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Welcome to the latest edition of NATE News - dedicated exclusively to news about 
NATE (as the name suggests) and there's plenty of it too, including conference 
plans, new teaching resources, research, enrichment and membership updates. 

We are delighted to announce the return of the great NATE conference Re-
imagining English, Re-connecting English teachers on Saturday 12th November, 
2022 at Manchester Metropolitan University. We already have an incredible line-up 
of speakers, including Frank Cottrell-Boyce, Sue Dymoke, Jeffrey Boakye, Daljit 
Nagra, Julie Blake and Ashley Hickson-Lovence. We also plan to have an optional 
(free) event on the Friday evening (11th November) at the Manchester Poetry 
Library for local delegates or if you plan to stay over the evening before. Book your 
place here before the end of July to receive the early bird discount. There are also 
opportunities to submit a workshop or research paper proposal. Find out more 
here. 

NATE was pleased to be part of the recent English: Shared Futures conference and 
plan to report on this in the autumn whilst we had a successful Bring Back Talk 
online workshop. In other news, we have just published NATE’s full response (p7) to 
Ofsted's recent curriculum review of English whilst making progress in our GCSE 
campaign with our colleagues in the Common English Forum - with plans to make 
some firm proposals to the DfE in the autumn. 

NATE’s annual poetry survey is still up and running and we are close to 250 
respondents when we will close the survey and begin the process of reporting on 
the findings. If you’ve not yet had the chance to have your say, then please 
complete the survey here. We are particularly keen to hear from teachers who 
don’t actually enjoy teaching poetry! NATE’s first teacher writing competition has 
already received some wonderful entries. Conscious of the chaos at the end of 
term, we’ve decided to extend the deadline until the end of September so that your 
creative writing notepad and pen can accompany your summer reading. 

We have a new strategic lead membership offer and I’ve provided some tips on how 
to make the most of your NATE membership, including how to how to navigate 
around the member site. For those English teachers who are not yet converted, it’s 
a chance to find out what you are missing. 

Have a well-deserved break and remember to keep cool, calm and connected with 
NATE.  
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It’s back! The return of the 
great NATE conference will 
take place on Saturday 12th 
November, 2022 at Manchester 
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area or plan to travel the night 
before to Manchester, we also 
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Book before July 31st: 
£95 NATE members
£110 non-members

From August 1st: 
£110 NATE members
£125 non-members

Refreshments and lunch will be provided plus 
free entry to a special event at The Manchester 
Poetry Library the evening before the conference. 
(Details TBC)
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Call for workshops & research 
presentations

Re-imagining English, Re-connecting English Teachers, 
– a NATE annual conference

Manchester Metropolitan University
Saturday 12th November, 2022

Do you have an 
innovative teaching 
approach or research 
paper you would like to 
share with the English 
teaching community?

Would you like to join 
our wonderful line-up of 
speakers? 

We would like to offer you the opportunity to share your work at NATE’s annual conference at Manchester 
Metropolitan University on Saturday 12th November 2022. 

Workshops - length: 90 minutes (though could be split into two 45-minute sessions if you are working with 
a colleague.)

We are seeking to present a range of workshops for teachers covering the 11-18 age range. After 3 years of 
online CPD/teaching and passivity, we know that teachers will want to discuss, debate and do stuff during 
the workshops - so no long pp lectures please! All workshop sessions should be interactive and provide 
practical ideas for KS3, 4 or 5 English teachers to use in the classroom. 

Research presentations – length: 30 minutes in total, (usually consisting of a 20-minute talk and 10 minutes 
for discussion and debate.

We invite contributions from both experienced researchers and from research students and classroom 
researchers wishing to present their work for the first time. Our aim is to provide an informal and 
supportive environment for debate so that presenters will be assured of a thoughtful and responsive 
audience. Research sessions will run over the whole conference in parallel with the workshops.

We very much look forward to receiving your proposal. Please download the proposal form here.  
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Call for workshops & research 
presentations

Re-imagining English, Re-connecting English Teachers, 
– a NATE annual conference

Manchester Metropolitan University
Saturday 12th November, 2022

If you are planning to promote a commercial product, then please view our sponsored seminar section 
within NATE’s sponsorship & exhibition booklet. 

The deadline for proposals is Wednesday 31st August 2022. Proposers will receive feedback in September. 
We are keen to receive a wide range of proposals.  Presenters are also invited to submit a version of their 
work to one of NATE’s publications. 

If you have a workshop or research paper proposal and you’re not sure whether to propose it, by all means 
contact us and we’d be pleased to talk to you about it. 

As a not-for-profit, (unfunded) charity, NATE is entirely reliant on volunteers to support its work therefore 
we are unfortunately unable to pay a fee or expenses. We hope that the opportunity to present and 
participate at NATE’s first annual in-person conference alongside our fabulous range of keynote speakers 
will be reward enough! All presenters will however be able to attend the whole conference free of charge 
(including lunch and refreshments).  

Proposals should be sent to NATE’s Director, Jonathan Morgan @ director@nate.org.uk and NATE’s 
secondary officer, Gary Snapper @ secondary@nate.org.uk by 31st August, 2022.  

We very much look forward to receiving your proposal. Please download the proposal form here.  
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NATE’s INITIAL TEACHER 
EDUCATION CONFERENCE
How Language Creates

Thursday, 17th November 2022 10am - 3.30pm
Denham Grove Hotel, Tilehouse Ln, Denham, Uxbridge, UB9 5DG.

£59 (NATE members) £69 (non-NATE members)
Includes conference entry, lunch & refreshments

Book here: bit.ly/NATE-ITE-2022

Ideal for all those involved in the training and professional 
development of English teachers.

Confirmed Speakers

Myra 
Barrs

Honorary Senior Research Associate at University City London

Francis 
Gilbert

Senior Lecturer in Education at Goldsmith, University of London 

Rachel 
Roberts

Chair of NATE & Associate Professor of Education, 
University of Reading 

Valerie 
Coultas

Researcher, author & joint chair of NATE’s Multi-Cultural & 
Diversity Working Group 

Ruth 
Aman

Secondary ITE Lecturer at Brunel University 

Nicola 
Worgan

Secondary English Lecturer at Birmingham City, School of 
Education & Social Work

Elise 
Eminson

PHD student, School of Education, Kings College London

Further conference details to follow. 
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N AT E’S  R EG I O N A L T EAC H M E E T S
P ROV I D I N G O P P O RT U N I T I ES TO N E T WO R K, 
CO L L A B O R AT E A N D S H A R E R ES O U RC ES

We are keen to restart our popular regional teachmeets that have been highly successful in bringing together 
teachers at all key stages to share good practice in reading, writing and oracy. You can view examples of 
previous teachmeets here.

H OW TO O RG A N I S E A N AT E T EAC H M E E T

• volunteer to be a NATE regional coordinator

• decide on a common theme that you would like to explore in your region

• join forces with colleagues in your area who have an interest in sharing good practice and debating

important issues within English teaching

• source a free venue – school/college/university

• enlist volunteers in your region to deliver a presentation/workshop

N AT E C A N S U P P O RT YO U BY:

• setting up the meeting link & registration admin

• creating an advert

• promoting the event to NATE members, subscribers & English teachers through our networks,

website & social media platforms

• providing a speaker

If you are interested in setting up a NATE TeachMeet and would like support in organising an event in 
your region (including on-line CPD) then please get in touch with NATE’s Director, Jonathan Morgan 
@ director@nate.org.uk.  

TeachMeet delegate feedback:

Excellent. Varied and non-age specific content with lots to be able 
to adapt. 

A great CPD opportunity with thought-provoking conversation.

‘Ready to use’ resources from professionals who are in touch with 
classroom practice.

NATE News Spring 2022
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Ofsted’s curriculum review of English – a NATE response 

Executive Summary 

The Ofsted Curriculum Review of English states that it "reflects the advice of the expert panel's working definition of 
subject knowledge as the 'concepts, facts, processes, language, narratives and conventions of each subject'”. This 
suggests that the authors of the report have developed a full and balanced view of subject English, drawing upon its 
foundational theory and long history of conceptual development.  Unfortunately, this is not the case, although the 
report recognises both the functional and expressive aspects of English and the importance of oracy at all key stages.  
It also sets out some of the current context of English (such as the worrying decline of post-16 study of English and 
that 3 in 10 students are not achieving a ‘standard pass’).  It does not directly address how these contextual concerns 
might be resolved. 

Some helpful recommendations are made, including: 
• not teaching GCSE texts at KS3 and early GCSE entry
• that pre-teaching context is not advisable
• not using of checklists for writing, such as DAFOREST
• that teachers should be encouraged to develop their own knowledge of texts for young people
• not teaching of spellings through decontextualised word lists
• teaching of whole texts
• that the use of success criteria and exam mark scheme as curriculum is inappropriate
• viewing English as a coherent unity across primary and secondary phases
• that there should be close inter-relationship between the different components of English

The review posits a view of the subject primarily in terms of skills and processes to be taught prior to engagement in 
language in use.  This does not align with the construction of the subject that has been developed over many years or 
with the practical experience of English teachers at every level.  The research drawn on is limited and partial, and 
referencing does not always support the claims that are made.  The Review also fails to recognise the place of drama, 
media education, language study and digital literacies within English.  The Review will be found wanting by teachers 
who are seeking guidance in the actualities of classroom work in language and literature, and by researchers who will 
note the etiolated concept of the subject presented by the Review. 

Introduction 

This document sets out NATE’s response to the key areas outlined in the review, focusing on the curriculum and 
pedagogy section. 

The NATE view of English is that it is a humane discipline. As a humane discipline, NATE considers it to be central to 
young people's emotional, social and intellectual development and a foundation for developing an empathic 
understanding of self, others, cultures and modes of communication through language, literature, media and digital 
forms. It is a unique subject that has its own history, values, eccentricities, complexities and delights. 

NATE believes that the report fails to represent adequately the complexities of English or to acknowledge the nature 
of its impact on learners, which goes far beyond curriculum content and assessment outcomes. Governments may 
define what learners have to learn, and how that learning is to be assessed. They can attempt to steer pedagogy in 

The National Association for the Teaching of English – a not-for-profit educational charity. 
Established 1963. Charity number 1192005 
Marshall House, 2 Park Avenue, Sale, Manchester, M33 6HE. 
www.nate.org.uk 0161 929 7302  
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the service of curriculum and assessment, but for teachers, pedagogy is a complex, shifting blend of the ideal and the 
practical, at all times responsive to the situational. If learners - developing human beings – are to be active 
participants in their own development, their individual and collective motivation and agency are major parts of 
classroom experience. If they are little more than recipients of a curriculum and data-inputs to an assessment 
process, their motivation and agency will be of secondary importance. 

The early English curriculum in schools 

This part of the review emphasises the importance of high-quality spoken language, but the discussion is framed 
almost entirely by the idea of vocabulary acquisition, using the concepts of ‘word-poor’ and ‘word-rich’ (Ofsted, 
2022, p5), a deficit model which has been widely criticised (see: Carter, 1995, for example).   

The review goes on to stress the importance of teaching systematic synthetic phonics but presents the method as a 
series of protocols which have to be acquired before attempting independent reading. If independent reading is the 
goal, the review suggests, it follows a transitional reading phase of decoding artificial texts based on the explicitly 
taught phonic patterns.  This is presented as non-contestable model of progression. There is no reference here or 
anywhere else to what youngsters may learn from what is not explicitly taught – or to evidence from utterance 
which shows some embedding of understood patterns – such as ‘I singed’ as an application of perceived verb tense 
rules. There is also no reference to or discussion of the motivation for engaging with complexities in texts not totally 
reliant upon language, such as picture books, or their significance in developing inference. The comprehension (and 
complexity) of texts is conceived only in linguistic terms.   

Spoken Language 

The section on spoken language conveys the importance of spoken language in English education.  The wider view of 
social oracy is clearly established in the review’s statement that: 

The benefits of spoken language extend beyond just success at school. Becoming an articulate, effective communicator 
forms the basis of democratic engagement within wider society. It is important to note that spoken language is not just 
about improved speech. Pupils also need to develop their ability to collaborate through conversation (Ofsted, 2022, p11). 

The educational value of process talk is derived from its acceptance of the work of Alexander (2012), Howe & Mercer 
(2013), and Barnes (1976), who have prioritised understanding of spoken English as a social activity and as a 
formative medium of learning.   

What is most distinctive about the review’s approach to oracy is its grasp of the inter-related aspects of language. 
Embedding the linguistic aspects within a context of physical, cognitive, social and emotional aspects sets up a model 
of spoken language as part of the greater human faculty of communication.  Drawing on the research already 
mentioned, the report recognises that for pupils ‘to use spoken language successfully, they need to make progress in 
interrelated aspects of language’ (Ofsted, 2022, p12), namely: 

• physical
• linguistic
• cognitive
• social and emotional

This creates a pedagogical possibility that most of the English curricular content and skills within the modalities of 
reading and writing may be amenable to directed and modelled classroom talk. As children develop their talk before 
they develop their reading and writing, it seems appropriate to harness the earlier skill in developing the later ones. 
However, it seems that this apparent acceptance of the inter-relatedness of the English curriculum components is 
elsewhere at odds with its insistence on a pedagogy more apt to service assessment than learners. 
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Reading 

The review clearly places reading (and literature) as the main focus of English, both as instrumental in developing 
social and study skills, and as a means of expressive effectiveness and creativity. This concurs with a view of English 
as a humane discipline, particularly in the acceptance of the field overlap defined by Atherton, Green and Snapper 
(2013), which embeds the response of the reader in the history of literature, the craft of the writer and the nature of 
literary study. There is recognition that readers are not merely receivers but can engage with texts on the basis of 
their own cultural capital (Ofsted, 2022, p31).  

The question of knowledge in English is a difficult one to navigate, (see, for example, Eaglestone, 2021) and this is not 
fully addressed in the review.  It argues that three factors underpin reading comprehension: knowledge, processes, 
and general cognitive resources (Ofsted, 2022, p13) and states that it is ‘difficult to disentangle the types of 
knowledge used in comprehension’ (Ofsted, 2022, p14).  Consideration of how mental models are constructed when 
reading – our world-building schemata – would have been helpful to reference here (see Mason & Giovanelli, 2021).   

The review lists several features of ‘more complex’ texts that should be part of the reading progression towards a 
wider repertoire of text familiarity. These include obvious linguistic matters of lexical and grammatical novelty or 
archaism, but also stylistic matters where writers' creativity has gone beyond the simple patterns of textual craft. 
Particularly, these include the use of an unreliable narrator, the deliberate use of ambiguity and, perhaps, irony 
(Ofsted, 2022, pp15-16).  Anything which recognises that readers need to be confronted with texts which use 
language in ways other than unambiguous recording of facts in chronological or priority sequence opens up the 
difference between decoding and reading, and between reading for comprehension and reading for pleasure.  

It is also good to see that, although the review maintains the primacy of phonics over all other methods of engaging 
EYFS pupils with books, there is a recognition that decoding is only a part of reading. This is a welcome reminder that 
text difficulty or complexity is more than a matter of lexical density. However, the greatest weight of the document is 
on the discipline, presented as knowledge of English as a written system. The two main strands of this knowledge are 
words and grammatical patterns, particularly in sentence structures. This knowledge represents a foundation 
necessary for development as an independent reader. The lexical component of this knowledge can involve 
morphology and etymology, but in this review the emphatic priority is on phonics.  

Throughout the review's detailed comments on developing children as readers there is an assumption of linear 
progression from a foundational skills repertoire to independent reading for challenge or pleasure. This is a 
convenient way of representing cognitive processing, but it is a simple mechanical model that does not account for 
those children who proceed unevenly, and/or in a non-linear fashion.  This is a questionable notion of what happens 
when meaning is drawn from print or other sources and reduces a complex cognitive-affective mixture of 
comprehension and response to a mechanical process of reception. A significant omission from the bibliography on 
reading is Meek’s How Texts Teach What Readers Learn (1987), which demonstrates that learning from print is rather 
more subtle than decoding or mechanical retrieval.  There is, throughout, an uncritical acceptance of the role of 
memory in learning in English, which rests on simplifying the complex relationship between interaction, motivation, 
context, reception, and response.   

The report makes no reference to digital or multimodal texts – (‘text’ is not defined) – and the vital role English plays 
in preparing young people for life, learning and leisure – a fundamental aspect of English teaching.  There is also little 
acknowledgement of concerns regarding text choices and challenging notions of ‘the canon’, and an absence of 
anything referring to multicultural or multilingual texts or classrooms.  A helpful report to address these issues is 
Penguin and The Runnymede Trust’s Lit in Colour (2020).    

Writing 

The review’s emphatic view that transcription skills must precede compositional skill (Ofsted, 2022, p24) overlooks 
the fact that some learners can be compositionally adept and motivated as writers by opportunities for 
compositional communication – and may have their enthusiasm restrained by being held to the insistence of linear 
progression. It ignores the fact that some writers who have not yet mastered the foundational content may still 
enjoy telling stories which have a sense of structure, purpose and audience. The issue is that youngsters need to be 
given scope for communication that goes beyond the literacy agenda.  There is a lack of understanding here of the 
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pedagogical subtleties of learner motivation and linking motivation with skills. Teachers will be aware that some 
children can accept and welcome composition before or alongside transcription skills. 

In the summary statements for the section on writing, the review seeks to establish that developing, organising, 
composing, and planning are higher order skills and, as such should be taught later and after securing the lower 
order skills of transcription. This seems to ignore the previous acceptance of links between the components of 
English, especially the importance of oracy in developing thinking and collaboration. More importantly, it assumes 
that the higher order skills are necessarily attainable, and therefore teachable, as progression from the lower order 
skills. NATE considers that cognitive processes such as organising, composing, planning and revising exist at an early 
age and may, as part of developing communication, be a motivation for later acquisition of the transcription and 
presentational features of the writing repertoire. 

Throughout the review's detailed comments on developing children as writers there is an assumption of linear 
progression through a foundational skills repertoire leading to independent writing. This notion draws its confidence 
largely from US documentation such as the work of Graham and others. The over-reliance on US research omits 
significant UK-based studies, including Barrs & Cork’s (2001) seminal work on the study of literature and writing at 
KS2, Learning to Write (Kress, 1994) or the National Writing Project (see Smith & Wrigley, 2016).  

Literature 

This section of the review is problematic, in that it states that ‘because the empirical literature is more limited… we 
have… drawn on a wide and diverse range of sources including opinion pieces and theoretical articles’ (Ofsted, 2022, 
p29).  Additionally, one source cited in this section was misrepresented in the first version of the review (see: 
Atherton, 2022). Subsequently, (on 15th July 2022), Ofsted released an updated version (see: 
https://www.gov.uk/government/publications/curriculum-research-review-series-english/curriculum-research-
review-series-english).  Others have also criticised the misrepresentation of Applebee (2008) (see: EMC, 2022), with 
the review mistakenly suggesting that Applebee claims that there has been ‘a narrowing of the literature curriculum 
for some groups of pupils, who only access texts that reflect their own lives rather than different times or settings’ 
(Ofsted, 2022, p33). 

The notion of knowledge in English and how it functions in the study of literature is not clearly addressed.  English is 
different from other disciplines in terms of its ontology, integration of knowledge and knowledge generation: how 
learning might be sequenced is not presented (See Ashbee, 2021, for a helpful overview).  The review’s notion of 
increasing complexity of texts – with complexity largely equated with older texts and assigned to older readers – is 
also problematic, appearing to be predicated on the heavy emphasis on 19th century texts in the KS4 curriculum.   

The single reference to diversity of text choice is made here: ‘teachers and critics advocate a greater range of 
perspectives in the choices of literature that pupils study’ (Ofsted, 2022, p. 33). However, this reference to the need 
for greater diversity is then undercut when the review claims that ‘it can also lead to significant, influential texts 
being removed from the curriculum or texts being included only because they address contemporary issues rather 
than due to literary merit’ (Ofsted, 2022, p33).  This point is not substantiated with any evidence that schools are 
removing ‘significant, influential texts’ (which are not defined) from their curricula or that schools include texts only 
due to their contemporary themes.  Even if there were a consensus on what counts as essential (canonical) texts that 
should be taught at school level – Shakespeare is the only named writer in the National Curriculum – it can certainly 
be argued that ‘texts’ has a broader meaning than is defined here and that the study of English should include 
contemporary texts which may touch upon ‘contemporary issues’.  
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Perhaps the most significant absence in this section of the review is any mention of the role of the pupil as a reader, 
who brings knowledge, experience, reactions to the texts that they read and study.  Rosenblatt’s (1994) notion of the 
reading of a text as a dynamic process, in which readers take an active part in the comprehension and analysis of 
texts, is sadly lacking in the review.  Rosenblatt’s ideas underpin many of the more recent cognitive theories of 
reading, her work providing a way of accounting for, on the one hand, textual input and a modelled sense of 
authorial voice and, on the other, readerly background knowledge and how these interconnect. 

Conclusion 

Whilst the review does make some helpful recommendations, as outlined in the executive summary, these must be 
seen in the context of its many obfuscations and gaps, and its inconsistent and partial use of and reference to 
research in English education.  Indeed, the process through which the report was produced raises many questions. 
For instance, NATE would be grateful for clarification of how the expert panel was devised and whether there was a 
consultation document or draft shared with the English teaching community (NATE included) before the publication 
of this review. 

For further information about NATE and its values please visit https://www.nate.org.uk/about/what-nate-does/, 
where you can also read our latest position papers and reports.  
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N AT E J O I N S 
L EA D I N G T H I N K E RS 
TO D I S C U S S 
D I V E RS I T Y W I T H I N 
T H E E N G L I S H 
C U R R I C U LU M  

Jessica Tacon, co-Chair of NATE’s Reviewing Literature Working Group, reports on the roundtable, hosted by 
Pearson:

“Pearson’s Plotting Ahead roundtable event acted as a next step to the first Plotting Ahead round-table which 
took place in early 2020. We came up with priorities that we consider to be essential to ensure the true 
diversification and inclusion of education over the next 1-10 years, including: 

• the requirement for diversity & inclusion training to form an integral part of initial teacher training
• dedicated CPD at all levels to equip educators with the tools needed to support young people
• young people being part of the conversation
• the need for publishers to commit to funding resources that will provide a diverse range of texts.”

G O I N G BAC K TO T H E 
F U T U R E 
PGCE Subject Leader & member 
of NATE’s ITE working group, Fiona 
Darby, describes her preparations 
for September as she returns to the 
classroom. 

“In September I will find myself in the same position as my trainees. As 
they embark upon their journey as an Early Career Teacher (ECT) they 
will be establishing themselves in their new school with their own 
classes – flying solo from the start of the academic year. I will be doing 
the same because after six years working at BCU on the Secondary 
PGCE, I am returning to the English classroom.” 

You can read the full blog here. 
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N AT E’S  (F I RST) N AT I O N A L T EAC H E R 
W R I T I N G CO M P E T I T I O N
I N PA RT N E RS H I P W I T H A RVO N 

NATE News Summer 2022

Calling all English teachers who would like the opportunity to have 
their personal writing published and receive some fantastic prizes. 

NATE and Arvon have always celebrated the work of English teachers and provided platforms for the outstanding 
work they do with young people. We also recognises the importance of encouraging English teachers to develop 
their own skills as readers and writers, and of providing enrichment opportunities so that they can showcase 
their own talents.

If you would like to share your personal (unpublished) writing with NATE then here’s your chance to: 
• be the first winner of NATE’s new national teacher writing competition – exclusively for teachers of English

who have not yet had their work published
• get your work published in NATE’s prestigious publications
• win one of the following fabulous prizes:

1st prize: An Arvon residential retreat of your choice 
2nd prize: Free NATE individual membership 
3rd prize: £50 book voucher
4th prize: £25 book voucher
5th prize: £10 book voucher 

Competition guidelines

• Produce a piece of unpublished original writing (no more than 1000 words) in a genre or form of your choice
- e.g., fiction, non-fiction, poetry, dramatic script, etc.

• This competition is open for all NATE members, including trainees and retired teachers/teacher educators.
• Want to enter though not yet a NATE member, then join here (prices start @ £1 per month)
• Deadline: 30th September, 2022
• Winners will be announced in October 2022 and will be published in NATE’s publications, Teaching English,

Primary Matters, English in Education & NATE News.
• Please submit your entry by 30th September, 2022 to competitions@nate.org.uk

Good luck!  

Our judges:

Poet, playwright 
and NATE Patron, 
Lemn Sissay MBE 

Academic, Author 
and NATE Patron, 
Professor Debra 
Myhill 

Author, Teacher 
and Academic, 
Ashley Hickson-
Lovence 

NATE’s Vice-Chair, 
Rachel Laverack 

NATE’s Director, 
Jonathan Morgan 

Deadline: 30th September, 2022
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NATE News Spring 2022

P O E T RY T EAC H I N G - A N AT I O N A L S U RV E Y 

CALLING ALL 
TEACHERS OF POETRY

POETRY TEACHING - PAST, 
PRESENT AND FUTURE - 
A NATIONAL SURVEY

Have your say on:
• the joys and challenges of

teaching poetry
• how young people’s lives

can be enriched by their
experience of poetry

• the changes you would
like to see

The English teaching community, including NATE, Poetry By Heart, The Poetry 
Archive, The Poetry Society, National Poetry Day, The English Association and 
The Centre for Literacy in Primary Education,  believes that the lives of young 
people can be enriched by their experience of poetry, within and beyond the 
classroom.

We are keen to get the views of classroom practitioners at all key stages (and 
levels of experience) on their experience of poetry from the perspective of a 
learner and teacher. 

The aim of this survey is to raise the profile of poetry teaching, share good 
practice and explore some of the challenges that young people and teachers 
face. We plan to publish the findings of this survey later in 2022. As a thank 
you for your time, your name will go into draw to win a set of the 2021 
CLiPPA shortlisted texts. 

Please visit: bit.ly/poetry-survey-2022. Thank you in advance for your time. 

Complete the survey @
bit.ly/poetry-survey-2022

POETRY TEACHING - PAST, PRESENT AND FUTURE - A NATIONAL SURVEY

Thank you to all the people who have already responded to the survey - almost 250 so far. The responses 
have been unsurprisingly perceptive and vociferous (see some of these below) and will greatly inform the 
debate about the future of poetry teaching at all key stages. We’ve had responses from across the globe, with 
a whole range of experiences, including: English teachers, SLT, Trainee members, HODs, Lecturers, Librarians, 
SENDCos and poets.

This poetry survey has been created in partnership with colleagues within the teaching poetry community and 
we plan to publish the findings and recommendations later this year. 

If you haven't yet had time to participate in this important campaign, then please have your say here. Thank 
you in advance. 

Poetry is very important to me. It swims through my family: my granny reciting Tennyson 
and Shakespeare she’d learnt by heart. I loved it at school. I remember ‘The Thought Fox’ - 
the beautiful logic of it, the affirmation that to write a poem is to heal yourself. 

I would love to know more and learn more about teaching poetry. In life I think poetry can 
help you with mental health. Poetry makes you feel alive and in touch with your soul and 
that’s the experience I want to pass on to my pupils.

I think what has helped me most in teaching poetry is having the opportunity to see 
excellent teachers at work early in my career, being given a ‘tool kit’ of approaches for 
teaching poetry in general rather than a lesson plan for a specific poem, and having 
had some years to develop the craft of teaching, read more poetry and gain more 
understanding of how students engage with poetry, the approaches that work and the 
misconceptions they might need to challenge.

“It was 
interesting 
to have the 
opportunity 
to reflect on 
my teaching 
of poetry and 
I am pleased 
that research 
of this nature 
is being 
undertaken.”

14

https://www.surveymonkey.co.uk/r/NATE-Poetry-Survey
https://www.surveymonkey.co.uk/r/NATE-Poetry-Survey


N AT E AT 60 - ( I N 2023) 
A N A P P EA L FO R T R EA S U R E H U N T E RS 

As NATE prepares to celebrate its 60th birthday next year, we’ve had the privilege to delve through the NATE archive 
in recent weeks (during our recent office move) and what a treasure trove we’ve already found. We can’t wait to 
share this with you next year in our special birthday edition of Teaching English that will be edited as usual by Gary 
Snapper (who shares his 60th birthday with us). Now if that’s not evidence of a life-time of commitment - then I’m 
not sure what is! 

If you have any interesting NATE paper-based materials that you think could be added to this collection, then please 
get in touch and we’d love for you to share this with us - perhaps through taking a photo and emailing us or saving to 
a shared file. We can arrange for delivery too of any physical archive. 

These could include old conference brochures, newsletters or anything else you think is unlikely to be stored digitally 
- the older the better (that’s the material I’m referring to of course).

Please contact me directly @ director@nate.org.uk.
Thank you in advance. 
Jonathan Morgan Director of NATE 
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NATE News Summer 2022

NATE’S SECONDARY OFFICER, GARY SNAPPER, WRITES:

Last term’s special edition of Teaching English, which focuses on questions of gender and sexuality in 
the English curriculum and classroom, is available for download at the Teaching English member page. 
(Remember to login). Highlights, if you missed them, include  a series of articles on gender bias in the English 
curriculum, a series of articles on the representation of gay and non-binary people in English, and a series of 
articles on language, gender and sexuality. 

Our last edition, in June, offered a range of perspectives on issues affecting teachers of literature. Recurring 
topics included: the role of knowledge and the construction of meaning in literature teaching; the balance 
between ‘macro’ and ‘micro’ approaches to reading and analysis; and the shape, purpose and content of the 
literature curriculum. Articles included the following:

Jane Coles and Maggie Pitfield Reading Shakespeare from the Inside Out

Mick Connell and Ed Collyer The Tone Poem Revisited: A  Creative Approach to First Encounters with 
Nineteenth Century Literary Texts  (see pages 18-20 of this edition of NATE News) 

Ed Collyer & Will Newton No Essay Needed! An alternative approach to learning in the literature classroom

Ruth Aman - Using Socratic Seminar in English

Kate Lea and Nick Wakeling - Reclaiming the Essay: teaching critical writing at  GCSE

Andrew McCallum - 7 Ways to Encourage Big Picture Thinking in English

Bhavini and Dhrupal Goldman - Meaningful analysis of structure in texts

Yvonne Williams - 5 Ways to Teach Context

Simon May - Cultural Context for Shakespeare and his contemporaries

Bathsheba Wells Dion - Seeking Coherence in the English Curriculum

John Perry - Heads of English and the Literature Curriculum

Rachel Rudman - English, Subject Knowledge and the Imposter Syndrome

Nancy Nicholls - English Language GCSE: Not Fit for Purpose

Rachel Roberts - In Defence of Children’s and YA Literature

Emma Herod - Juliet Capulet and the Gender Agenda

Peter Thomas - Heroes and Villains in Literature and Life (see pages 21-24 of this edition of NATE News) 

T EAC H I N G E N G L I S H
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For heroism read colonialism and xenophobia?  
Peter Thomas reflects on the images of heroism  
and villainy in popular culture which seem to  
inform current British politics, and some of the  
more nuanced versions to be found in literature.

Heroes and Villains  
… in Fiction and in Life

The imagery of leadership and heroism
Recent photo-ops contrived by UK Prime Minister 
Johnson invite comparison with the Ukraine President, 
Zelensky. The latter’s dignity, bravery, lucidity, 
inspiration and example to others are in sharp contrast 
to their absence in the former. Repetition that the UK is 
‘first’ at this and ‘world leading’ at that merely underline 
the difference between Trumpish claiming of heroic 
leadership and actually demonstrating it. Respect, as the 
cliché goes, is earned, not taken.

These real-life attempts to construct public 
meaning make me think about ways that meanings are 
constructed in fiction – particularly representations of 
heroism and leadership, deliberately or unconsciously 
woven into life as a kind of cultural capital. Image 
management in life and fiction makes values and 
attitudes plausible by being situated and personalised.

This belongs to a long tradition of legends and 
myths. I’m thinking of the mythology of heroism and 
leadership, from Odysseus and Achilles to Beowulf;  
from Joan of Arc to Shackleton and Neil Armstrong; 
from the Dam Busters and Margaret Thatcher to 
Mandela, and to those image-building to promote their 
political careers today.

Matinee idols 
Growing up in the 1950s, my fix on all this came from 
Saturday visits to ‘the pictures’. The post-war cinema 
industry found a rich source of drama in World War 2. 
It provided the filmic stuff to reassure a bruised and 
battered nation that the war brought out the best in 
Brits and the worst in the rest. 

Actors like Richard Todd (who had served with 
honours in the D-Day landings), Kenneth More and 
Jack Hawkins dominated the screen as courageous and 
decent English officers triumphing over the enemy 
on land, sea and in the air. Cast for photogenic looks, 
they displayed other common features. Apart from 
being white and male, their speech was confident, 
authoritative and grammatically secure – that is, 
Standard English (SE), and with an impeccably clipped 
accent, the model of Received Pronunciation (RP). 

“In war films 
and westerns, 
heroism and 
triumph were 
inextricably 
linked. It 
seemed that 
Heroes Won 
and Villains 
Lost, which 
was morally 
reassuring 
but not my 
experience 
in or out 
of school. 
Fortunately, 
not all fictions 
promoted these 
stereotypes of 
identity and 
morality.”
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A View from the Chair

Rachel Roberts argues that the best contemporary children’s and  
YA literature should have a central part in creating communities  
of readers in English classrooms at KS3.

In Defence of Children’s 
and YA Literature

News and Views

Diversity at KS3
KS3 offers us the most freedom to teach in terms of 
content, pedagogy, and assessment, compared with 
other stages of the curriculum. Without the constraints 
of an external exam or specification, with only the 
National Curriculum for guidance (which is fairly thin: 
Shakespeare is the only named writer), we can teach 
more-or-less what we like.

However, recent trends seem to suggest that 
there’s been a narrowing of the KS3 curriculum for 
English, making it into what amounts to a mini-GCSE, 
foregrounding some of the texts studied at KS4 – a 
practice that seems to bring no one joy (see the report 
on NATE’s annual survey in Teaching English Autumn 
2020, Issue 24). This can lead to quite a reductive 
provision – with Shakespeare and 19th century texts 
predominating at KS3. For example: the contemporary 
novel – particularly novels aimed at children – gets 
squeezed out. 

I’ve written about the need for diversity before (see 
A View From the Chair, Teaching English Autumn 2021, 
Issue 27) and research into the KS3 curriculum does 
suggest that a rather narrow set of texts is commonly 
taught (see Lorna Smith’s ‘Top Ten Texts’ in Teaching 
English, Issue 23). I was curious to know if indeed this 
was the case, so I launched a very unscientific Twitter 
poll, asking simply: 

The results were fascinating: nearly 300 respondents 
participated, and I was heartened to see that a majority 
do still teach a contemporary novel at KS3. What the 
poll didn’t give us an insight into is whether more than 
one contemporary novel is taught in these classes at 
KS3. One, after all, is the bare minimum: what about 
one each year? Or more?

The poll also didn’t define what we might mean by a 
‘contemporary’ novel. A work published within the last 
5 years? A book written for a particular age group? 

Children’s and YA novels
I would argue that contemporary children’s and Young 
Adult novels need to feature at KS3. Personally, I always 
enjoyed teaching them: The Tulip Touch by Anne Fine 
was a particular favourite. it really captured the troubled 
relationship between two girls as they moved from 
primary to secondary school and touched upon themes 
of power, neglect, and class. Such novels can offer real 
opportunities to engage with issues of contemporary 
life (see The Black Flamingo or The Hate U Give) and 
accessibility, whilst also providing the opportunity to 
explore a diverse range of voices and representation. 

One criticism of the KS3 reader (and there is, of 
course, a difference between a text read collectively 
as part of a reading/library lesson, and one studied) 
might be one of quality. Should we spend precious 
lesson time on a text that children are quite likely to 
read in their own time? I’m not suggesting that Harry 
Potter or something similar should feature on every 
KS3 curriculum map, nor am I suggesting that a diet of 
mostly 19th and 20th century classics ought to populate 
English lessons in Years 7-9. What I’m arguing is that 
we can celebrate the study of recent fiction for children 
– that it is a vital part of their literary education. It’s 
here that we can encourage our students to read beyond 
what might be immediately available to them. 

Whilst conversations about quality in fiction are 
worth having, let’s not forget the fundamentally 
arbitrary nature of how literature becomes ‘classic’ or 
‘canon’ (see Terry Eagleton’s How to Read Literature, 
Yale, 2013). Literary prizes such as the CILIP Carnegie 
book award are a reasonable indication of the ‘quality’ of 
a book (although I acknowledge that literary prize lists 
can be problematic in themselves). This also enables us 
to keep abreast of current publishing trends for the age 
groups that we teach. 

The off-hand conversations about what we’re 
reading and comments such as ‘if you enjoyed One 
then you might like The Poet X’ can be really powerful 
in creating a community of readers. And this can only 
really happen if contemporary children’s and YA fiction 
features explicitly on our curriculum. 

Rachel Roberts
is Chair of NATE

“Such novels offer opportunities to engage 
with issues of contemporary life and a diverse 
range of voices and representation.”

Our regular section Book 
Box, at the back of the 
magazine, features reviews 
of the best new children’s 
and YA literature, as well 
as news about recent 
Children’s Book Awards.

NATE
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The Magazine of the National Association 
for the Teaching of English

Reading Shakespeare 
from the Inside Out 
by Jane Coles and Maggie Pitfield

“Reading collaboratively 
‘from the inside out’ makes 
direct connections with 
students’ experiences  
and emotions so that  
they arrive at their own 
affective responses, 
interpretations, opinions 
and attitudes.”

This Issue:

Literature in  
the Classroom: 
Knowing, Responding,  
Making Meaning.
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NATE News Summer 2022

The next edition of the magazine, due out in November, will return to questions of diversity and inclusion 
in relation to English, focusing on visions of English in the classroom which genuinely strive towards social 
equity and justice. Articles will include the following:

Sue Roffey – Teaching the world we want to live In

Velda Elliott – Literature, knowledge, power and diversity 

Matt Simpson – Queering the English curriculum

Claire Feeney – Tackling linguistic prejudice in schools

Peter Thomas – A better version of English than the Ofsted Review

Ian Cushing – Examining ‘the word gap’

Corinne Fowler – Poetry and the Colonial Countryside project

Nadia Valman – Chris Searle and the London poetry strike 

Valerie Coultas – Talk and inclusion

Bianca Pellett – Collaboration in the classroom

The first edition of 2023, in February, will take poetry as its main theme, exploring a range of issues and 
approaches for teachers of poetry, along with some articles on literature more broadly. 

On a slightly different note, the June 2023 edition will celebrate NATE’s 60th anniversary by surveying the 
different aspects of the English curriculum and the various debates about its nature and asking ‘what have 
we achieved so far and what are the issues that still confront us’?

As always, each edition contains news pages, book reviews, and regular columns – all designed to keep 
readers up-to-date with the most topical aspects of the subject today.

Invitation to submit articles

Articles may be commissioned by the editor or accepted as a result of unsolicited submission. NATE invites 
the submission of articles for consideration. Where writers are working in primary or secondary English as 
teachers, advisers or lecturers, it is hoped that they or their departments will be members of NATE.

The editor is happy to consider a range of types of article (accounts of practice, reflective discussion, 
polemic, humour, etc.) by a range of practitioners (primary/secondary teacher, academic, teacher trainer, 
adviser, consultant, etc.), and is keen for classroom teachers to write about their practice and experiences. 
Academics, consultants and researchers are also encouraged to contribute, and perhaps re-present, for a 
wider audience, work already published in research journals or books. 

Find out more here. 

Editor: Gary Snapper, secondary@nate.org.uk

T EAC H I N G E N G L I S H
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Assessing 19th century texts
Most English teachers would probably agree that 
assessment practice has, to a significant extent, affected 
and directed our teaching of English in recent years. 
NATE’s own research and consultation with classroom 
teachers has confirmed as much. 

It is often assumed that a concentrated focus on 
assessment is, to a degree at least, related to the fact 
that students of English in Key Stage 4 are faced 
with reading and responding to more challenging 
nineteenth century texts than students in previous 
generations would have encountered. The challenges 
that these texts pose to GCSE students are familiar to 
most English teachers I suspect: unfamiliar cultural, 
social and historical contexts, arcane vocabulary, and 
outdated and demanding sentence length and sentence 
grammar are amongst the most evident. 

When learning and assessment objectives coalesce 
it should hardly surprise us that our teaching of these 
challenging texts/extracts becomes more evidently 
functional and didactic. Engagement can often start 
from a position of perceived deficit; we teach from a 
perspective that focuses on the aspects and the elements 
of the text that are likely to prove most difficult for our 
students and which might, as a consequence, impact 
negatively on their assessments.

A staple element within the changing assessment 
practice in English in recent decades has been the 
dominant belief or assumption that reliable reading 
and writing assessments are best, or only, undertaken 
separately. At GCSE there are no examples, as far as 
we are aware, of tasks that assess both reading and 
writing together. Even if these suppositions relating to 
reliable assessment are valid it does not follow that the 
separation of reading and writing should characterise 
our teaching of our students’ initial encounters with 
these demanding texts. 

Bringing reading and writing together
The short classroom exercise described below challenges 
the tendency to put the assessment cart before the 
pedagogic horse and, in so doing, restrict progress, limit 
our teaching approaches and frustrate our students. 
The exercise described, involving first encounters with 
a number of challenging literary texts, reunites reading 
and writing practice in a short creative classroom task. 
We modelled our exercise on an approach described in 
an article by Raymond Wilson entitled ‘The Tone Poem 
– An Introduction to the Class Reader’ (‘Use of English’,
Volume 35, pp 57-63, Spring 1984).

In his Tone Poem exercise Wilson sought ways of 
providing his B.Ed. students with creative, personal and 

A creative, dialogic approach to reading 19th century 
literary texts can help them make more accessible to 
students, argue Mick Connell and Will Newton.

The Tone Poem Revisited
A Creative Approach to Students’ First 
Encounters with 19th Century Literary Texts

Features: Literature 18



The Tone Poem Revisited

engaging first encounters with new texts. He aimed to 
provide insights into unfamiliar and demanding texts 
and, simultaneously, to encourage his students to write 
creatively for themselves and for others. Whilst Wilson 
conducted his Tone Poem exercise with undergraduate 
students, he argues that it ‘can be adapted for pupils at any 
stage of secondary schooling’ (p.57). We wanted to trial the 
exercise with present-day English students in KS4 and 
A Level English (Literature) classes.

The original Tone Poem: Mayor of Casterbridge
In his article Wilson describes how he presented his 
students with the opening five paragraphs of Hardy’s 
‘The Mayor of Casterbridge’ as the stimulus for their 
engagement and writing. In summary, his approach 
may be described as follows:

• The students hear the Hardy passage being read at
least once. Students do not have copies of the text
at this stage

• Copies of the text are distributed and the students
read the passage for themselves and make a choice
of 8–10 words or short phrases that they believe are
central or ‘key’ to the effectiveness of the extract –
key to its meaning too.

• Students then have sufficient time to use these
words and phrases to compose a short, original poem 
(approximately 8 lines) of their own based on their
reading response to the passage. They are free to use 
their own words of course.

• Students work in small groups to share, comment on 
and amend their own and others’ draft poems

• Each student produces a finished version of their
short poem based on the passage and on the method 
described.

• If time allows the students should work together
again in their small groups to share and make any
final adjustments to their short poem responses.
The poems are then submitted to the teacher along
with the initial list of 8-10 words or short phrases and 
any drafts.

We agreed to replicate Wilson’s approach and to try to 
complete the exercise within a single one hour lesson 
although we allowed for the possibility of dividing the 
exercise over two lessons.

The Tone Poem Revisited: A Christmas Carol
Our Tone Poem exercise was conducted with two classes 
in a mainstream state secondary school in Sheffield. 
A mixed-attaining Y10 GCSE English and a Year 12 A 
Level English Literature group were involved. The 
teaching approaches adopted with each group were 
slightly different.

The extract selected for the Year 10 class was from 
Stave One of Dickens’ A Christmas Carol:

Meanwhile the fog and darkness thickened so, that 
people ran about with flaring links, proffering their 
services to go before horses in carriages, and conduct 
them on their way. 

The ancient tower of a church became invisible and 
struck the hours and quarters in the clouds, with 
tremulous vibrations afterwards as if its teeth were 
chattering in its frozen head up there. 

The cold became intense. In the main street, at the 
corner of the court, some labourers were repairing 
the gas-pipes, and had lighted a great fire in a brazier, 
around which a party of ragged men and boys were 
gathered: warming their hands and winking their eyes 
before the blaze in rapture. The water-plug being left in 
solitude, its over-flowing water sullenly congealed, and 
turned to dark ice. 

The brightness of the shops where holly sprigs and 
berries crackled in the lamp-heat of the windows, made 
pale faces ruddy as they passed. Butchers’ and grocers’ 
shops became a splendid, glorious pageant.

The Lord Mayor, in the stronghold of the mighty 
Mansion House, gave orders to his fifty cooks and 
butlers to keep Christmas as a Lord Mayor’s household 
should; and even the little tailor, whom the Lord Mayor 
had fined five shillings on the previous Monday for 
being drunk and bloodthirsty in the streets, stirred up 
tomorrow’s pudding in his garret, while his lean wife and 
the baby sallied out to buy the beef.’

The passage was read aloud twice to the students  
before they were given their own clean copy. It was 
interesting to see how the students reached for 
their highlighters and pens as soon as they received 
the extract – a symptom perhaps of the coached, 
annotation-heavy approach to extract analysis with 
which they were familiar. It came as a surprise to the 
students when they were instructed to hold off. 

Where the exercise worked particularly well was 
at the initial ‘selection’ stage. All students in the class 
were able to identify and select ten ‘key’ words or short 
phrases from the passage. The similarities between 
the students’ selections were revealing. The vast 
majority were in agreement around words such as 
‘fog’ and ‘darkness’, ‘cold became (becoming) intense’ and 
‘bloodthirsty’. Some unfamiliar vocabulary was explained 
but it was encouraging to see how the students managed 
to infer meanings amongst themselves. The subsequent 
discussion was very much focused around how the 
highlighted words captured the tone and essence of  
the extract. 

It didn’t take the class long to notice the key shifts in 
focus. This is where the exercise comes into its own in 
terms of the group’s reading skills. The students quickly 
and accurately identified how the paragraph and syntax 
changes marked tonal shifts: gradually going from ‘bleak’ 
and ‘eerie’ to ‘celebratory’ and ‘upbeat’ (students’ words). 

It was pleasing to see them carry this into their 
poems, too. Take one example: 

‘The warmth of the mighty Mansion House 
Made pale faces ruddy,
Its brightness a splendid, glorious pageant;
Yet still trembling.’

“Such strategies privilege personal and 
authentic responses over coached or rehearsed 
textual analysis. This activity enabled the 
students to better engage with a range of 
nineteenth century texts and passages.”

“Wilson aimed 
to provide 
insights into 
unfamiliar and 
demanding 
texts and, 
simultaneously, 
to encourage 
his students to 
write creatively 
for themselves 
and for others.”
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This student has successfully integrated three 
highlighted examples from the extract into a new and 
thoughtful text of their own. 

There was a predictable mixture of quality in the 
poems produced across the class but the thematic 
similarities between them suggest that, through the 
process of highlighting key words, alongside the whole-
class discussion, all students grasped the essence of the 
extract and were able to communicate this through 
their short poems. 

The Tone Poem Revisited: Stevenson, Austen 
and Dickens
A week later the same activity was trialled with a 
Year 12 Literature class that had been generously and 
enthusiastically lent to us by a department colleague for 
this exercise. 

It was helpful to start the exercise with a general 
discussion around the students’ past experiences of 
19th century literature – their likes and dislikes – 
and this paved the way for some really thoughtful, 
personally-engaged commentary later on. After asking 
the students to split into groups of four, each group was 
given a different text extract. This meant that the final 
summary discussion at the end of the lesson was richer 
because each group felt they had ‘ownership’ of their 
particular text. 

A marked difference with the previous lesson was, as 
expected, the maturity and articulacy of the students’ 
personal responses to the texts. Without prompting, 
the students began discussing the complexities of 
Stevenson, Austen and Dickens; challenging each 
other’s highlighted words and even asking if they could 
change their selections based on these discussions. The 
engagement and the discussion were scholarly, critical 
and authentic – the essence of dialogic learning in the 
English classroom. Naturally, this fed into the poems. 

One group was presented with this short edited 
extract from Pride and Prejudice.

The village of Longbourn was only one mile from 
Meryton; a most convenient distance for the young 
ladies, who were usually tempted thither three or four 
times a week, to pay their duty to their aunt and to a 
milliner’s shop just over the way. The two youngest of the 
family, Catherine and Lydia, were particularly frequent 
in these attentions; their minds were more vacant than 
their sisters’, and when nothing better offered, a walk 
to Meryton was necessary to amuse their morning 
hours and furnish conversation for the evening; and 
however bare of news the country in general might be, 
they always contrived to learn some from their aunt. At 
present, indeed, they were well supplied both with news 
and happiness by the recent arrival of a militia regiment 
in the neighbourhood; it was to remain the whole winter, 
and Meryton was the headquarters. 

Their visits to Mrs. Philips were now productive of 
the most interesting intelligence. Every day added 
something to their knowledge of the officers’ names and 
connections. Their lodgings were not long a secret, and 
at length they began to know the officers themselves. Mr. 
Philips visited them all, and this opened to his nieces a 
source of felicity unknown before. They could talk of 
nothing but officers; and Mr. Bingley’s large fortune, the 
mention of which gave animation to their mother, was 
worthless in their eyes when opposed to the regimentals 
of an ensign.’

One student decided that the key themes of the Austen 
extract from Pride and Prejudice included gossip, family 
and wealth. Their poem included the following:

‘News comes and goes
As we sit in our respectable house
On our respectable estate.
Vacant, but amused. 
We talk of interesting intelligence
And the ample wrongdoings of our men.
Worthless, but happy.’ 

A creative and critical approach
There is real potential, we feel, for creative classroom 
approaches such as this Tone Poem exercise. Such 
strategies privilege personal and authentic responses 
over coached or rehearsed textual analysis. This activity 
enabled the students to better engage with a range of 
nineteenth century texts/passages. 

In a short debrief both sets of students reported that, 
whilst they initially found writing the poem difficult, 
they appreciated the discursive and group-focused 
elements of the exercise. Almost all the students 
admitted that, by the end of the lessons, they were 
surprised by the ease with which they had understood 
the central themes of the given extracts. 

The ‘low-stakes’ nature of the task meant students’ 
fears of getting things wrong were mitigated more than 
they otherwise would be and the re-creative writing 
offers something which is absent from most GCSE 
English specifications. It is the kind of activity that 
would transfer well to students in Key Stage 3 where 
the flexibility of the curriculum allows more variety in 
classroom approaches. 

We began this brief classroom exercise by asking 
whether students’ first encounters with challenging 
nineteenth century texts might be invigorated and 
enhanced through a creative, ‘springboard’ approach: 
an approach that seemingly took the students beyond 
the focused and forensic analysis and its associated 
assessment. Of course our exercise has not rendered 
any clear conclusions but it did provide evidence of 
enhanced student engagement, enjoyment, application 
and achievement. 

One positive side-effect of this exercise has been 
a fresh commitment to look more widely and with 
greater curiosity across a wider number and range of 
19th century texts for use with students across the age 
and attainment range in our classrooms. We selected 
ten extracts from a range of nineteenth century literary 
prose texts for this exercise and would be happy to 
provide details of these and the lesson notes to any 
readers who would like to undertake similar work with 
their own students (email: mickconnell07@gmail.com).

Mick Connell
NATE Secretary, is a Former PGDE English Tutor 
at The University of Sheffield.

Will Newton
teaches English at Silverdale School, Sheffield

“The ‘low-stakes’ nature of the task meant 
students’ fears of getting things wrong were 
mitigated more than they otherwise would be.”
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For heroism read colonialism and xenophobia?  
Peter Thomas reflects on the images of heroism 
and villainy in popular culture which seem to  
inform current British politics, and some of the  
more nuanced versions to be found in literature.

Heroes and Villains  
… in Fiction and in Life

The imagery of leadership and heroism
Recent photo-ops contrived by UK Prime Minister 
Johnson invite comparison with the Ukraine President, 
Zelensky. The latter’s dignity, bravery, lucidity, 
inspiration and example to others are in sharp contrast 
to their absence in the former. Repetition that the UK is 
‘first’ at this and ‘world leading’ at that merely underline 
the difference between Trumpish claiming of heroic 
leadership and actually demonstrating it. Respect, as the 
cliché goes, is earned, not taken.

These real-life attempts to construct public 
meaning make me think about ways that meanings are 
constructed in fiction – particularly representations of 
heroism and leadership, deliberately or unconsciously 
woven into life as a kind of cultural capital. Image 
management in life and fiction makes values and 
attitudes plausible by being situated and personalised.

This belongs to a long tradition of legends and 
myths. I’m thinking of the mythology of heroism and 
leadership, from Odysseus and Achilles to Beowulf;  
from Joan of Arc to Shackleton and Neil Armstrong; 
from the Dam Busters and Margaret Thatcher to 
Mandela, and to those image-building to promote their 
political careers today.

Matinee idols 
Growing up in the 1950s, my fix on all this came from 
Saturday visits to ‘the pictures’. The post-war cinema 
industry found a rich source of drama in World War 2. 
It provided the filmic stuff to reassure a bruised and 
battered nation that the war brought out the best in 
Brits and the worst in the rest. 

Actors like Richard Todd (who had served with 
honours in the D-Day landings), Kenneth More and 
Jack Hawkins dominated the screen as courageous and 
decent English officers triumphing over the enemy 
on land, sea and in the air. Cast for photogenic looks, 
they displayed other common features. Apart from 
being white and male, their speech was confident, 
authoritative and grammatically secure – that is, 
Standard English (SE), and with an impeccably clipped 
accent, the model of Received Pronunciation (RP). 

“In war films 
and westerns, 
heroism and 
triumph were 
inextricably 
linked. It 
seemed that 
Heroes Won 
and Villains 
Lost, which 
was morally 
reassuring 
but not my 
experience 
in or out 
of school. 
Fortunately, 
not all fictions 
promoted these 
stereotypes of 
identity and 
morality.”
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From this I learned that accent was linked to 
leadership – and to being led. Other ranks, it seemed, 
spoke in Cockney or Scottish accents. Whilst this 
regionalism may, possibly, have been intended to 
honour national unity under common threat, this vocal 
characterisation of loyal and obedient regional rough 
diamonds speaking non-SE and non-RP conveyed 
another message: leadership, respect and heroism could 
be linguistically signalled.

It may, of course, be true that the WW2 officer class 
was drawn from public schools characterised by SE and 
RP, and that other ranks (regular and conscript) were 
drawn from a different demographic, as in WW1, but, if 
so, it was a pattern undergoing historical change. The 
end of WW2 saw an extraordinary rejection of the old 
class order when the 1945 GE chose Labour’s Attlee 
over war leader Churchill. 

That shift in social identity and consciousness is 
not reflected in the fictions that filled my youthful 
Saturdays. They continued to mythologise the war as a 
form of British exceptionalism nobly triumphing over 
dastardly foreigners, over ‘Banzai!’-screaming ‘Japs’, 
over thin-lipped, knuckle-headed, ‘Gott in Himmel!’-
shrieking ‘Krauts’. That heroic exceptionalism was 
exemplified in outnumbered resistance to massed foes; 
in taking out German machine-gun nests with solo 
bravado and a pistol; in refusing to buckle under brutal 
capture. It’s no wonder that, emerging into the sunlight 
after Saturday matinee, I felt the stirrings of incipient 
heroism in my stride and emphatic chewing of gum. 

Winners and losers
If it wasn’t war films, it was westerns. The US film 
industry owed no cultural debt to English public school 
notions of leadership, but its mythology of heroism 
drew on similar tropes. John Wayne, Audie Murphy and 
Randolph Scott acted out the white male Westerner’s 
mission to enforce justice, honour, family values and, of 
course, shaving. Ranged against them were various foes 
– Indians, Mexicans and white stubble-faced villains
who didn’t shave.

In the worst cases, the hero wore white and rode a 
white horse; the villains, black. The Lone Ranger out-
whited them all, and liberally maintained a loyal native 
American, Tonto, as his servant. The representation 
of other, non-compliant native Americans was simple: 
they danced and chanted in warpaint by firelight, or fell 
off a galloping horse when hit by a Winchester bullet.

In war films and westerns, heroism and triumph 
were inextricably linked. It seemed that Heroes Won 
and Villains Lost, which was morally reassuring but 
not my experience in or out of school. Fortunately, not 
all fictions promoted these stereotypes of identity and 
morality. More nuanced variants honoured noble failure 
bravely endured with firm upper lip and stoical decency, 
as in the real-life Scott’s Antarctic diary, or portraying 
the dogged persistence of misplaced values in Boulle’s 
Bridge on the River Kwai. But the heroic pattern was 
mainly success as the outcome of endeavour.

The most notable variant of fictionalised heroism 
was High Noon – about a newly-married lawman’s 
failure to counter cowardice, self-interest and denial in 

seeking support for his voluntary staying-on to protect 
the community from returning killers. Gary Cooper’s 
role as a bloodied, bruised, fearful, clothes-besmirched 
loner demonstrated both the cost of heroism and, 
even when triumphant, the worth of it, poignantly 
stated by throwing his lawman’s star into the dirt at the 
townsfolk’s feet.

Comic strip heroism
The comics of my youth reinforced the less nuanced 
impressions. In The Eagle (established by Marcus 
Morris, an Anglican vicar, and so successful it sold 
nearly a million copies of its first issue), Dan Dare, 
Pilot of the Future, was a lean, clean-shaven gimlet-
eyed, immaculately uniformed RP-speaking scourge 
of evil forces, notably the green alien Mekon. His loyal 
and obedient sidekick was an overweight, untidy and 
idiomatic Albert Digby. Luck of the Legion was a lean, 
clean-shaven gimlet-eyed, immaculately-uniformed 
RP-speaking scourge of evil forces, notably savage 
Arabs, and his loyal, obedient and idiomatic sidekick 
was the overweight Italian Bimberg. 

Top to bottom: 
High Noon, The Lone Ranger.
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With these Eagle models of virtuous and scrupulously 
presented heroism, it’s no wonder I took seriously my 
mother’s insistence that I polished my shoes thoroughly, 
so as not to appear ‘sloven’. Dan Dare’s shoes and Luck 
of the Legion’s desert boots would never, I thought, 
have been ‘sloven’. 

One successful publishing venture was the A5 
illustrated War Picture Library series. These covered 
tank warfare in the desert, jungle warfare in the Far 
East and infantry derring-do on the D-Day beaches. 
Similar models of heroism and leadership permeated 
their pages, with clean-faced, rock-jawed action men 
forcing Germans and Japanese into shrieks of ‘Aieeee!’ 
and ‘Aaarghhhh!’. A recurrent image is of the hero 
bareheaded in combat, leading helmeted, more mortal 
Other Ranks – a stirring token of confident English 
exceptionalism.

Colditz spirit
No doubt as a result of my Saturday matinee experience, 
I turned to books about the war. The first was The 
Colditz Story by Pat Reid, telling the story of the PoW 
‘sonderlager’ for officers with a record of escaping. 

The recurrent theme was of British resilience and 
ingenuity in outwitting the prison guards by distilling 
hooch, singing anti-German songs and preparing 
escapes by making false documents and maps of routes 
to stations and ports hidden inside pens. Most notably, 
and most idealistically and improbably, they constructed 
in the roof from bed-planks a glider designed to fly over 
the prison walls. The prisoners’ spirit, attitudes and 
dialogue seemed to me like English public schoolboys 
in dorm pranks to out-manoeuvre their dim-witted 
‘Goons’ guards.

Subject Matter

“Though there has been humane and realistic 
progress in fictional representations of heroism 
and identity, I fear there has been less so in life.”

23



Following that, I read The Naked Island by Russell 
Braddon, an Australian captured on his nineteenth 
birthday by the Japanese in Singapore. This provided 
a subtle redefinition of heroism in its focus on group 
loyalty and sacrifice, and tenacious clinging to life 
despite starvation and brutality. Success was defined 
in this as minimal survival – endurance rather than 
triumph over a foe. Its depiction of defiance through 
small acts of dignity redefined heroism as something 
other than conquest or victory.

From hero to protagonist
All this youthful reading and viewing consolidated 
a view of heroism that was an amalgam of personal 
appearance, attitudes, language and accent. It was only 
when I was guided by an inspiring English teacher that 
all of this became the simplifying livery of fantasy and 
the ideological expression of wish-fulfilment. 

I would never have, by choice, read Paradise Lost, 
but it was an A Level text he judged right for his Lower 
Sixth. Although I had by then developed a healthy 
scepticism for representations of unalloyed virtue in 
godly form, I was astonished to find a kindred spirit in 
Milton’s villain. 

Satan, leader of the Rebel Angels, was cast out of 
Heaven for his proud defiance of the Almighty. Although 
Milton’s symbol of iniquitous refusal of God’s Rightful 
Order, he struck me as a model for all who have kicked 
against Authority. I admired his bolshiness. I liked 
his attitude, preferring his kicked-out state to being a 
humble subject. If it was a choice between identifying 
with the All-Knowing, All-Powerful, Totally Virtuous 
and Rightful Ruler of Heaven and Earth or the dissident 
who said ‘Stuff all that’, it was no contest. When my 
English teacher read us Blake’s view that Milton was 
‘a true poet & of the Devils party without knowing it.’, I 
thought ‘right on – me too!’. 

Later, an English teacher myself, I taught Othello, 
and found, as others have, greater sympathy with villain 
Iago than with Othello. Iago, socially inferior to and 
passed over for promotion by the flashy ‘mathematician 
and Florentine’, suspecting his own wife of infidelity, was 
infinitely more plausible and sympathetic a character 
than the egotistical Othello, whose alien Moorishness 
was no hindrance to the Venetians he served as a 
mercenary. And Shakespeare, like Milton, found it more 
interesting to develop a complex villain than a simple 
hero – devoting 1097 lines to Iago compared with 
Othello’s 860.

A protagonist is more complex than a hero, as 
the Greek tragedians knew. They, and Milton and 
Shakespeare understood something more intriguing, 
worrying and worthwhile than unqualified heroism: 
their realism recognises and appreciates that all humans 
are a mixture of good and bad. It’s why Shakespeare 
made Hamlet a protagonist not a hero, handsome, 
intelligent, educated, privileged and motivated by duty, 
but messed up by doubts and indecision. Or Coriolanus, 
bold, resolute, unafraid and conquest-rich, but lacking 
in subtlety , empathy and political nous.

Humane realism
It’s not difficult to see other writers deliberately avoid 
the sentimental simplicities of stereotyped virtue and 
heroism as success. Hardy’s Mayor of Casterbridge, Tess 
of the D’Urbervilles, The Return of the Native and Jude the 
Obscure all follow the Greek and Shakespearean models 
of realistic human beings, mixed, conflicted, flawed and 
failing under the oppressions and afflictions of society, 
morality and nature.

Looking back on the fictions of my youth, it seems 
they chose to disregard that tradition and the World 
War 1 shift in sensibility particularly evident in Owen 
and Sassoon. Both conveyed a humane realism and 
avoided or mocked postures of nationalistic heroism. 
Both – particularly Sassoon – marked up language 
differentials. Sassoon’s General justifying tragically 
lethal strategy did so in SE and RP. Both presented 
poignant and passionate intelligence in soldiers’ use of 
non-SE and non-RP.

Others, like Milligan in Adolf Hitler, My Part in his 
Downfall, or Farrell in The Siege of Krishnapur, or Heller 
in Catch 22 deliberately pictured warfare and conflict 
through a lens of ironic and satirical humour. I think it is 
braver, more honest and intelligent to represent human 
potential and merit in other ways than triumphant, 
especially nationalistic exceptionalism. 

Imperialist past, political present
Though there has been humane and realistic progress 
in fictional representations of heroism and identity, I 
fear there has been less so in life. I now watch some, in 
this country and others, yearning for those fictionalised 
certainties, those tokens of superiority, pride and 
strong leadership; of triumphing over foreigners; of 
venerating flags, statues and anthems – the totems 
of a cosmeticised past. Certainties, all of them, but 
simplicities and dishonesties; the products of myth 
and fiction actualised in the rhetoric and legislation 
of the current UK Government – reaching towards 
an imagined white imperial past ruled by sovereign 
individuals in populist guise and with regional lower 
orders accepting their lot as duty and compliance. 

Peter Thomas
is Past Chair of NATE.

“A protagonist  
is more complex 
than a hero, 
as the Greek 
tragedians  
knew. It is 
braver, more 
honest and 
intelligent 
to represent 
human potential 
and merit in 
other ways than 
triumphant.”
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Each IllumiNATE is a short article outlining an English teaching strategy or approach that has been successful in 
the classroom. Written by English teachers and teacher trainers including RQTs, heads of department and senior 
examiners, IllumiNATEs provide tested, practical classroom-ready resources. From ‘Sentence Lego’ to ‘Googling 
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Please send us an outline of your idea. We look forward to hearing about your excellent classroom-based work. 
If we think it would make a good IllumiNATE article, we’ll ask you to write it up in detail.
Get in touch with our illumiNATE editors (below) if you wish to find out more about this opportunity.
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85: What Other Words Could Have Been Used? 

(Suitable for all key stages) 

Andy Atherton explores how to use this powerful 
question effectively in discussion and when preparing 
for writing about texts. 

What’s the point? 

One of the simplest but most effective questions I ask my students when analysing a text is ‘what other words 
could have been used?’ This one question has become a staple of our classroom talk and is now deeply 
embedded into our discussion and analysis routines. I regularly ask it of them, but much more importantly 
they regularly ask it of themselves.  A very, very simple question, but a powerful one. 

In the classroom 

Using the example of ‘the man trampled calmly over the child’s body’ in Dr Jekyll and Mr Hyde, a typical 
exchange might go something like this:  

• Teacher: Let’s look at the use of ‘trampled’. What other words could have been used?
• Student A: Maybe ran over the child’s body
• Student B: Walked over
• Student C: Stamped on
• Student D: Crushed the child’s body

Then comes the most important question: well, why do you think Stevenson chose ‘trampled’ instead of any of 
these? What exactly does ‘trampled’ add that they don’t? What is the precise difference between ‘trampled’ and, 
say, ‘walked’? What does one convey and add to the description that the other doesn’t? 

This will then lead into a rich and detailed discussion of the precise connotations and associations of the 
chosen word. We might then continue and do something similar for ‘calmly’ or ‘child’.  

Of course, there’s nothing new about this question — it’s the foundation and hallmark of good language 
analysis, but I’ve found regularly and explicitly making it part of our discussion routine, as above, really helps 
to focus and direct our analysis. It also facilitates really specific consideration of effect rooted in the detail of 
the text and helps to avoid at all costs vague assertions like ‘the word makes me want to read on’.  

However, I’ve also taken this question one step further and started to use it as part of written routines, 
prefacing class discussion. For instance, I might ask students to answer the following questions, based on the 
following line from Heaney’s ‘Storm on the Island’: ‘Forgetting that it pummels your house too’: 
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1. List four other words that could have been chosen instead of pummel
2. What connotations or associations does pummelled have compared to these other possible choices?
3. What is the overall effect of pummelled?

Finally 

What has been most gratifying and indeed impactful, is the way in which the line of enquiry has now become 
almost automatic to students. I’ve increasingly noticed that when discussing a text and without any 
prompting from me they’ll now move through the above process in order to grapple with and negotiate 
whatever we happen to be exploring.  

Even better, I’ve started to notice, when for instance marking an unseen poetry analysis, little spider diagrams 
in the corner of the page that list alternative words students think an author could have used. It has also 
explicitly made its way into essays with students including points such as: ‘What makes ‘trampled’ especially 
powerful, unlike ran, is the animalistic violence associated with it’.  

The point, of course, is that we all ask questions like this all the time when teaching, but by making it an 
explicit part of our routines of analysis (both written and during discussion), the process has become 
internalised by students so that it is automatically employed as a point of entry, opening the door often to a 
rich and nuanced contemplation of the text.  

Andy Atherton teaches English at Downe House School in Kent and is author of the Codexterous blog 
(https://codexterous.home.blog). 
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86: Show Don’t Tell: Creative Writing Icebergs 

(Suitable for all key stages) 

Andy Atherton shows how his graphic approach to  
‘Show Don’t Tell’ can be used to help students both in 
creative writing and in literary analysis. 

What’s the point? 

As far as maxims in the English classroom go, ‘show don’t tell’ is right up there with ‘don’t use the word nice’ 
and ‘no, the writer doesn’t do that to make you want to read on’. The reason these become maxims, though, is 
because it’s really quite difficult to explain why, for example, we should avoid saying a particular image 
makes us want to read on or that we should aim to show the reader an emotion and not simply tell them 
about it. We can explain these things, model the alternatives, but still students don’t always intuitively 
understand why, and so, out of habit, they often revert back. 

In the Classroom 

Encountering exactly this scenario with the idea of ‘show don’t tell’, I set about thinking of a way to make this 
maxim as concrete and meaningful as possible, and what I came up with, after a few iterations, was the below 
iceberg task. 
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The aim is a simple one: can students find a way to convey and capture the specified emotion without telling 
the reader that is how their character feels? What might, for example, reveal the person thinks the food tastes 
disgusting without actually saying this? Perhaps they slowly drag their fork towards their mouth as they 
grimace or maybe their teeth, clenched shut, barricade themselves against the incoming sprout attack. 

The image of the iceberg neatly captures what TS Eliot described as an objective correlative: an object within 
the textual world that embodies or correlates to the emotion or feeling of a given character. In fact, the 
iceberg itself functions as a kind of objective correlative all of its own, as it comes to represent the visible, in 
this case the object, conveying the invisible, the emotional disposition of the character which lies beneath the 
surface of the story. 

Finally … 

Having used this strategy a few times now with different classes, it does genuinely seem to work at getting 
students to better appreciate and grasp what we mean by ‘show don’t tell’: don’t tell me the food is 
disgusting, show me. What should be visible to me in the story is the tip of the iceberg and not what lies 
hidden beneath. 

So taken was I by this general principle of using the iceberg to represent the idea of ‘show don’t tell’ I 
repurposed it in my literature teaching, as below. 

The idea is exactly the same, but now students need to recall quotations that might show or capture a key 
idea about a character or the text. Not only is this a really valuable opportunity for recall, but it also 
reinforces the substantive ideas of the text and offers an exemplar of ‘show don’t tell’ that could then help to 
refine their own writing. 

Andy Atherton teaches English at Downe House School in Kent and is author of the Codexterous blog 
(https://codexterous.home.blog). 
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If so, then please read below.

This is an invitation for practitioners involved in leading or training English teachers in their role. You could be a head 
of English, lead practitioner, PGCE leader, subject specialist in a MAT or work as an independent consultant. 

We are delighted to announce that we have created a new NATE membership category – Strategic Lead Membership 
– at a special discounted rate of £59 per year or £5 per month which provides digital access to all of NATE’s
publications and much more. We recognise the vital importance of your role in shaping and developing English and
we would hope that you could promote NATE with your network and potentially be a future leader within NATE too
by becoming a volunteer and supporting NATE’s work at a strategic level.

Strategic Lead NATE membership benefits include:

• access to exclusive digital publications and teaching resources, including Teaching English, Primary Matters,
English in Education, NATE News, IllumiNATE, NATE’s GCSE resources and the NATE publication archive

• develop your subject expertise by attending NATE’s internationally acclaimed conferences – regionally, nationally,
and online (with member discounts)

• be represented by your professional association and have your voice heard on national issues which will directly
affect your practice

• promote, share and publish your work through NATE’s publications and CPD events
• join NATE’s Working Groups who formulate and promulgate progressive ideas about English teaching in specialist

areas
• voting rights for NATE posts and the opportunity to stand for these positions within NATE’s management team

Please get in touch if you would like to hear more about this opportunity and join below:

For annual membership @ £59 per year, click here: https://pay.gocardless.com/AL0005FET8H0DV
For monthly membership @ £5 per month, click here: https://pay.gocardless.com/AL0005FETJQ7ZK  
If you would prefer to receive an invoice, contact Janet Gough @ membership@nate.org.uk 

We look forward to working with you. 

Jonathan Morgan
Director of NATE 
director@nate.org.uk 

Janet Gough
NATE Membership Manager
membership@nate.org.uk 

Are you in a strategic role leading 
or training English teachers?

Would you like to join NATE and 
benefit  from a new discounted 
membership rate?
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Supporting Lead Practitioners of English 

NATE recognises that there are now many English teachers in schools with the responsibility of leading 
teaching and learning in English, sometimes across one school but often a significant number of schools.  
The title can also vary but the commonality is leading the subject forward.  This role is usually quite distinct 
from being the Head of Department.  As well as through NATE’s new Strategic Lead membership (see page 
5) and our Lead Practitioner support page, NATE is undertaking to support these key teachers by developing
examples of their work and by helping to create networks of best practice.

Initially this will be a focus on collecting case studies of the work of LPs or by identifying key topics where a 
group can form to share ideas and resources.

If you would like to put forward a case study then NATE will be delighted to hear from you. Contact NATE 
Research Officer, Andy Goodwyn @  a.c.goodwyn@reading.ac.uk

Request for help and ideas – the challenge of standardising assessments

Hannah Obertelli, secondary English trust consultant for Haberdashers’ Trust South, writes: 

“I am hoping to collaborate with other leaders of English in a similar position around the design and 
implementation of a multi-school KS3 assessment system. I am working with my team of English 
Subject Leaders to design a standardised end of year assessment to be used to benchmark progress 
between schools, as well as judging the impact of the curriculum in individual schools.” 

“We are keen for schools to devise their own curriculum model to suit their contexts but 
are struggling to resolve this with a standardised assessment. The schools are transitioning 
from a knowledge-rich, mastery-based programme and are keen to develop a more thorough 
understanding of disciplinary knowledge both within the curriculum and the assessment model 
- how can we measure ‘doing English’? We are conscious that assessment design will inevitably
influence classroom practice and are keen to avoid designing tests that are easy to write and mark,
but perhaps do not capture the full breadth of study in English.”

Please contact Hannah @ h.obertelli@habstrustsouth.org.uk 
Please copy in Andy Goodwyn so NATE can support this development.
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Thank you for your loyalty and commitment to your professional association, especially when there are so many 
other squeezes on your finances and time. As you know, we are an un-funded, not-for-profit educational charity 
which relies on its members to contribute to our wonderful community of English teachers. It is only through your 
membership that we are able to provide training, publications, campaigning, research, support and hopefully some 
inspiration for English teachers at all key stages. 

Your membership is even more important as we are approach NATE’s 60th birthday next year, with our only other 
income streams – conferences and advertising – being severely impacted by the pandemic, and the rise of free 
online CPD and resources (without the quality assurance that comes with a NATE event or resource I would obviously 
argue!) 

I thought it would be helpful to members – new, experienced (I shouldn’t use the word old) and those yet to be 
converted – to provide some tips on how to make the most of NATE membership, and in particular, how to navigate 
around the member site. If you have suggestions about how the site should look and what we should include, then 
please get in touch as we’d greatly value your contributions. 

Getting onto the member site 

It may sound obvious, but please remember to login as a 
member as there are many resources within the site that are 
member only.  You can click the profile graphic on top right 
of the screen next to the search bar or you can scroll down 
the page (which may be easier if using a mobile device) and 
login more quickly. (see right) You can request to have your 
password reset if you’ve forgotten. 

Now you are in, your browser will probably ask you if you 
want to remember your login details/ password so you don’t 
have to keep remembering. This is up to you of course and 
may be determined by whether you are in a private or public 
environment. 
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1. To find out the latest news/updates
2. To read and download the latest editions of NATE’s publications
3. You are looking for a high-quality teaching resource or simply want to browse what we

have to hopefully get some inspiration
4. You want to find out what training NATE is offering
5. You would like support with your specific job role
6. You would like to find out about opportunities within NATE, including how to get your

work published
7) You want to find out more about NATE’s history, who we are and what we believe in.
8) You need a reminder of how NATE spends your hard-earned cash on supporting English
teachers through its training, publications, campaigning, research and enrichment.

1. To find out the latest
news & events

Simply go to www.nate.org.uk  
and select Events - Latest news 
then click on whatever takes your 
fancy!  This will be a good one to 
bookmark. You can also keep in 
touch via NATE’s contact us page 
(top right of the homepage) which 
includes NATE’s social media 
pages (facebook, twitter and 
YouTube)

Here are some of the main reasons why you might give up your valuable 
time to visit us: 
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2. To read and download the latest editions of NATE’s publications

The publications that are most regularly updated are English in Education (4 editions per year) and Teaching 
English, Primary Matters and NATE News (3 editions per year). Remember that you can access the complete 
archive of articles as well as the latest editions. 

Let’s use Teaching English as an example: 
Select:
> Publications & Resources > Magazines, Journals & Newsletters > Teaching English

NATE

Issue 29:
NATE Summer 2022

The Magazine of the National Association 
for the Teaching of English

Reading Shakespeare 
from the Inside Out
by Jane Coles and Maggie Pitfield

“Reading collaboratively 
‘from the inside out’ makes 
direct connections with 
students’ experiences  
and emotions so that  
they arrive at their own 
affective responses, 
interpretations, opinions 
and attitudes.”

This Issue:

Literature in  
the Classroom: 
Knowing, Responding,  
Making Meaning.

When you access Teaching English 
page you will see a rather lacklustre 
screen (below):  

Worry not, by the magic of clicking on any of the + buttons, you will see 
NATE’s acclaimed magazine – essential reading for all teachers of English - in 
all its glory:

You can select the whole magazine or choose an article to read and download. 
Scroll down to view all 29 editions (from 2013). 
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Follow the same process for Primary Matters & NATE News though for NATE’s international research journal, 
English in Education, you need to follow the steps below: 

a) Select:
> Publications & Resources
> Magazines, Journals &
Newsletters
> English in Education

b) Scroll down to the bottom
of the page, where you will
see a blue tab ‘open English in
Education’ which will take you to
an external site, hosted by Taylor,
Francis Online.

c) You can now scroll down to
select the article you would like to
read/download and if you would
like to access a previous edition,
then look left of your screen to
explore the other issues or use
the search bar at the top right of
the page.

You will only be able to access 
the journal if you have logged in 
as a NATE member first. English 
in Education is available for all 
members, except University 
members who will need to 
subscriber directly to the journal 
through their institution.

3) You are looking for a high-
quality teaching resource or
simply want to browse what
we have to hopefully get
some inspiration

Select:
> Publications
> NATE teaching resources
to see the range of materials we
have for members.
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The teaching resource pages are pretty self-explanatory, though it may be worth briefly explaining what 
IllumiNATE actually is: 

Each IllumiNATE is a short article outlining an English teaching strategy or approach that has been successful in 
the classroom. Written by English teachers and teacher trainers including RQTs, heads of department and senior 
examiners, IllumiNATEs provide tested, practical classroom-ready resources. See the different categories below:

Select the category you are most interested in and you will then see the specific illumiNATEs. For example: 
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4) You want to find out what training
NATE is offering

Select Event to see what is coming up this year. 
You can also visit NATE’s conference archive which 
still has some of the recordings and resources 
available to view and download. If you are 
interested in setting up a local meeting in your 
area, and would like NATE’s support in setting this 
up, then visit the Regional TeachMeets within 
Events page for further details.

5) You would like support with your specific job role

Go to:
> About us
> Role Support

then select the role. These pages are in the process of being updated therefore if you can recommend 
good resources, content and advice, then please let us know.
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6) You would like to find out about opportunities within NATE, including how to get your
work published

Select:
> Opportunities
> NATE Needs You

7) You want to find out more about NATE’s history, who we are and what we believe in.

Select: > About us > What NATE does
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8) You need a reminder of how NATE spends your hard-earned cash on supporting English
teachers through its training, publications, campaigning, research and enrichment.

Select: > About us > NATE Impact Reports 

If you need further information, then please get in touch with NATE’s membership manager, Janet Gough @ 
membership@nate.org.uk or myself @director@nate.org.uk and we’d be very happy to talk to you too on 
01619297302.  

In addition to the above, there are many other parts of the website that you can enjoy and we are always 
keen to update this so we can better serve our members. If you have suggestions for the website, then please 
get in touch. We hope you have a well-deserved summer break and please keep in touch. 

Click on the image (below - right) if you would like to watch a short video presentation on how to make
the most of your NATE membership. 

Best wishes,

Jonathan Morgan
Director of NATE 
director@nate.org.uk 

Janet Gough 
NATE membership manager
membership@nate.org.uk 
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NATE publication archive

 Develop your subject expertise by attending NATE’s 
internationally acclaimed conferences – regionally, 
nationally, and online (with member discounts)

 Be represented by your professional association 
and have your voice heard on national issues 
which will directly affect your practice

 Promote, share and publish your work  
through NATE’s publications and CPD events

 Join NATE’s Working Groups who formulate 
and promulgate progressive ideas about  

English teaching in specialist areas

 Voting rights for NATE posts and the opportunity 
to stand for these positions within NATE’s 
development team

NATE 

Lemn Sissay photograph © Slater King.

Membership can be paid by monthly or yearly direct debit.  
NATE Members can claim tax relief on their membership payment.
Living outside the UK? Anyone purchasing membership who lives outside of the UK, but in Europe, 
will need to pay an additional £6 (annually) to cover the cost of postage. For anyone outside of Europe  
who wishes to be a member, this will cost an extra £9 (annually) to cover the cost of postage.

www.nate.org.uk

NationalAssociationfortheTeachingofEnglish

@NATEfeed

Empowering English teachers 
to inspire young people

NATE Join your professional association

Membership options
We have a number of membership options 
to suit a whole range of teachers, schools 
and educational establishments, each  
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benefits. For further details visit 
www.nate.org.uk/join-nate/
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who all want to make the 

world of education  
better for  
children.”
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