’s 
latest online conference on 
inclusion, gender & sexuality were 
very moved by this documentary 
that charts the struggles and 
achievements of a 12 year-old boy 
who arrives at a London school 
unable to read or write. 

You can watch the video via vimeo 
or wait until the Netflix release 
later this year. 

The British Library are hosting 
an online event on Monday, 19th 
July with the shortlisted writers 
of the annual AKO Caine Prize 
for African Writing. The event  
aims to bring African writing to 
a wider audience, popularising 
short fiction from authors on the 
continent and the diaspora. 

This is an online event hosted on 
the British Library platform. 

Find out more here. 

2021 A KO C A I N E P R I Z E FO R A F R I C A N 
W R I T I N G

Mon 19 Jul 2021, 19:00 - 20:30
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L AT EST N E W S, E V E N T S & R ES O U RC ES

B E N JA M I N Z E P H A N I A H 
C A L L S FO R M O R E 
D I V E RS I T Y I N G C S E T E X T S

NATE agrees with poet Benjamin 
Zephaniah’s views about the lack of 
diversity at GCSE (click left to hear 
more) and we share the concerns 
raised by The Runnymede Trust, 
who found that the curriculum 
often fails to reflect the diversity 
of contemporary society. You can 
read the report (right) and read 
NATE’s own research into teachers’ 
perceptions of GCSE here. 
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E N G L I S H ST U DY AT U N I V E RS I T Y CO N T I N U ES TO B E 
D E VA LU E D BY G OV E R N M E N T P O L I C Y

NATE is very troubled by the latest figures surrounding the study of English 
at university, with applications down a third from 10,740 in 2021 to 7045 
in January this year. Novelists, including Mark Haddon, whose works 
include The Curious Incident of the Dog in the Night-Time, outlined the 
vital importance of studying English at university in The Guardian, whilst 
condemning the government for devaluing English study. NATE’s position 
paper on the decline of post-16 English study can be viewed here. Novelist Mark Haddon 

P R I M A RY T EST I N G P RO P O SA L S - F R E E W E B I N A R 

The British Educational Research Association (BERA) is hosting a webinar 
on Monday, 19th July, 2021 to introduce a series of proposals that 
would replace England’s testing and school accountability system in 
primary education and beyond. The BERA panel’s proposals include the 
testing of fewer pupils and collecting more in-depth contextual data 
to inform stakeholders (parents, policymakers and the public) about 
the system’s strengths and weaknesses. The proposal will be discussed 
by invited speakers from academic, practitioner and policymaking 
communities. 
Discussion will then be opened to the floor. Find out more here. 
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L AT EST N E W S, E V E N T S & R ES O U RC ES

For English teachers who have 
responsibility for planning and 
writing curriculum content, 
this is an essential read and 
presents a strong argument 
for transformative educational 
policy that challenges the 
government backed views of 
E.D. Hirsch and Michael Young.
Click on the image (left) to
download.
The report’s author is Robert
Eaglestone, Professor of
Contemporary English Literature
and Thought at Royal Hollaway,
University of London.
You can watch a recording of
the launch event here, which
includes contributions from
NATE’s Chair, Rachel Roberts.
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Teaching English 
Language and Literature 
16–19
Edited by Furzeen Ahmed, 
Marcello Giovanelli, Megan 
Mansworth and Felicity Titjen

N AT E/RO U T L E D G E B O O K S E R I ES

Knowledge in English: 
Canon, Curriculum
and Cultural Literacy
By Victoria Elliott

NATE members are entitled to a 20% discount.

The NATE Scotland (SATE) 
YouTube channel now hosts 
a number of live-streamed 
webinars, each between 60 and 
90 minutes long, freely available 
to watch. These include: 

Decolonising the Curriculum– a 
webinar with Navan Govender 
(University of Strathclyde) and 
Mélina Valdelièvre (the Anti-
Racist Educator collective).

ABCs for NQTs – a panel 
discussion for probationers and 
NQTs featuring Sharon Loder 
and Leanne Welsh, along with 
former probationers. 

Find out more here. 
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G C S E E N G L I S H L A N G UAG E 
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N AT E C A M PA I G N S FO R C U R R I C U LU M R E V I E W 

CO N T E X T
The demands of the current English GCSEs, first 
examined in 2017, and the continued pressure 
of school performance measures related to GCSE 
results, have exerted considerable influence on the 
KS3 curriculum. Schools increasingly use KS3 as a 
preparation ground for GCSE English content and 
assessment – an issue recently highlighted by Ofsted. 
Due to the narrowing of curriculum content in the 
revised GCSE, the impact at KS3 is doubly of concern.

NATE hears many tales of schools designing their 
KS3 English experience around GCSE content and 
assessment methods – for instance, drilling students 
in the GCSE assessment objectives from Year 7, and 
using GCSE-style exams produced for KS3 by Awarding 
Bodies. The removal of KS3 levels of attainment and 
the reduction in national curriculum requirements 
for KS3 has exacerbated this process, allowing the 
colonisation of KS3 by KS4. For further information, 
please read NATE’s views on KS3 English here and our 
position paper on the decline in student choice of A 
Level English.

Applications for HE study of English is down a third 
from 10,740 in 2021 to 7045 in January this year. The 
trend in the figures also demonstrates the acceleration 
in the falling entry figures following the introduction of 
the revised GCSE and A Level specifications:

P R I N C I P L ES 
To prepare young people for life and learning in 
the 21st century, NATE believes that GCSE English 
Language should offer an informed understanding and 
competent use of the multiple modes and functions 
of language in the contemporary world. It should also 
act as a preparation for the well-established A Level 
English Language courses for those who wish to study 
language at a higher level.

AC T I O N S
In May this year, NATE launched its campaign for 
changes to be made to GCSE English Language. We 
strongly believe that the current qualification is 
significantly damaging the subject and impacting 
negatively on student choices beyond KS4. NATE 
is pleased to have enlisted the support of Dr Rob 
Drummond, Reader in Linguistics at Manchester 
Metropolitan University and the Association’s Patrons: 
Professor Debra Myhill (Director of the Centre 
for Research in Writing, University of Exeter) and 
Lemn Sissay (Poet, Playwright and Chancellor of the 
University of Manchester).

Following the launch of NATE’s GCSE English Language campaign in June this year, English 
teachers were provided with the opportunity to express their views on the current 
qualification and its impact on learning and teaching. Here we present the survey 
findings and proposals from NATE’s Management Team. 

2012 2016 2020

English Language
24,416 21,933 14,715

English Literature 49,070 48,973 38,310

English Language & Literature
16,476 12,470 7,250

All A Level entries Unavailable 785,890 731,855
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As the professional association for the teaching of 
English, NATE has a key role in providing a voice and 
platform for English teachers so that their opinions 
can be heard. As part of this campaign, we created 
a short survey to provide English teachers with the 
opportunity to:
• express their views on teaching the GCSE English

Language specification
• describe the changes they would like to see in any

future KS4 curriculum review
• inform the national debate.

S U RV E Y F I N D I N G S
We were delighted with the response to this survey 
from English teachers from across the country and 
decided to close the survey at 100 responses, to give 
us time to report on the findings and inform the next 
stage of our campaign.

Report categories:

1. Demographic
2. Exam Board choice
3. Experience of teaching GCSE English Language
4. GCSE English Language and its impact on post-16

study.
5. Assessment (including the Spoken Language

Component)
6. Impact of GCSE English Language on the KS3

English curriculum
7. What changes should be made to GCSE English

Language?

1. D E M O G R A P H I C

Job roles included:
• Trainee English teacher
• NQT
• English teacher
• KS3/4/5 Coordinator of English
• Subject Leader of English/Media/Drama
• Senior English examiner
• ITE/PGCE/Creative Writing Lecturer
• SENCO

Place of work included:
• Secondary schools
• Special Secondary schools
• Multiple Academy Trusts
• Children’s hospital school
• FE colleges
• Universities

2. E X A M B OA R D C H O I C E

This data reflects the national market share. In 
2019/20 AQA had 77% of GCSE English Language 
entries.

3. E X P E R I E N C E O F T EAC H I N G G C S E
E N G L I S H L A N G UAG E

My experience of teaching GCSE English Language is 
rewarding

A startling 54% of respondents disagreed that teaching 
GCSE English Language was rewarding – with only 3% 
strongly believing that it is rewarding.

My students/trainees find GCSE English Language 
rewarding

Only 16% of respondents stated that their students or 
trainees found GCSE English Language rewarding, with 
58% disagreeing with this statement.

NATE News Summer 2021
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The majority of teachers felt that the most enjoyable 
aspect of the course for them and their students was 
creative writing, though some were damning in their 
praise: ‘The writing tasks are marginally enjoyable to 
teach.’

A significant number of teachers expressed their 
concerns about the non-fiction reading tasks (and 
comparison tasks between contemporary and Victorian 
non-fiction texts) as ‘artificial’, ‘pointless’ and
‘random’. The extended comparison question came in for 
most criticism, particularly as it was seen as too
demanding for students of lower ability, particularly 
within a single-tiered paper.

More widely, teachers remarked that there was a lack of 
diversity in text choices and the structure of the
exams led to ‘jumping through the hoops’ and ‘formulaic 
teaching’. The lack of time students have to respond 
resulted in students not being able to ‘craft, draft and 
edit work as you would when actually writing’. These 
concerns were put succinctly by these respondents:

‘The formulaic, unnatural (for the discipline) approach to 
the reading questions; the amount students need to ‘do’ 
in the allocated time which makes for shallow thinking 
and a race to finish; the absence of proper linguistic 
study.’

‘Questions seem to lend themselves to stale and 
formulaic ways of teaching and writing, with few viable 
options for deviating from the standard or following 
student interests.’

‘Narrow and often sometimes baffling mark schemes 
mean that often a student who has ‘analysed language 
choices’ is penalised because they weren’t the specific 
choices suggested by the examiner. I, and many of my 
colleagues, find English Language, and particularly Paper 
1 really quite depressing to teach as a result.’

One teacher compared her feelings as a student of 
English Language to that of a teacher:

‘I adore English Language as this is my undergrad and 
I love teaching at A Level. However, the GCSE does 
not reflect what language is. It is awful. I don’t blame 
students for not wanting to study it further.’

Teachers also referred to the language paper ‘rewarding 
clunky “terminology-spotting” in an extract, instead of 
considering texts in their proper context’ and to the 
‘repetition of the reading skills in two papers - fiction and 

non-fiction’. 

On a similar theme, one English teacher commented:

‘Texts and tasks should be more reflective of our children 
and their lives, fewer questions with more time to 
develop thoughtful answers with a range of skills. Less 
focus on feature spotting and more focus on wide and 
deep understanding.’

4. G C S E E N G L I S H L A N G UAG E A N D I T S
I M PAC T O N P O ST-16 ST U DY

A very damning statistic from this question is that 75% of 
responding English teachers do not believe that the cur-
rent qualification is preparing students well for post-16 
study, with only 7% agreeing with the statement.

NATE has long held the belief that the current GCSE 
English curriculum is damaging the subject beyond KS4. 
And this opinion was borne out by the personal reflec-
tions of teachers who expressed similar fears:

‘I think the least rewarding aspect of the course is how 
hard you have to work in order to make this anything 
other than a module about how to pass an exam. I also 
find it incredibly frustrating that there are so many other 
valuable things that we could be studying for a Language 
course that would be more reflective of Language study 
at A Level or linguistics in HE, such as varieties of spoken 
language, representation in the media, adaptation of 
written/spoken language to suit particular situations and 
contexts.’

‘I would like there to be more study of the actual English 
language, not just dollops of repetitive analytical skills. I 
think students would be far more interested in discuss-
ing the social significance and development of language, 
rather than dissecting endless extracts.’

NATE News Summer 2021
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5. A S S ES S M E N T ( I N C LU D I N G S P O K E N
L A N G UAG E)

Teachers felt that the exam, particularly Paper 2, had 
far too much content for students to get through - 
particularly the decontextualized Victorian non-fiction 
text. There were also comments regarding the closeness 
that Paper 1 (Reading) had to literature – rather than the 
study of language and as a preparation for further study 
of English Language. Teachers argued that the texts were 
‘too narrow and unappealing’ and should include media/
multi-modal texts and ‘opportunities for redrafting and 
writing tasks that were related more to the students’ 
real-live experience.’

Other respondents remarked:

‘Roll on an exam system that appreciates students may 
be writing blogs, web articles, text for YouTube or TikTok, 
and that writing is an adaptable and versatile skill.’

‘English is a living, evolving and contentious language 
and the assessment of it should reflect that.’ ‘Any 
“examination” should be a minor element of the 
assessment of a student’s ability in English.’

Teachers also referred to the language paper ‘rewarding 
clunky “terminology-spotting” in an extract, instead of 
considering texts in their proper context’ and to the 
‘repetition of the reading skills in two papers - fiction and 
non-fiction’. 

On a similar theme, one English teacher commented:

‘Texts and tasks should be more reflective of our children 
and their lives, fewer questions with more time to 
develop thoughtful answers with a range of skills. Less 
focus on feature spotting and more focus on wide and 
deep understanding.’

Spoken Language Study

NATE continues to be concerned with the marginalisation 
of speaking and listening at KS4 that should not be 
reduced  to a narrow public speaking exercise that 
discourages teachers planning for exploratory talk or 
learning talk in classroom. This also fails to celebrate 
pupils’ skills in oracy from a range of backgrounds and 
imposes a prescriptive and elitist view of oracy on a 
diverse school population. The administration of the 
spoken language study is extraordinarily demanding 
for teachers and students (including the arduous job of 
recording and submitting marks that have no impact on 

the students’ final GCSE grades). For these reasons, its 
value is rightly questioned by teachers and young people.

These views were borne out by English teachers too:

‘It is ridiculous to demand them to be recorded (even 
a selection) when it counts for absolutely NO part of 
their GCSE grade. Students don’t see the point of all the 
stress with no effect on their grade - and many teachers 
probably agree.’

‘Either include it (SLC) in the actual GCSE grade or don’t 
make us do it. This weird half way house means students 
don’t see the point of it, we don’t devote proper time to 
it because it “doesn’t count” and any time we do spend 
feels wasted.’

6. I M PAC T O F G C S E E N G L I S H L A N G UAG E
O N T H E KS3 C U R R I C U LU M

NATE is also greatly concerned with the detrimental 
effect the demands of GCSE is having on KS3 as observed 
in our KS3 position paper.

English teachers who completed this survey shared 
similar concerns:

‘Exam skills are drilled from Y7 meaning a more reductive 
“task” variation to show learning.’

‘We have to train them to get used to awful sources so 
they are prepared for the exams. There’s no creativity 
or pleasure to be had when you’re having to be an exam 
factory.’

‘We pick a range of 19-21st century texts for students to 
read. We don’t prioritise speaking and listening as much 
as would like because of the squeeze on time to prepare 
for GCSE.’

 ‘It (GCSE teaching) takes away a lot of the creativity in 
the KS3 curriculum as even Y7 students are taught to 
answer questions in the style of the GCSE rather than 
explore a text for the enjoyment of it.’ ‘Some GCSE style 
questions have been dropped down into KS3.’

‘GCSE-style assessment tasks (are) being given to 
students in KS3.’ ‘Strong focus on analysis sometimes at 
the expense of creativity.’

‘A huge impact: due to the large focus of transactional 
(non-fiction) reading and writing we have had to cut back 
heavily on more creative units - especially reading whole 
class texts.’

NATE News Summer 2021
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Though it was reassuring to hear that some teachers 
are resisting the pressure to allow KS4 to hijack the KS3 
curriculum:

‘It’s been, without putting too fine a point on it, 
traumatic. We are just coming out of a period of doing 
“KS4-lite” at KS3 – we now have a better focus on skills 
and engaging content at KS3, rather than on making all 
tasks follow the GCSE exam format. So things are better 
but it’s taken a while to get there.’

‘We’ve tried to redress the balance in recent years. We 
feel a lot of pressure to start introducing GCSE-style 
questions at KS3. On the other hand, we do also try to 
keep KS3 as engaging as possible (with lots of speaking 
and listening, original writing, multi-modal texts) and to 
include a lot of what is currently missing at KS4.’

‘We are re-designing our KS3 curriculum now and 
drawing far more from the A-level language course 
to inform our KS3 curriculum, as this seems far more 
relevant and interesting. We are also hoping this might 
impact positively on our A-level recruitment!’

7. W H AT C H A N G ES WO U L D YO U L I K E TO
S E E M A D E TO G C S E E N G L I S H L A N G UAG E?

English teachers included a variety of suggestions on how 
the qualification should change, including:

• Reintroduction of coursework

• Removal of compulsory 19th century non-fiction
texts

• Include greater variety of writing tasks

• Opportunities to study language, including theory

• Study of spoken language and knowledge about
language

• Greater diversity

• Inclusion of more modern texts, including media and
multi-modal

• Make GCSE an actual study of language in the
modern world, such as textual intervention, accent
and dialect

• Less content and more time to craft and improve
written work

P RO P O SA L S 

The survey results comprehensively support NATE’s view 
that KS4 curriculum change is urgently needed to attract 
and challenge students and retain their interest in future 
English education. We believe that the current GCSE offer 
is damaging young people’s perception of the subject as 
well as adversely affecting students’ subsequent choices 
at post-16 and beyond.

At NATE’s recent conference on Inclusion, Diversity and 
Gender, NATE was interested to hear Geoff Barton’s ideas 
for a passport to support learners of all abilities and we 
support the view that the current GCSE curriculum is 
helping to create the forgotten third of students who 
do not achieve a Level 4 or above. There is no clear 
career path or for students who fall below this imposed 
‘success’ threshold.

NATE believes that the following key components 
should be explored during a curriculum review:

• Media: Clearly the language of media,
including social media, is of paramount importance in
contemporary life.

• Speaking & Listening:  Students should explore
varieties of spoken language as used in different
contexts, including the language of those from other
cultural backgrounds, allowing for a wide range of talk
repertoires.

• Writing: Students also need to master a range
of types of writing, in traditional and digital modes,
to prepare them for the challenges of future life and
employment.

• Greater diversity and choice of texts and tasks

• Variety of assessment methods deployed

NATE would welcome the opportunity to support this 
review.

NATE’s Management Team

July 2021

NATE News Summer 2021
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I N C LU S I O N, G E N D E R & S E X UA L I T Y 
Jonathan Morgan reports on NATE’s latest online diversity conference

NATE News Summer 2021

Directors’ Q&A

“It was 
absolutely 
brilliant. 
Probably one 
of the most 
practically 
informative 
and authentic 
conferences 
on diversity 
and inclusion 
I’ve seen over 
the last few 
years”.

Geoff Barton Emma Fay Chris Rossiter

Joelle Taylor Clare Lawrence Mahnoor Anees Michael Gray

James Hodge

Marvin Thompson

NATE’s latest online conference in June continued the 
theme of diversity, with a particular focus on inclusion, 
gender and sexuality.  Delegates had the opportunity to 
watch the moving documentary, H is for Harry, which 
follows the story of Harry, a 12 year-old boy from London 
who begins secondary school unable to read or write. 
The film’s co-directors, Ed Owles and Jaime Taylor, 
provided an overview of how the film was made, with a 
stimulating Q&A following their talk. 

Geoff Barton provided a historical perspective on 
English teaching and policy, arguing that the teaching 
of English should have inclusivity at its heart. Young 
people, Geoff argues, have an entitlement to be taught 
oracy and literacy, irrespective of their starting point in 
education. Objecting to the term ‘the lost generation’, 
Geoff expressed his admiration for young people (and 
their teachers) during the pandemic, believing that the 
skills and experiences they’ve had will have strengthened 
their resolve. Referencing ASCL’s Forgotten Third report, 
Geoff expressed his deep concerns that a third of young 
people are considered as a failure because they have not 
reached an imposed ‘pass’ grade of 4 or above. ASCL are 
continuing to campaign for GCSE English Language to be 
replaced with a passport in English that will be taken by 
all learners at their point of readiness between the ages 
of 15 and 19 that would demonstrate what children can 
do, rather than what they can’t.

Emma Fay, Director of Education at Just Like Us, provided 
an overview of School Diversity Week, including a range 

of examples of how schools can empower young people 
to celebrate their own identity through inclusive teaching 
practices. Chris Rossiter, Chief Executive of Driver Youth 
Trust, argued for a whole-school, disciplinary literacy 
focus within schools to support young people with SEND. 
James Hodge gave a fascinating talk on gay, lesbian 
and queer theory in the English classroom whilst also 
providing a framework to ‘queer the classroom’. James 
argued that we should challenge our stereotypical 
readings of queer characters, with references to texts 
such as Of Mice & Men, Dr Jekyll & Mr Hyde and Romeo 
& Juliet.

Poet, playwright and author Joelle Taylor gave a 
pulsating performance of poems from her recent 
collection, C+nto & Othered Poems, whilst Clare 
Lawrence, subject PGCE lead at Bishop Grosseteste 
University, provided advice on how to include an autistic 
perspective in the English classroom, with insights 
provided by her former trainee on being an English 
teacher with autism. English teacher Mahnoor Khan 
gave a range of practical tips on how to make your 
teaching more inclusive, whilst Michael Gray from Herts 
for Learning explored the vital importance of having 
a diverse book selection within primary schools that 
represents young people who may often see reading as 
a  means of self-affirmation. The conference ended with 
award-winning poet Marvin Thompson who reflected on 
his own journey of becoming a poet and English teacher, 
with readings from his recent collection. 
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Ideal for all those involved in the training and professional 
development of English teachers, NATE’s ITE one-day conference will 
focus on knowledge and what this means for Inital Teacher Education. 

This will be a blended CPD event, with a combination of face-to-face 
and online presentations. Delegates can attend the event in person 
at the EMC or online. Capacity for in-person places is capped at 30. 
Further details, including agenda and timings to follow. 

£35 (NATE members)
£39 (non-NATE members)
English and Media Centre
18 Compton Terrace, 
London, N1 2UN.

Book here: 
bit.ly/NATE-ITE-Nov-21

What is knowledge in English teaching and what does this mean for ITE?

Velda Elliot is Associate 
Professor of English and 
Literacy Education at St 
Hilda’s College, Oxford 

Robert Eaglestone is 
Professor of Contemporary 
Literature and Thought at 
Royal Holloway, University of 
London

Book your tickets: bit.ly/NATE-ITE-Nov-21 
Thursday, 18th November, 2021. 
English and Media Centre. 
£35 NATE members £39 non-members 

Lesley Nelson-Addy is a 
PGCE English Curriculum 
Tutor at the Department of 
Education (Oxford University)

Paul Howard-Jones is 
Professor of Neuroscience 
and Education at University 
of Bristol.

NATE’S INITIAL TEACHER
EDUCATION CONFERENCE

THURSDAY, 18TH NOVEMBER 2021 
ENGLISH & MEDIA CENTRE (LONDON)

Debra Myhill is director of 
the centre for research in 
writing at the University of 
Exeter
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N AT E’S  R EG I O N A L  T EAC H M E E T S
P ROV I D I N G  O P P O RT U N I T I ES  TO  N E T WO R K,  
CO L L A B O RAT E  A N D  S H A R E  R ES O U RC ES

NATE’s regional teachmeets have been highly successful in bringing together teachers at all key stages to share 
good practice in reading, writing and oracy and meet for free in a local school, college or university.  We are 
hoping to restart these face-to-face events in the Autumn term and are delighted that Jo Cowans has become 
NATE’s Regional Officer. We’d like to thank NATE’s former Regional Officer, Christine Thomas for her dedication 
to NATE and organising so many wonderful TeachMeets. 

Jo is a Special Needs and Disability Coordinator, working in a large secondary 
school in Liverpool. She is a Specialist Leader of Education within the field 
of SEND and is currently supporting the Archdiocese of Liverpool Secondary 
School Improvement Trust. In addition, Jo contributes to the EHCP panel 
within Sefton Local Authority. In recent years, Jo collaborated with NASEN to 
support SEND reviews in MAT schools and is dedicated and passionate about 
improving life opportunities for students with SEND.

Jo is also an English teacher, a former Secondary English Consultant and is 
committed to improving reading through evidence based practice, enabling 
struggling/reluctant readers to move from learning to read to reading to 
learn.

H OW TO O RG A N I S E A N AT E T EAC H M E E T

• use a local school as a venue for a meeting space and

refreshments

• ask for contributions from attendees—providing excellent CPD

• invite a keynote speaker—NATE may be able to provide one too

• set up the meeting, using Eventbrite (NATE can support this)

• provide a carousel of activities

• include practical resources

• make it a joint ventures with others

If you are interested in becoming a regional representative and 
organising a future event, then please contact Jo @ regions@nate.
org.uk

You can also view NATE’s regional page to see examples of previous 
events. 

TeachMeet delegate 
feedback:

Excellent. Varied and non-
age specific content with 
lots to be able to adapt. 

A great CPD opportunity 
with thought-provoking 
conversation.

‘Ready to use’ resources 
from professionals 
who are in touch with 
classroom practice.
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T EAC H I N G E N G L I S H
N AT E’S S ECO N DA RY O F F I C E R, G A RY S N A P P E R, W R I T ES: 

NATE News Summer 2021

The summer edition of Teaching English focuses on the teaching of 
language. We cover a wide range of issues and approaches to language in 
various different curricular manifestations – language and literacy, language 
and linguistics, language and literature. Significant issues which recur 
throughout are diversity, identity and agency as crucial aspects of teaching 
and learning about language. All NATE members can download the latest 
edition here. 

Summer 2021 edition includes: 
Talk for Writing (Julia Strong)

Strategies to develop language across the curriculum

Standards, Stigma and Surveillance (Ian Cushing)

The policing of English in schools

Language, Identity, Diversity (Dan Clayton)

Language identities and language diversity at A Level

Reflecting Reality, Broadening Horizons (Aaishah Rauf)

A pedagogy of belonging and diversity for English

 Teaching English Language and Literature (Marcello Giovanelli)

Approaching texts through stylistics

The Scots Syntax Atlas (Jennifer Smith)

Mapping the diversity of dialect

Creating Languages (David Adger)

Invented languages in the classroom

NATE

Issue 26:
NATE Summer 2021

The Magazine of the National Association 
for the Teaching of English

Language, Identity, 
Diversity 
by Dan Clayton

“Diversity – of voice, 
vocabulary, viewpoint 
and experience – has 
always been at the 
heart of the English 
language. It is central 
to who we are.”

drookit: (adj) drenched, soaked

Fan I wis a bairn, I iways went oot tae caper in the rain and fan  
I came back inside, my mither said tae ma; ‘you’re just drookit’.
Declan

fang: (adj) a large thick slice of food, especially cheese

That’s an affa fang o cheese ya gaed me. There’s eneuch here  
for twa folk.
Mark

Lug in: (v) to eavesdrop

Be careful aboot luggin in. Ye might hear things ye dinna want tae.
Ashton

fancy piece: (n) biscuit, traybake or tea cake

A Tunnock’s Tea Cake is a richt guid fancy piece.
Katie

This Issue:

This issue: Teaching Language – 
Literacy, Linguistics and Literature

Invitation to submit articles

Articles may be commissioned by the editor or accepted as a result of unsolicited submission.

NATE invites the submission of articles for consideration. Where writers are working in primary or secondary 
English as teachers, advisers or lecturers, it is hoped that they or their departments will be members of NATE.

Contact details: Editor: Gary Snapper, secondary@nate.org.uk
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P R I M A RY M AT T E RS
N AT E’S P R I M A RY O F F I C E R, JA N E T G O U G H W R I T ES: 

NATE News Summer 2021

Over the past year, there have been many exciting projects and events from 
NATE in collaboration with other English subject associations. With more in 
the pipeline, including a working group looking at transition from KS2-KS3, 
there has never been a better time to be a member of NATE and to encour-
age others to join our organisation.

NATE has recently joined with other organisations committed to language 
and literacy education to form the Primary Literacy Research Collaborative 
(PLRC). Formed in response to shared concerns about provision for literacy 
education following the COVID-19 pandemic, this coalition of charities and 
associations will work together to support and lobby for research-engaged 
literacy education in the primary phase. This is a timely opportunity for a 
group of like-minded associations to ask probing questions and hopefully to 
provide valuable starting points for research and debate.

The summer issue of Primary Matters is now available to download for all NATE members. The latest edition 
includes a wide range of articles from established and new authors which will entertain, inspire and challenge. 
Experts in their fields, authors and practitioners at the chalk face are all assembled here to offer information, 
views, approaches and ideas. Click here to download your copy or join NATE so you can!

 

Primary Matters  
NATE Summer 2021 

The Primary magazine for the National Association 
for the Teaching of English 

I pushed a soft cloud from 
here to there, 
I hurried a stream along a 
pebbled path, 
I scooped up a yard of dirt 
and hurled it in the air, 
I lifted a straw hat and sent 
it flying … 

Extract from Wind by 
Dionne Brand 

Primary Matters 

Summer 2021 edition includes: 
• Reading for meaning part 2 by Kate Cain

• Driving a reading revolution by Hannah Rix

• Beyond Black History Month by Farrah Serroukh

• It’s my story too by Lauren Burke

• Some thoughts on pace by James Durran

• Writing for Pleasure by Ross Young and Felicity Ferguson

• Developing reading fluency in non fiction by Sam Keeley

• Turning the playground into the classroom by Niamh Hunter

• Come forth into the light of things by Catherine Kay

• The Lost Child of Chernobyl by Helen Bate

• Reading allowed by Ben Harris

• Writing in the Ancient World by Philippa Steele

• Book reviews

If there is a primary colleague out there, or anyone with an interest in primary, with a burning desire to be-
come a published author, then please do get in touch with ideas for articles for Primary Matters or with class-
room tips for Primary IllumiNATE. 

Contact myself @ primary@nate.org.uk

Janet Gough, NATE’s Primary Office 
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E N G L I S H I N E D U C AT I O N 

NATE News Summer 2021

J O H N H O D G S O N, E D I TO R O F E N G L I S H I N E D U C AT I O N ,  W R I T ES: 

Our special issue Grammar in Schools: policies, politics and pedagogies 
will shortly be published online and in print.  As Ian Cushing states in his 
Editorial, the issue’s international perspective highlights the agency of 
teachers as innovative practitioners but also the ways in which linguistic 
knowledge is constrained and controlled by top-down policies.  The articles 
reveal the intricate connections between language, (in)equality, policy, 
ideology and pedagogy. 

Many of the articles are already online.   These include Ian Cushing and 
Marie Helks’  ‘Exploring primary and secondary students’ experiences 
of grammar teaching and testing in England’, Clara vaz Bauler’s ‘Flipgrid 
netiquette: unearthing language ideologies in the remote learning era’, and 
Ruanni Tupas’ ‘Fostering translingual dispositions against Unequal Englishes’.  
Jamila Lyiscott’s poem ‘Three ways to speak English’ provides a fitting conclusion to the special issue.

We are very pleased that three of the articles in the special issue have been awarded Gold Open Access status 
by arrangement between the publishers and the authors’ affiliated institutions.  Click on the hyperlinks below 
to access the articles. These can be accessed directly by anyone, whether or not you are a NATE member or EIE 
subscriber.  

Grammar Reimagined: foregrounding understanding of language choice in 
writing 
Debra Myhill

Make Grammar Great Again?  
John Hodgson and Ann Harris

Exploring primary and secondary students’ experiences of grammar teaching 
and testing in England. 
Ian Cushing & Marie Helks

For full access to English in Education, click here.

All NATE members have access to the journal, except for University members 
who will need to subscribe via Routledge, Taylor and Francis directly. 

We are always ready to discuss ideas for articles and 
also publish short creative writing, usually poems, 
related to teaching.   

Contact: john.hodgson@uwe.ac.uk for further 
information.

If you are not yet a NATE member, please click on the 
graphic (right) to join.
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P R I M A RY & 

T R A N S I T I O N

Each IllumiNATE is a short article outlining an English teaching strategy or approach that has been successful in 
the classroom. Written by English teachers and teacher trainers including RQTs, heads of department and senior 
examiners, IllumiNATEs provide tested, practical classroom-ready resources. From ‘Sentence Lego’ to ‘Googling 
for Originality’, IllumiNATE provides support and stimulus for teachers and students at all stages. Last year, we 
made the decision to make all of our illumiNATE’s open access to provide some additional teaching and learning 
support during school closures and the increase in home-learning. See the categories below.  You can read the 
latest IllumiNATE on the next two pages and view all the resources here.  NATE’s IllumiNATE categories are:

N AT E N E E D S YO U!
If you have a great teaching activity or strategy and would like it to be considered for publication, please send 
us your ideas. Proposals are welcome from teachers of English and literacy at all key stages. It doesn’t have to 
be complex: simple but with a positive impact on learning in the classroom is fine! 

The common structure is simple:

• What’s the point? (learning objectives)
• In the classroom (preparation/orientation/resources/differentiation)
• Tips and techniques (reinforcement/adaptation/extension)

Please send us an outline of your idea. We look forward to hearing about your excellent classroom-based work. 
If we think it would make a good IllumiNATE article, we’ll ask you to write it up in detail.
Get in touch with our illumiNATE editors (below) if you wish to find out more about this opportunity.

Primary illumiNATE (Janet Gough, NATE’s Primary Officer @ primary@nate.org.uk 
Secondary illumiNATE (Gary Snapper, NATE’s Secondary Officer @ secondary@nate.org.uk

You can download the proposal form here. 

C R EAT I V E

W R I T I N G 

S H A K ES P EA R E & 

D R A M A 

C U R R I C U LU M 

A N D P E DAG O GY

ES SAY & FO R M A L  

W R I T I N G S K I L L S

R ES P O N D I N G TO 

L I T E R AT U R E

A S S ES S M E N T & 

F E E D BAC K

A P P ROAC H ES

TO P O E T RY

S P EA K I N G & 

L I ST E N I N G 

NATE
National Association
for the Teaching of English 

I L LU M I N AT E
Teaching strategies and 
activities for the classroom
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I L LU M I N AT E
Teaching strategies and 
activities for the classroom

NATE
National Association
for the Teaching of English 

81: Piano (by D.H Lawrence)

Trevor Millum explains how a careful reading of this powerful poem can be 
accessible and applied to other poems.

(Suitable for Key Stages 4 and 5) 

You can view more of Trevor’s poetry resources 

@ www.mouseandmuse.co.uk/resources

What’s the point?
Students do most of the investigative work and in so doing come to know the poem intimately in a way which involves their own 
creative judgement and critical thinking. 

1. Prose and cons
Ask students to reformat the poem as prose.  Then ask them to make any (small) changes they think will make the meaning 
clearer. If they use Word they can track their changes. 

Very few insertions create a serviceable prose version.

Softly, in the dusk, a woman is singing to me. She is taking me back down the vista of years, till I see a child sitting under the 
piano, in the boom of the tingling strings and pressing the small, poised feet of a mother who smiles as she sings.
In spite of myself, the insidious mastery of song betrays me back, till the heart of me weeps to belong to the old Sunday evenings 
at home, when it was winter outside and we sang hymns in the cosy parlour, with the tinkling piano as our guide.
So now it is vain for the singer to burst into clamour with the great black piano appassionato. The glamour of childish days is 
upon me, my manhood is cast down in the flood of remembrance and I weep like a child for the past.

Students can compare their alterations with others. In the process they will be engaged in working on and interpreting both 
the grammar and the meaning of the poem. At the same time, they might create a glossary to help others – e.g. vista, boom, 
insidious, appassionato.

How might this be written if Lawrence had chosen prose narrative to begin with?  (‘I remember sitting under the piano while my 
mother played the piano…’)

2. Title
What other titles could the poem have?   (e.g. memory, childhood etc.)

3. Emotions
What feelings does the poem evoke in the reader?  What feelings does the writer experience?  (How do we know?)  You might 
approach this by asking students to adopt a posture and expression which reflect how the writer feels.
What words could be altered to remove emotion from the poem? For example, ‘The mastery (or ‘power’) of song takes me back’ 
instead of ‘In spite of myself, the insidious mastery of song betrays me back.’
Some words are obvious (e.g. ‘cosy’) but what about an adjective such as ‘old’ or ‘softly’?  How would the effect differ if the 
poem began ‘Quietly’ rather than ‘Softly’?

Photo: Darius Soodmand (unsplash)
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4. Past and present
The past is topped and tailed by the present. Students can try reading it, perhaps in pairs, to bring out the time difference.  
There are other contrasts or oppositions. How many can students tease out? (e.g. the woman / the mother; the homely piano 
/ the great black piano; tinkling, tingling / appassionato; mother smiling / grown up weeping; cosiness / clamour; private / 
public…)

Piano

Softly, in the dusk, a woman is singing to me;
Taking me back down the vista of years, till I see
A child sitting under the piano, in the boom of the tingling strings
And pressing the small, poised feet of a mother who smiles as she sings.
In spite of myself, the insidious mastery of song
Betrays me back, till the heart of me weeps to belong
To the old Sunday evenings at home, with winter outside
And hymns in the cosy parlour, the tinkling piano our guide.
So now it is vain for the singer to burst into clamour
With the great black piano appassionato. The glamour
Of childish days is upon me, my manhood is cast
Down in the flood of remembrance, I weep like a child for the past

And also… 
Ask students to find other poems by Lawrence. How does ‘Piano’ compare with his other poems? (Compare subject matter, 
tone, and style. Lawrence’s animal poems make good comparisons.)

Tips and techniques 
Use small groups or pairs for as many of these activities as possible. The interactions between students are crucial to their 
involvement with the poem. In groups appoint one person to report back, which they can do in a variety of ways; post-it 
notes are a good way of reducing stress and achieving some anonymity.  

References 
More resources for investigating and writing poetry can be found on Trevor Millum’s website
www.mouseandmuse.co.uk/resources 
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Subject Matter

Is literacy a good thing if it is not accompanied by honesty? 
Peter Thomas offers a personal response to Minister for 
Schools Nick Gibb’s article on his priorities for education 
after the pandemic.

Assertions, facts and 
ideological certainties

“I have no 
problem with 
ideas and 
methods 
unlike my 
own winning 
favour and 
extension. 
What we are 
seeing in this 
politicising 
‘mission’, 
however, is a 
replacement 
of fair 
competition 
in favour  
of one 
ideologically 
driven model, 
soon to be 
given further 
orthodox 
status by a 
Government 
Institute of 
Teaching.”

single ‘left’ agenda, promoting those ‘fads and quick-
fixes’ of ‘relevance’ and ‘progress’, and unsupported 
by ‘evidence-based’ rigour. Logic is another discipline 
lacking in such simple sloganizing of complex notions 
of relevance and progress.

Solutions offered
Mr Gibb’s polemical method depends on the common 
device of stating a simple binary: the heroically virtuous 
(Tories) against the despicably dastardly (‘Leftie’ 
academics). The virtuous ones are those challenging 
‘failed education orthodoxies of the past’, replacing them 
with ‘a forensic and relentless focus, embarked on a mission 
to drive up school standards’. The merits of the virtuous 
mission are clear: putting ‘evidence based’ approaches 
into practice and ‘using methods that have been proven 
in the world’s highest performing nations’. Just when you 
begin to think there may be some detail of the evidence 
and the methods, these turn out to be ‘a knowledge-rich 
curriculum’, taught in ‘a disciplined environment’.

So, there it is: facts and strictness – both of them 
parts, and only parts, of the repertoire of any half-
decent teacher of the left, right, centre or anywhere 
near or around them. The nearest the reader gets to 
an example of the mission’s triumph is the Phonics 
Test. The intellectual hollowness of a term such as 
‘knowledge-rich curriculum’ is in its implied opposition to 
an extraordinary rarity, a ‘knowledge-poor curriculum’. 
The same lack of conceptual rigour is in the assumption 
that a ‘disciplined’ environment exists only within the 
zone of Government-approved practice, or that the 
‘methods that have been proven’ may have been methods 
proven in a particular society which is heavily regulated 
by authority and conformity norms.

Tokens of validity
‘Evidence-based’ has become a tag-term applied to a 
wide range of source material, some of it conforming to 
doctoral research standards and some it not. It’s easy to 
conjure an impressive statistical response from loaded 
questions put to a selected audience. Take this example 
of a Conservative party ‘survey’, sent (in error) to me 
recently:

Nick Gibb has written (in Conservative Home) about 
priorities for education after the pandemic. The article, 
given its audience, is less a contribution to educational 
understanding than a pitching of familiar sound-bites 
to the faithful, so should not engage my interest or my 
brain. However, Mr Gibb is the Minister for Schools, 
and a man of power and influence. His opinions and 
slogans, even if addressing political simplicities than 
with educational complexities, have more power 
and influence than the judgement of academic 
and professional specialists. Whilst Mr Gibb is not 
attempting a dialogue with the professional or academic 
community his article still merits some professional 
and academic response.

The mission
The article is founded on the premise that the 
government is energetically solving problems in what he 
calls ‘the failing system we inherited’. This was, apparently, 
‘a tired education system that was letting too many children 
down’, and where ‘standards were failing to rise’. This 
inherited wreckage is attributed to the malign influence 
of ‘a cadre of education academics promoting assertions as 
fact and driven by ideological certainties’, whose ‘resistance’ 
to change was ‘fierce’. These academics, Mr Gibb claims, 
are trying to ‘use the pandemic as an opportunity’ for 
‘ripping up our curriculum to make it more ‘relevant’’. Their 
intention, the article claims, is to impose a ‘reheated 
progressive agenda which would take this country back 
decades’. That agenda he describes as promoting ‘a quick 
fix or the latest fad tool’, and ‘part of the tepid child-led 
progressivism of the Left’.

It’s not difficult to see this as a familiar re-writing 
of history by ignoring the facts of the Labour 
Government’s school rebuilding project, its Sure Start 
programme, its Education Maintenance allowance 
and raising of girls’ ambitions and performance. This 
version of educational evolution does not attempt an 
objective review of subsequent Government policies on 
Academies and Free schools, and reformed GCSEs and 
their impact on the welfare, motivations and potential 
of teachers and children in underfunded LEA schools. 
This is History as tribal myth, such as the myth of a 

21



NATE | Teaching English | Issue 26 | 73

Mr Gibb identifies those most virtuous in this 
virtuous mission: the ‘redoubtable’ Jonathan Simons, 
the ‘inspirational’ Hamid Patel, and ‘visionaries’ such 
as Katharine Birbalsingh, Mark Lehain and Isobel 
Oakeshott. In other words, those with the credentials 
of being disciples of Free Schools, E D Hirsch, Direct 
Instruction and a distorted appropriation of Bourdieu’s 
‘cultural capital’. These are the alumni of ‘astroturf’ 
Conservative pressure groups like Parents and Teachers 
for Excellence, The Common Sense Project and The 
Policy Exchange.

Where I’m coming from
As a former university lecturer, I can vouch for the fact 
that most academics are necessarily and voluntarily 
committed to ‘evidence-based’ publication, and abide 
by the convention that evidence is disclosed so that 
others may challenge its validity and the validity of 
conclusions based on it. I can also vouch for the fact 
that there are more politically neutral academics than 
‘leftie’ ones.

As a former Principal Examiner I can vouch for the 
fact that GCSE English (and Literature) expanded the 
entry for public examinations on a curriculum designed 
for all abilities to over 90% of the population, compared 
with about 35% for O level, so ‘standards’ have been 
vastly improved over the years, and not just in the 
number gaining ‘good’ or the highest grades.

As a teacher and trainer, I have learned that teaching 
and learning are more than instruction and reception. 
I have learned caution when dealing with the complex 
nature of this specialist craft, and have learned that 
no single method or strategy works for all learners 
all of the time, or for all kinds of learning. Mr Gibb’s 
simplification of complex matters would be a minor 
irritant and disability in journalism but it is a greater 
disability in a Government Education Minister who 
chooses to please the faithful in a crusade against a 
mythical tribal enemy. Like most enemies in culture 
wars, the enemy he portrays is a flimsily stereotyped 
straw man.

Diversity and pluralism
I am at ease with education as an area where contrasting 
views and methods, pedagogies and ideologies compete 
with each other for pole position. If it is fair competition, 

and the contexts are comparable, I have no problem 
with ideas and methods unlike my own winning favour 
and extension. For that reason, I would not recommend 
the ideas, methods or examination results of Eton as a 
model for my local comprehensive.

I am sceptical of the new orthodoxy promoting 
direct instruction, ‘knowledge-rich’ and zero tolerance 
in discipline because I think it is a Tory model cloaked 
in the appropriated left language of caring for the 
‘disadvantaged’. I don’t think the ‘disadvantaged’ are 
best served by a model of learning compliance that 
reduces student agency and devalues their own cultural 
capital. I don’t think the spirit of the Renaissance is best 
maintained by a cultural capitalism model of education 
promoting investment in the fact-stock market with the 
aim of co-opting into shares in social mobility.

I would accept a DIKRZT regime as valid if it could 
be shown to work outside the selective catchment of 
parents specifically choosing and supporting such a 
regime. This much follows from my acceptance of 
pluralism and diversity in education. What I can’t accept 
is that this model should be given the advantage of DfE 
approval and backing – financially, organisationally, 
politically – because it accords with the opinions of ex-
accountant Mr Gibb and ex-Murdoch-journalist Mr Gove.

What we are seeing in this politicising ‘mission’ is 
a replacement of fair competition between different 
pedagogies in favour of one ideologically-driven 
model, soon to be given further orthodox status by a 
Government Institute of Teaching. This was announced 
by ex-fireplace salesman G. Williamson to be based on 
‘high standards of pupil behaviour and discipline with a broad 
knowledge-based and ambitious curriculum’. It will ‘equip 
all teachers to deliver an education like this, by training them 
in the best, evidence-based practices.’

The politicisation of education continues in Mr 
Williamson’s exploitation of the Covid lockdown to 
announce a ‘crack-down’ on students whose absence 
from school has ‘inevitably’ impacted on ‘discipline 
and order’. This boost to the compliancy agenda is 
despite the evidence from Geoff Barton’s ASCL report 
that youngsters have generally settled back in with 
orderly enthusiasm. The ‘evidence-based’ educational 
priorities shown by promising ‘support’ for banning 
mobile phones in class, as already standard in schools 
pre-lockdown, seem rather less than substantial.

Reviews and Columns 
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1. Do you support our plans to keep the most dangerous criminals in prison for longer? Yes/No

2. Do you support doubling the maximum sentence for assaulting emergency workers? Yes/No

3. Do you support enshrining better protections for our police and their families in law? Yes/No

4. Do you support making it easier for officers to stop and search known knife offenders? Yes/No

5. Do you support raising the maximum sentence for destroying war memorials to ten years? Yes/No

6. Overall, do you support our criminal justice overhaul? Yes/No

I agree to the Conservative Party, and the wider Conservative Party, using the information I provide to keep 
me updated via text/messaging services about the Party’s campaigns and opportunities to get involved. 
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It remains to be seen what other benefits accrue 
from the £10m ‘Behaviour Hub’ led by Tom Bennett, 
enthusiast for Katharine Birbalsingh’s Michaela ‘silent 
transition’ regime which bans speaking in the corridor. 
If this emerging model of education is reinforced by 
Ofsted priorities (such as phonics and the acceptance 
of E D Hirsch) we will have seen a politicisation of 
education as insidious as the marketisation of social 
assets in the NHS and elsewhere.

Of literacy and other matters
An English teacher would recognise that Mr Gibb’s 
article is well written within the conventions of the 
polemic genre as developed by the Daily Mail. Although 
it is of negligible educational worth, it is very well 
crafted for his political audience and for his political 
purpose. By chance, I was reading the JCQ descriptors 
for GCSE English the same day I read the article.

On writing, Mr Gibb scores well. Look at his word 
choices of ‘cadre’, ‘fierce’, ‘mission’, ‘forensic’, ‘fads’ and 
‘tepid’. I think it fair to say that he’s probably meeting top 
GCSE grade descriptors 9, 9, 9 and 9. When we look at his 
response to ideas in the reading descriptors, however, 
it’s another story. The eye seeking a matching descriptor 
quickly drops down the skill hierarchy to level 2:

• ‘describe and summarise with some accuracy and 
understanding’

• ‘support comments and opinions with some general 
references.‘

whereas Level 8 demands that candidates should:

• ‘summarise and critically evaluate with detailed and 
perceptive understanding’

• ‘substantiate understanding and opinions with 
illuminating references to texts and contexts’

This brief exercise of the English teacher’s trade leaves 
me with some disturbing thoughts about ‘The Uses of 
Literacy’, as Richard Hoggart considered it. I think we 
all assume that literacy is a Good Thing. Is it, though, 
quite such a Good Thing when it is literacy without 
honesty? When it is SPaG without intellect? When it 
is fluency without substance? When it is confidence 
without integrity? Being literate is clearly a merit and 
an asset. What one does with literacy may be neither. 
That’s an uneasy thought for an English teacher.

From my experience, I should not be moved to 
respond to the froth and cliché of Mr Gibb’s article. 

But this is the Minister for Schools. This is a man with 
more influence and power than I have dreamt of as an 
education professional. It is a sad fact that his thoughts 
on education are painfully limited by– ‘offering of 
assertions as facts’ and driven by ‘ideological certainties’ – 
(his own phrases) – but there’s little we can do about it. 
If influence and power in these UK-Trumpist days come 
from froth rather than insight and intelligence, from 
cliché rather than research and practice, then froth and 
cliché are what we have to deal with. Because the froth 
and cliché are the public cover of a political assault on 
education’s diverse and pluralistic values and traditions.

Peter Thomas
is Former Chair of NATE

Nick Gibb’s article is at www.conservativehome.com/
platform/2021/03/nick-gibb-education-we-must-not-
let-the-pandemic-lead-us-astray-from-our-mission-of-
raising-school-standards.html

Subject Matter
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Preparing for Primary - Secondary 
Transition in English: 
How Peter Rabbit paves the way for the KS3 
English Curriculum

NATE News Summer 2021

Debbie Heijne, Deputy Head Teacher and English Lead at 
Bottisham Primary School (part of Anglian Learning Trust), 
suggests things that Year 6 and Year 7 teachers can do to help 
make the primary-secondary transition successful.

Year 6 students will be making one of their biggest 
moves in September. We talk a lot about successful 
transition, pastoral support, assessment and conditions 
for learning but are we getting it right? What about the 
English classroom specifically? Are primary educators 
aware of the next steps their students will be taking as 
they move onto the KS3 English curriculum, and does 
this inform their teaching? And does the secondary 
English faculty know the depth of learning and breadth 
of experience that has taken place previously – and not 
just in Year 6? I have been exploring the English journey 
students go on and I am convinced that there are simple 
things we can do which will further support an effective 
transition for our English learners.

For a start, I believe joined-up thinking is most 
effective when teachers understand and recognise the 
pedagogical principals and disciplines of the educators 
who have come before them. It can be all too easy 
to overlook the specialist knowledge of us Primary 
Educators and Early Years practitioners. 

I am in no way innocent myself: back when I was an NQT 
in Key Stage 2, I was mystified by Early Years. I remember 
pondering whether all they do in reception is play. I 
walked through a reception classroom once and asked 
one of the four-year-olds: “Are you doing independent 
learning?”. She quickly corrected me: “No, we’re 
playing!” Case-in-point? However, that reception teacher 
had all twenty-eight, four-year-olds reading by the end of 
the academic year. 

The more I explore the Early Years, the more I am in 
awe of the rapid and complex journey our pupils make. 
They are expertly guided by practitioners who build the 
foundations that future learning depends on.   

It can be so easy to disregard what we don’t fully 
understand.  When we look at the statutory Early Years 
Framework 2020, English principles are explicit across 
all seven learning and development areas, and many of 
these are intrinsic to a pupil’s literacy success, regardless 
of key stage.

What can Early Years teach KS3 teachers?

‘It is crucial for children to develop a life-long 
love of reading’ (EYFS, 2020). 

How can you make it easy for KS3 pupils to access 
great texts and continue to read for pleasure?  
Especially for those vulnerable pupils, are high 
quality texts readily recommended and provided?

‘All areas of learning and development are 
important and inter-connected’ (EYFS, 2020).

Do you already link new KS3 learning with 
KS2 & KS3 broader topics wherever possible? 
Use a range of retrieval methods and plan 
opportunities to talk and make connections to 
other subjects and topics.

‘Enriching and widening children’s vocabulary 
will support later reading comprehension’ (EYFS 
2020). 

Do you model high leverage tier 2 vocabulary? 
Identifying those with weaker vocabulary and 
pre-teaching pupils will support them. ‘By being 
conscious of vocabulary gaps between our 
students, and explicitly teaching to mitigate the 
increased vocabulary demand, we give all of our 
students the tools to succeed ‘(Quigley, A (2016) 
One Word at a Time).
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So where does Peter Rabbit come in? 

The analysis of pre-1914 literature does not begin in KS3, 
it has already begun well before pupils first open that 
copy of Jane Eyre or Great Expectations. Throughout 
primary school, children will read texts which expose 
them to antiquated expressions and teach them that 
vocabulary, syntax 
and other literary 
features evolve with 
the passing of time. 
For example, Peter 
Rabbit, (published 
in 1901) provides a 
gentle start to this 
literature, along with 
other texts such as 
‘The Owl and the 
Pussy Cat’ (1871), Wind in the Willows (1908), Oliver 
Twist (1838) and many more which may form part of the 
primary curriculum.  Just this year I have observed the 
impact of a very successful English unit on Beowulf in 
early KS2. 

Having such prior knowledge from the primary years 
is essential but pupils will not necessarily make the 
link between this and new KS3 content independently.  
The prefrontal region of the brain, the part that makes 
links to prior knowledge, is said to develop more slowly 
than other parts for school aged pupils. ‘It is, therefore, 
important that children are prompted to reactivate 
appropriate prior knowledge (e.g. revision question-
and-answer) before new information is presented, and 
then encouraged to make connections between the new 
information and their existing knowledge’ (Howard-
Jones et al., 2018: Applying the science of learning in the 
classroom). As teachers, we should expect to make links 
to prior learning, modelling and teaching pupils to do the 
same.  

So, at any stage, prior learning needs to be explicitly 
retrieved. But this is quite a challenge for Year 7 
teachers as they welcome a class who have had diverse 
learning opportunities.  When a transition happens of 
this nature in Early Years, the reception teacher usually 
conducts home visits to gather important information 
from parents. Visits to each previous English teacher 
are impractical for secondary teachers; sadly many have 
to begin with little knowledge of what subject specific 
knowledge has been learnt. There is always the National 
Curriculum, but how was the English learning structured, 
organised and embedded? What learning beyond the 
National Curriculum has taken place? Without this 
essential knowledge, pupils could be disadvantaged 
by the move. Problems can pop up: pupils may repeat 

learning unnecessarily or could even have already 
studied an entire text from KS3 before. There may be 
misconceptions which could have been addressed 
sooner and close-the-gap opportunities missed. 

‘To comprehend complex texts, students need to actively 
engage with what they are reading and use their existing 
subject knowledge.’ (Quigley, A & Coleman, R. (2019), 
Improving Literacy in Secondary Schools, EEF). Primary 
curriculums are very successful at embedding the English 
learning into a rich cross-curricular environment. This 
supports children’s long-term memory. KS3 students 
could be arriving with an expectation that English lessons 
will be linked with an all-encompassing topic but find 
themselves missing this broader diet.  Could more be 
done to further enrich the cross-curricular elements 
across secondary education? And could KS2 teacher’s 
play a role in managing these expectations for pupils so 
they know what to expect?

KS3 teachers dream of a new Y7 class who can read 
fluently, are confident with the vocabulary and 
grammatical functions used by writers and able to 
analyse a text deeply with evidence. But the reality is 
there will be gaps. How much time is given to exploring 
just how confident pupils are with the KS2 content and 
how ready they are for their next step in English? 

The more prior knowledge a teacher has, the less time 
is wasted revisiting content which is already secure or 
jumping ahead before significant foundations are in 
place. Mary Myatt warns us of ‘the curse of content 
coverage’ where there can be a temptation to just 
plough on through the curriculum: ‘The only chance we 
have to help our pupils shift what they are learning into 
the long term memory is to focus on the concepts and 
bigger picture, rather than a racing through the material’ 
(Myatt, M (2021) The Curse of Content Coverage). 
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 So how confident are secondary teachers in the KS1 
and KS2 programmes of study? 

Understanding the learning that has come before 
requires dedication to working collaboratively with the 
feeder schools.

Ways to gather information for the 
transition to KS3: 

• Listen to each pupil read

• Pupil voice: conduct a basic survey of
children’s topics covered in primary
school. What was memorable? Topics or
themes? Authors? Texts?

• Obtain some KS2 writing from your
pupils – maybe just responding to a
simple statement: Roald Dahl once said:
“If you are going to get anywhere in life
you have to read a lot of books.” What
do you think?

• Send an email to the feeder school’s
English Subject Leader or Year 6 teacher
and ask them about the text coverage
and content in their curriculum along
with any English experiences the pupils
will have been involved in.

• Plan opportunities for children to discuss
their KS2 experience of reading and
writing and then listen in. What about
the ones that have nothing to say?

In addition to the curriculum, there is a change that also 
takes place in the physical learning environment.  Simply, 
the classrooms and resources look different.  I have had 
informal discussions with secondary English colleagues 
which have been incredibly helpful. We compared the 
primary and secondary English lesson and collaborated 
on what we could do to practically prepare students 
for the changes. Discussing how the English learning 
is structured and looking at Year 6 and 7 pupils’ books 
together was a highly useful meeting. Just one idea we 
tried was to replicate practices of the KS3 classroom 
and use whole lessons to read the study text. This was 
something which is rightfully valued in KS3, be we rarely 
did this with the children in Year 6 without teaching 
input. 

As much as we already do to support this important 
change for pupils, in every school there will be areas 
which could be further improved.  Challenge the areas 

where you do something because that is what you have 
always done and change the areas which are admin 
heavy with little impact on learning.  We owe it to our 
English students to invest in joined-up thinking from 
KS2 – KS3.  As teachers, we are incredibly creative and 
adaptable. I am convinced that it takes little actions to 
make a difference to our English students.  The good 
thing about little ideas is they can usually be started 
today and without the need to seek permission. So I 
challenge you to consider what you already know about 
the pupil’s prior learning, and if you could benefit from 
knowing more then try something new. 

Debbie Heijne 

is Deputy Head Teacher and English Lead at Bottisham 
Primary School (part of Anglian Learning Trust)

NATE Members - remember to download the 
latest edition of Primary Matters. Click on the 
image below. Not yet a NATE member? Join here. 

 

Primary Matters  
NATE Summer 2021 

The Primary magazine for the National Association 
for the Teaching of English 

I pushed a soft cloud from 
here to there, 
I hurried a stream along a 
pebbled path, 
I scooped up a yard of dirt 
and hurled it in the air, 
I lifted a straw hat and sent 
it flying … 

Extract from Wind by 
Dionne Brand 

Primary Matters 
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You Speak in Constellations:  the Foyle 
Young Poets of the year Award 2021

NATE News Summer 2021

Gareth Ellis, Library Manager at Whitley Bay High School and 
a Poetry Society Teacher Trailblazer, introduces You Speak 
in Constellations – the anthology of poems by Foyle Young 
Poets of the Year – and explains how he uses poems by young 
poets to help students engage with poetry in class and inspire 
them to write their own.

I gave my Y9 English class a choice. They could choose 
from a range of poets to look at next lesson –  but they 
only received the most basic information about each 
of them. They were given only the age of the poet and 
the topic of the poem. They unanimously opted for the 
youngest, who happened to be Libby Russell, one of the 
talented Foyle Young Poets of the Year. We looked at 
Libby’s remarkable sonnet Love Poem to Young Offenders 
Support Workers (you can find resources related to this 
poem here, including a lesson plan for KS3, 4, and 5). 
We thought about how we would approach an unseen 
poem. We didn’t finish the lesson because they had so 
much to say about this rich, intriguing piece. With each 
observation they made sparking new ideas and thoughts, 
new interpretations and links. 

I asked them the next day why they’d chosen the 
poem. What was it about a poet in their mid to late 
teens that appealed to them so much? Their answers 
weren’t necessarily surprising but they were a reminder, 
alongside the impact that the poem had clearly had on 
them, of the inherent relatability of using the work of a 
young poet in class, especially someone who isn’t too far 
in age from the students we are teaching. Their answers 
were as follows:

“I’d rather listen to someone my own age.”

“They see the world through a similar point of view.”

“They have the same worries and concerns as we do.”

“What they write will be relatable to us.”

“They will understand us and we will understand them.”

Poetry is a leap into the unknown. To meet a poem for 
the first time is sometimes to fraternise with uncertainty. 
It can be an exercise in articulating our confusion. 
Sometimes young people find this hard. They will, 
throughout their educational careers, and hopefully far 
beyond, get to meet poetry of all shapes and sizes, of all 
ages and dispositions. Using a poet with whom they feel 
they already possess a connection can sometimes help to 

build confidence and remind them that poetry belongs 
to them as much as it does anyone else. 

The Foyle Young Poets of the Year Anthology You Speak 
in Constellations (published online and in print format by 
the Poetry Society – email fyp@poetrysociety.org.uk to 
request a free class set of anthologies) is one of the best 
places students and teachers can start, and it also offers 
us an unrivalled selection through which to explore those 
five reasons above why reading a young poet’s work is 
so appealing. Other sources you might explore include 
Young Poets Network, which is home to hundreds of 
poems by young people, or – to inspire your students 
to perform poetry – the Poetry by Heart gallery, where 
young people recite some of their favourite poems.

Let’s take a look inside the Foyle Young Poets anthology…

“I’d rather listen to someone my own age.”

Of course, all the poems in the anthology will cover 
this criteria, but Anna Gilmore Heezen’s *///Total///* 
is a particularly apt example. It’s an innovative and 
experimental piece that takes the form of a shopping 
receipt, and which explores the sense of being ‘summed 
up’ by an examinations system where a ‘devious 
envelope’ will ‘determine my fate.’ This is both a 
universal topic and specific experience: the pressure of 
exams and the anxiety of results happens to all, and yet 
the feelings tied up in this and the impact it has on lives 
is intensely personal. It is an especially salient topic for 
the classroom.

“They see the world through a similar point of view.”

Zara Meadows’ poem Found takes the form of a 
conversation between two voices, in Northern Irish 
dialect, discussing the proposed removal of statues 
of historical figures who were involved in the slave 
trade. The voices don’t agree with the notion of ‘tearin 
down our history, our culture’ and conclude with some 
muddled suggestion that ‘them same radicals’ would 
prefer ‘a statue of / Stalin’. The poem, although not 
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not necessarily the voice of an entire generation, 
undoubtedly offers a modern perspective – aligned with 
a progressive youth view – of this topical scenario, and 
this piece presents the reader with a springboard for 
further discussion of this contemporary issue.

“They have the same worries and concerns as we do.”

Preesha Jain’s my grandmother is a moving and clear-
eyed exploration of racial integration and the fears and 
alienation that can occur to those who feel isolated in 
a world that treats them with suspicion. In the poem, 
Preesha speaks from a young person’s perspective (a 
grandchild) about the older generation, using these 
observations to iterate the ongoing tensions of an 
immigrant experience. Representation is important in 
what we study in class, and many of the poems in You 
Speak in Constellations address and explore stories that 
often go untold.

“What they write will be relatable to us.”

Em Power’s CANBURY GARDENS AS A PROSE POEM 
DOMINATED BY THE WORD ‘LIKE’ is a virtuoso act of 
linguistic ventriloquism, a stream of consciousness 
account of young friends talking together one sunny day, 
enjoying each other’s company, forging their own spaces 
in the world. It is full of the swift and passing vivacity of 
youth, as well as the acknowledgement that ‘Like, one 
minute it’s day and then it’s over.’ Another universal 
theme explored with the fresh dynamism of a new voice.

“They will understand us and we will understand 
them.”

At a time when our young people are motivated by the 
need for discussions about and actions on racial equality, 
Lauren Lisk’s excoriating polemic the Race Card offers not 
just a valued expression of belief and a rallying call for a 
generation, but a means of exploring such crucial issues 
through the medium of poetry. It is also a means to 
greater understanding and empathy for those students 
whose daily lives do not bring them into contact with the 
wider context of these issues.  

These are just five reasons to use the Foyle Young Poets’ 
work in lessons. The winners’ anthology, You Speak in 
Constellations, alongside its sister anthology of poems 
commended in the competition,contains countless more. 
To lift a line from Victoria Fletcher’s A Little Bit of Poland 
in Sudbury Hill, the anthologies possess ‘treasures / each 
bringing joy’, as well as the tools for our young people to 
find their own means of expression. 

NATE News Summer 2021

UK schools can request 
a free class set of the 
anthology You Speak in 
Constellations by emailing 
fyp@poetrysociety.org.uk. 

The Foyle Young Poets of 
the Year Award is open to 
writers aged 11-17 anywhere 
in the world. It is free to 
enter and poems can be on 
any theme and of any length. 
Visit foyleyoungpoets.org to 
enter by the deadline of 31 
July 2021. 
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LO C K D OW N S P EC I A L

NATE News Summer 2021

ST U D E N T CO N F I D E N C E, C R EAT I V I T Y A N D E N G L I S H I N 
Y EA RS 7 A N D 8

Having spotted ‘sad’ emojis on some low-attaining students’ English exercise books, Emily O’Dowd, a secondary 
English teacher working in Hertfordshire, wanted to know more about how here students felt about English and how 
this affected their confidence and creativity. As part of her Masters in Education at Cambridge University, she creat-
ed a small-scale study which examined the relationship between the teaching of English and student confidence for 
students in Year 7 and 8, taking account of experiences both in the physical classroom and in the ‘lockdown’ class-
room. Using a range of research methods including arts-based research, interviews and social distance journals, she 
captured opinions from both students and English teaching staff. She reflects in this article on students’ experiences, 
and what lockdown may have taught us for the future.

 “Home schooling may have seemed like a novelty for some students to begin with, but our Head of Department 
warned of student confidence faltering over a sustained period. Yet Rachel and Sara wrote in social distance journals 
that they were more motivated outside the English classroom because they did not sense that other students were 
judging them. The lack of social interaction in the remote classroom meant that, for some, there was less peer pres-
sure and greater opportunity to work hard.”

“A recurring idea emerged in these paintings which presents English as a subject centred around writing, reading and 
sitting down - the more mechanical aspects of the subject. Jake expressed how English is ‘important for lots of jobs’ 
and made specific reference to a ‘lawyer’. The Year 8 conversations were centred around the practical use of the sub-
ject rather than the empathetic and personal benefits that dominated the Year 7 discussion. “

“My research suggested that the curriculum-and-assessment-driven agenda in English can hamper student confi-
dence. It also raised further concerns about perceptions of the subject amongst students and teachers. Studying 
English is rooted in the expectations and values of those who teach it and for those being taught. A dichotomy emerg-
es between teachers who feel pressurised to equip students with the skills that will encourage their success in the 
subject, and teachers who wish to promote a real and lasting enjoyment of the subject.”

Read the full article here.

N AT E LO C K D OW N S P EC I A L S
You can still vew the following Lockdown Specials via links 
in NATE News:

‘To link (vb): to make, form, or suggest a connection with 
or between’: Making connections between literature and 
life. Clare Lawrence, John Rimmer and Clare Mahon of 
Bishop Grosseteste College reflect on how we help students 
to make creative connections between the texts they study 
and their real lives.

In Search of Light: ‘This is just what we need’ – finding 
inspiration at Nottingham Contemporary. Aisling Walters, 
PGCE English tutor at Nottingham Trent University, explores 
the benefits of creative work in English at a time of crisis.

Thoughts on GCSE Poetry and the Pandemic. Esther 
Sandys, former English teacher at Urmston Grammar School 
in Manchester, reflects on the changes made to the 2021 
GCSE literature exam.

‘Your own calm space’: reclaiming poetry for KS4 in a time 
of Covid. Clare Lawrence, English Subject Lead at Bishop 
Grosseteste College, reflects on the opportunities for poetry 
in school during the pandemic.

Home Schooling in Lockdown: Two perspectives on being 
a parent and a teacher during the pandemic. How did 
Helen Mars, a secondary English teacher with primary-
aged children, and Tracy Kendrick, a primary teacher with 
secondary-aged children, cope with home learning and 
remote teaching during lockdown?

Catching up after school closure: the need for cognitive 
stimulation. Laurie Smith, lecturer and researcher at King’s 
College London, reflects on the impact of Cov-19 on learning 
and progress – particularly for disadvantaged children.

New Post-Covid Models of Assessment? Yvonne Williams, 
a member of NATE’s Post-16 Committee and Head of English 
at Portsmouth High School, argues that now is the time to 
consider how we might embrace more flexible assessment 
models after the pandemic.

Reflections on Teaching Remotely. Richard Macdonald, 
Director of English at Driffield School, charts his 
development of remote teaching strategies in the early 
weeks of lockdown.
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N AT E WO R K I N G G RO U P S 

NATE News Summer 2021

NATE’s Working Groups (formerly known as Committees) have played a crucial role in the association’s history, 
working to formulate and promulgate progressive ideas about and positions on specific aspects of teaching 
English, and to help the association shape its responses to policy and curriculum change and development. 
Working Groups help individuals to participate in constructive and developmental discussions with other experts 
in their field. 

Aims:
• to reflect on developments in curriculum and assessment in English
• to develop responses to current conditions and issues
• to develop advice for teachers on progressive approaches and strategies
• to collaborate with other specialists and share good practice

Updates from NATE’s Assessment and Learning Working Group 

Chair Clare Saunders writes:

“Our meetings have of course had to be remote but through them we have managed to keep alive the pleasure 
of discussing our subject and sharing our plans. In fact, the company of colleagues in whatever shape or form has 
been especially valuable and sustaining this year.

Of course we have talked about the challenges of remote teaching and learning, and our concerns for our 
pupils and colleagues. However, we have also discussed what has been gained this year in terms of helping us 
understand even more clearly what it is we love and most value about our subject. 

Two topics have dominated: oracy and poetry. We have explored our concerns that both were languishing before 
school closures and may have suffered even more as a result of remote learning. Fuelled by inspiration gained 
from our own schools and colleagues, NATE conferences and English and Media Centre CPD sessions, we have 
investigated pupils’ perceptions of classroom talk, and what encourages and inhibits them from contributing 
to discussion. We have devised and taught sequences of lessons which aim to put pupils’ responses to poetry, 
discussion, reading aloud and creative writing at the heart of their learning. We have run pupil focus groups and 
whole school surveys to help us evaluate and improve these lessons. 

We are now firming up our findings and hope they will find their way into future NATE publications and resource 
banks. Most of all, we hope we can continue to share discoveries, ideas and resources with our wonderful and 
wide community of English teachers. At the moment, it seems more important than ever to do this.

We would welcome more members to our working group. If you would like to find out more about who we are 
and what we do, please email Clare Saunders at clare.saunders@russelleducationtrust.org.uk. We would be 
delighted to hear from you.”

Click on the links below to find out more about NATE’s Working Groups and how you can become involved: 

P O ST-16 & H I G H E R 
E D U C AT I O N

M U LT I-C U LT U R A L & 
D I V E RS I T Y

I N I T I A L  T EAC H E R 
E D U C AT I O N

R E V I E W I N G L I T E R AT U R E

P R I M A RY

S ECO N DA RY

A S S ES S M E N T & L EA R N I N G
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Just like schools, colleges and universities, 
NATE hasn’t been closed over the past 
year. We’ve still provided a range of CPD, 
publications and enrichment for our members 
and the wider English teaching community

NATE Impact Report (April 2020 - March 2021)

• online cpd
• publications
• opportunities
• partnerships
• celebration &

enrichment
• providing an

independent
voice

• membership
• governance
• priorities

To misquote that great literary 
figure and word-smith, Alan 
Partridge, it’s been a case of 
‘evolution - not revolution’ for 
NATE as we have adapted to 
the challenges of Covid over the 
past year to ensure that we still 
provide a service that will meet 
the needs of English teachers 
across the country and beyond. 

The reputation of teachers and 
the importance of schools, 
colleges and universities has been 
enhanced greatly over the past 
year; it’s a shame that (for some) 
it has taken the tragic events of 
Covid to highlight the vital role 
teachers and educational settings 
play in a young person’s life.

NATE hopes that this public 
appreciation is rewarded through 
positive changes in curriculum, 
assessment and the working 
conditions of teachers so they 
can continue to inspire the young 
people they work with. 

In this impact report, we reflect 

Read the full 
impact report 
here. 

on how we have supported 
English teachers (and the young 
people they work with) during 
the pandemic - particularly 
through

NATE’s highly successful online 
CPD offer, publications and 
much more - providing advice, 
enrichment and the opportunity 
to connect. 

As for everyone, it’s been a huge 
learning experience for NATE and 
we also reflect on what we would 
have done differently, using 
feedback  from our members and 
delegates, as well as outlining 
NATE’s priorities for the rest of 
this year and beyond. 

Like everyone, it’s been a huge 
learning experience for NATE and 
we also reflect on what we would 
have done differently, using 
feedback  from our members and 
delegates, as well as outlining 
NATE’s priorities for the rest of 
this year and beyond. 
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N AT E M E M B E RS H I P - I M P O RTA N T U P DAT ES
N AT E W E LCO M ES N E W M E M B E RS H I P M A N AG E R

NATE News Summer 2021

We are delighted to introduce you to our new membership manager, 
Janet Gough, who many of you may know through her role as NATE’s 
Primary Officer and Editor of Primary Matters.  Janet writes: “As 
membership manager, I hope to draw on my years of experience in 
industry, managing a large database, to facilitate and maintain our 
membership records in house. I am committed to gaining and retaining 
as many NATE members as we can, not least because the greater the 
membership, the more successful the organisation and together we learn 
and grow and influence the world of English.”

D I R EC TO R U P DAT ES - M E M B E RS H I P, R E N E WA L S & CO N TAC T D E TA I L S 

From August this year, if you would like to contact NATE, then please use our contact page (and NATE’s office 
number in Manchester,  0161 929 7302. Membership can only be paid for online or you can request an invoice by 
emailing membership@nate.org.uk . Please note that there may not always be someone immediately at the end 
of the phone, (that someone being me - NATE’s sole full-time employee!) especially during the summer break, 
though please use our contact page to email any questions and we will get back to you asap.  

If your annual NATE membership is expiring soon and you have chosen to pay by direct debit, then there is 
nothing for you to do, as it will renew automatically. If you have paid by invoice/BACS transfer, then you will 
need to renew here and choose ‘request an invoice’ or set up a direct debit. Please check the expiry date of 
your membership (especially as your membership may expire over the summer if you are away) by viewing your 
member profile. 

For trainee members who have enjoyed free NATE membership for the first year, you will automatically go on to 
the NQT membership at only £3.50 per month. Please make sure you inform us if you have changed (or will be 
changing) your email address as you may have used your university email address. Email NATE @ membership@
nate.org.uk or update your member profile. 

If you are an NQT, then you will automatically go on to the full membership at £6.99 per month which enables 
you to gain enhanced benefits, including print copies of our acclaimed magazine, Teaching English and our 
internationally renowned research journal, English in Education.

Remember that NATE membership is beneficial for all key stages. Our Primary membership offers terrific value 
at only £45 per year and enables up to 6 Primary teachers an individual member login and access to our Primary 
Matters magazine, dedicated to primary members and written by teachers, researchers, authors and the 
foremost English primary specialists.  

If you have started to work part-time or have recently retired, then you can move from your current membership 
to our part-time/retired membership at only £40 per year.

N AT E M E M B E RS - P L EA S E U P DAT E YO U R P RO F I L E 

In order to improve our specific support for you through our publications, CPD and role support pages, we would 
like to find out more about the phase of education you principally work in, where you work, as well as the main 
role you currently have within education. Could you therefore please take a few minutes to update your member 
profile. Thank you in advance.  
Jonathan Morgan, Director of NATE 
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“This has just  
been an absolutely  

amazing set of sessions,  
so inspiring and  

well thought out.”

Empowering English teachers  
to inspire young people

What is NATE?
The National Association for Teaching of English, established in 
1963, is the professional association for English teachers that works 
regionally, nationally and internationally at all key stages. NATE is a  
not-for-profit educational charity, governed by a board of Trustees,  
led by a Director and supported by a team of volunteers,  
including, working group members, regional representatives  
and English specialists across the world who support  
NATE’s CPD, publications, research and development.

NATE Join your professional association

Lemn Sissay photograph © Slater King.

NATE strives to be:
 A leader of research and debate on curriculum design and assessment

  A provider of effective CPD, consultancy, publications and reports

A promoter of good practice

  A collaborator with key stakeholders, regionally, nationally and internationally

  An advocate of the cultural and philosophical importance of  
English as a humane discipline



Membership can be paid by monthly or yearly direct debit.  
NATE Members can claim tax relief on their membership payment.

Why become a NATE member?
  Access to exclusive publications and teaching 

resources, including Teaching English, Primary 
Matters, English in Education, NATE News, 
IllumiNATE, NATE’s GCSE resources and the NATE 
publication archive
 Develop your subject expertise by attending  
NATE’s internationally acclaimed conferences – 
regionally, nationally, and online (with member 
discounts)
 Be represented by your professional association 
and have your voice heard on national issues 
which will directly affect your practice
 Promote, share and publish your work through 
NATE’s publications and CPD events

 Join NATE’s Working Groups who formulate 
and promulgate progressive ideas about English 
teaching in specialist areas
 Voting rights for NATE posts and the opportunity 
to stand for these positions within NATE’s 
development team

NATE 
Membership options
We have a number of membership options to suit 
a whole range of teachers, schools and educational 
establishments, each coming with their own  
additional benefits. For further details visit  
www.nate.org.uk/join-nate/  
or call 0161 929 7302

www.nate.org.uk

NationalAssociationfortheTeachingofEnglish

@NATEfeed

Individual 
membership

£6.99 per month
£80 annually

Retired or  
Part Time 

membership

£40 annually

Primary (4-11) 
membership

£45 annually

University 
membership

£65 annually

Cluster 
membership

£69 annually

Trainee Teacher 
membership

Free

Newly Qualified 
Teacher membership

£3.50 per month

Schools,  
Colleges (11-18)  
& Educational  

Providers  
(excluding Universities)

membership

£99 annually

http://www.nate.org.uk/join-nate/
http://www.nate.org.uk
https://www.facebook.com/nationalassociationfortheteachingofenglish/
https://twitter.com/home?lang=en-gb
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